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ABSTRACT 

This issue of the Coordinai-or ' s Notebook focuses on 
the quality of Early Childhood Care and Development (ECCD) programs. 
The bulk of the issue is devoted to an article "Quality in ECCD: 
Everyone's Concern" (Judith Evans), which reviews the need for a 
definition of high quality in ECCD programs and discusses how diverse 
stakeholders define quality. This article also proposes a process of 
determining 1 ocal lyrel evant criteria for quality that reflects 
indigenous cultural values and aspects of child development that have 
been universally validated through cross-cultural research, and 
presents a series of program examples that define and specify 
ind icators of quality. Also included in this issue are regional 
profiles of UNICEF-supported ECCD programs in South Asian, East 
Asian, and Pacific nations (Sheldon Schaeffer). Early Childhood Care 
and Development programs from Sri Lanka and Viet Nam are detailed. A 
"Network Notes" section includes letters to the editor, information 
on the activities of regional networks , int ernat i onal organizat i ons , 
upcoming international meetings, available publications and 
videotapes, and a calendar of events. Contains 38 references. 

(KDFB) 
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Quality in ECCD: 
Everyone's Concern 

JllDlTM I... liVAN^ 



Quality is an international buzz word, 
not only in early childhood services but 
in connection with every kind of product 
and service. Yet in its mantra-like repe- 
tition, the word is in danger of being 
rendered meaningless. It attracts wide- 
spread support — for who could not want 
‘good quality’ — unless and until we have 
to say what we actually mean, at which 

point it becomes far more elusive. 

Moss, 1994, pg.1 






I iialily has become a key concern amon^ those 
engaged in hCCI) programming There is a 
pLisli Ironi researchers and programme planners. 

1 and Irom practitioners and parents, to deline 
tlie factors that constitute a high quality pro- 
gramme, to determine what constitutes success" in a 
programme, and to identify those aspects ol an inter- 
vention that make a dillerence in the devekipment ol 
young children. Policymakers and funding agencies 
are particularly interested in identifying indicators that 
can measure success to use as a basis lor making 
investment decisions. Parents and practitioners want 
to see (piaiity environmental and caregiving supports 
lor young children, and often have a wide diversity ol 
ideas about what that means in terms ol programming 
Addressing the issue ol quality from many perspec- 
tives, the various stakeholders are all contributing to 
the search iur a more or less universal definition ol 
f|uality eaily childhood programming — if such a defi- 
nition is possible 

In this article, we will review the need (or a defini 
tion ol qualits' early childhood interventions and pro- 
grammes. We will look at sources of information 
about c|Liality. and discuss how diverse stakeholders 
define cjuality And, through a sample Workshop we 
will propose a process lor determining locallv- relevant 
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criteria of quality that reflect both indigenous ailuiral 
values and those aspects of child development that 
have been more universally validated through cross- 
cultural research. Through a senes of Extwi[)les we also 
provide a sampling of diverse efforts, representing dif- 
ferent perspectives, which define and specify indica- 
tors of quality in early childhood programming. 

The Need for a 
Definition of Quality 

There are a number of sUikeholders challenging the early 
childhood community to address the issue of quality 
sei'vice — from those directly involved in FCCD pro- 
grammes as beneficiaries and implementers. to those 
who make decisions related to the availability and 
potential impact of such programmes. One of the pri- 
mary reasons we are seeking quality is that research 
and experience has demonstrated the value of quality 
ECCD programmes. The known outcomes of quality 
programmes include: 

■ /or UMii t/u’ txf>mnicf Children in 

quality early childhood programmes make a better 
adjustment to primar>' school, they perform better 
in school than those children without an ECCD 
^.<pcrience. children arc more likely to remain in 
school and less likely to need to repeat grades than 
those children without ECCD experiences. 
Children with quality earl\- experiences have bet- 
ter self-esteem they have a greater ability to learn 
and have greater problem-solving skills and they 
view themselves as learners 

■ fot ihi fiinuly Quality programmes can also ha\'e an 
impact on the family. They can free women from 
full-time child care so that they can earn more 
and or tend to family enterprises, they tree older 
siblings so they are able to attend school, and they 
increase parental knowledge which enhances their 
childrearing skills. 

■ foj llu' lOHiHiinnfy ECXd) pn-igrammes can have an 
important impact on the communit\' as a whole 
and they are sometimes used as an nitty fHvut into 
the community to achieve other tlewlopment 
goals — e.g. the upgiadmg of water and sanitation 
seivices the introduction of health and social ser- 
vices and the empowerment of the communit\’ to 
engage in other development activities 

■ lot thcHhicly Research on FC C 1) programmes indi- 
cates that there are beivlus to a society as a whole 
of (lualitN inteiventions during the earlv vears 
This IS evidenced in terms of productivitv and 
childien s eventual soual contributions tosociet\ 
as adults 

\ bus we know that (gialitv programmes produce 
desnable outcomes 1 he challenge is to define (jualit\' 
and to ensure that the dimensions of (jualitv guide the 
programme development |>rocess As will become evi 







dent in the article, searching for universal standards of 
quality is fraught with difficulties. Nonetheless we 
need to engage in the process because: 

i We need to know if our investments in ECCD 
arc worthwhile, and if so we need to be able to tell 
others what we mean by a quality programme that is 
in line with the investment. Funders (governments. 
NCOs, bi lateral agencies and foundations) want to 
be assured that their funds are supporting quality 
efforts. They are particularly interested in the issue of 
cost-effectiveness. 

?. We need to have some criteria that we can use to 
define effective models, which can serve as templates 
or provide guidelines for others desiring to begin 
ECCD programmes An understanding of quality 
within the programme would assist that process. 

3 We need to understand what happens to suc- 
cessful programmes when they ijo (o soile. that is. when 
they are replicated for the purpose of achieving 
greater coverage. When small-scale programmes arc 
judged to be of high quality, there is interest in mak- 
ing the programme available to a greater number of 
people. One of the concerns in doing that is how to 
maintain quality in the process. 

/ We need to know what is required in order to 
create an effective large-scale programme. With the 
ad\'cnt of large-scale programmes being undertaken 
by governments, generally with substantial donor sup- 
port. there are concerns about how to pul such pro- 
grammes into place in a way that will achieve and 
maintain quality provision. 

■) We need to know* how to w'ork with govern- 
ments to define their role in ECCD programmes. In 
man\' countries there is a move for greater decentral- 
ization of government More and more the power that 
was once held centrally is being dispersed to regions 
districts and even municipalities. In this shift a prima- 
ry question in relation to ECCD programming is 
^'hat is the role of government in suppori ol ECCD? 
( )ne ol the answers consistently given is that the gov- 
ernment should provide the standards so that quality 
can be mamlained. Therefore governments want to 
know what the standards should be. 

fi We need to know' it we are doing the best that 
w’e can be doing lor young children and their families 
I his is the />onoiii /me in FCCd) programming 

1 o define quality we seek information wisdom and 
ad\'ice from a wiriely of sources W'e seek it from 
researchers we seek it from professionals and we are 
influenced hv global initiatives 

Contributions 
from the Academic 
and Research 
Community 

.Academics and researchers greativ influence the dis- 
cussion of (gialitv as ilie\' produce information and 
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data that provide a baseline in the delinitlon of quali- 
ty. This information comes Irom two main sources. 
The first is research that increases our understanding 
of how children grow and develop. The second is lon- 
gitudinal research, designed to understand the impact 
of a range of interventions on that development, 
which continues to argue that the outcomes we desire 
of early childhood experiences can only be obtained 
through quality programmes. 




Early experiences aie important in shaping: the 
way the brain works. 



■ An increased understanding of child 
growth and development 

Almost daily there are new discoveries about the 
importance of the early years in terms ol later growth 
and development. These would suggest that there are 
critical points in children s development where it is 
important to ensure that childten are having the kinds 
of experiences that support their growth and develop- 
ment. hor example, the field ol molecular biology 
brings new understandings of the way the nei'vous sys- 
tem functions and the wavs in which the brain devel- 
ops and the impact of the environment on that (ie\el 
opment The report of the Carnegie Task horce on 
Meeting the Needs of Young Children K'arnegie. 

points out live areas where our understanding ol 
the brain has been expanded 

hirst, the brain development taking place* before age 
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one is more rapid and extensive than previously real- 
ized. The months immediately after birth are critical 
in terms of brain maturation. During this time the 
number of synapses — the connections that allow 
learning to take place — increase twenty-fold (pg. 7 ) 
Second, the development of the brain is much more 
vulnerable to environmental influence than suspected. 
Nutrition is the most obvious example, but the quali- 
ty of interaction and a child's cumulative experience 
(health, nutrition, care and stimulation) during the 
first 18 months lead to developmental outcomes, 
which for children from poor environments may result 
in irreversible deficits, (pg. 8) Third, the influence of 
the early environment on brain development is long- 
lasting. Children's early exposure to good nutrition, 
toys and stimulating interaction with others has a pos- 
itive impact on children's brain functions at age 15. as 
compared to peers who lacked this early input, and 
the effects appear to be cumulative, (pg. 8) Fourth, the 
environment affects not only the number of brain cells 
and the number of connections, but the ways in which 
they are 'wired'. The brain uses its experience with the 
world to refine the way it functions. Early experiences 
arc important in shaping the way the brain works, (pg. 

8) Fifth, there is evidence of the negative impact of 
stress during the early years on brain function. 
Children who experience extreme stress in their earli- 
est years arc at greater risk for developing a variety of 
cognitive, behavioral and emotional difficulties, ipg. 

9 ) This research would suggest that there arc some 
universals in terms of what constitutes a quality expe- 
rience lor young children, since the development of 
the brain is a biological rather than culturally-influ- 
enced phenomenon. 

This is only a small example ol the type ol research 
being conducted on growth and development, all ol 
which indicates the importance of the early years in 
terms of long-term developmental outcomes. Thus we 
are particularly concerned about the quality of chil- 
dren's experiences during the early years — the type ol 
care provided, children's nutritional and health status, 
and the gestalt ol the environment within which thev 
live. 

With our increasing kno\s ledge about children's 
growth and development, there is an iiu, leasing desire 
to link the quality ol programming to developmental 
outcomes 

The question thus becomes . what is the relationship 
between what is developmentallv' henelicial lor the 
child and outcomes:' One answer to that question is 
provided by longitudinal research. 

■ A long:itudinat assessment 
of the importance of quality 

A second academic push to touis on (jualitv comes 
from longitudinal assessments nl the iinjiact of ICC I) 
programmes The most notable of these is the 
1 ligh'Scope Peirv longitudinal study that has mom 







Programmes of quality must be developmentally beneficial and appropriate for young children. 



lt)ivcl ihc experience nt two groups ol children since 
ihey were three yenrs ol age until their early atlult- 
hood at age 27 One group had a preschool experi- 
ence and the other did not. In the latest publication 
on the results t)t the longitudinal study the authors 
conclude- (Quality is essential to the elfectiveness ot 
preschool prograniines whether thev address the crit- 
ical prohlems ol children and lamilies living in po\ ert\' 
or the important child care needs ol a hroatler popu- 
lation iSchweinhart el al pg. 17; 

Within a paper on ciualil\’ de\elopetl h\' 
Schweinhari 1 ' he outlined the lollowing compo- 
nents ol a qualiiv programme 

1 The programme oilers a validated chiltl tlevelop- 
meni curriculum 

2 1 he programme uses a \ alitlaietl child de\elop 
menl assessment sirategv 

i 1 he number ol \oung children pei teat her is low 
enough to enable stall to posiinelv mllucnce voting 
children s development 

I Stall are trained to know how to posiuveK' mllu 
ence voting childrens develo|'>ment 

*« Stall leceive svsiemalK m seivice naming and 
stipeivisoiv stippoil to posiUN'elv inlltience \'otmg chil 
dren s dc'velopmenl 

(I 1 amihes are partners with teachers in posiineK' 
mlltieiu ing voting childien s de\ elopmeni 

7 I he progiamme meets child health and laiinK- 
needs 

»ln I xample 2 .ire two olhei listings ol elements ol 
qtialiiv piogrammes that have beim demed bom the 
1 hgh Scope siiidv » 



W-bial the research wotild indicate is that pr<v 
grammes ol (giality must be dnY/o/»Hoil4i//y luncfiuwl or 
Jcrclolwjcnldlly tij^(^fo(}n,itc lor voting children. The qties- 
lion is what does that mean in terms ol programming^ 
1 o begin to ans\\er that qtiesiion it is important to try 
to dillerentiale what might be tin i versa 1 in terms ol 
children's development and what consiiitiies the itil- 
itira! overlay Woodhead < 1 ‘Jnp - m an attempt to 
dehne wbai might be tini\-ersal in terms ol childrens 
neetls distinguishes between /mml oi (mi./uiiiuUid needs 
and ^ouiilly needs He wotild incltide as basic 

the needs lor |'»h\'sical stiiwival psychological health 
and those needs idenliliable in the d/ii’(< or iimmIs ol the 
child. < pg 5()i He also posits that it shotild be possi- 
ble to ha\'e the basic needs agreetl tipon tmiveisallv. 
I he socialK' consiiticled needs on the other hand are 
associated with social adaptation achieving goals and 
acquiring desired skills and values 1 hese are culltirallv 
relative and are \'iewecl as being m the bsl iiiincs/s of ihi 
JuLitat and ma\' have nothing to do with the child’s 

1 rom otii tmdcrsiandmg ol what the reseaich liier- 
aitiie pioN'ides and m terms ol programming experi 
ence o\’er the past 2^ vears we suggest that iheie arc- 
some tiim'ersals that begin to del me qtiahtv expel i- 
ences lor voting children In adclilioii to phvsical sale- 
tv he.illb and pio|K-i ntiiiiiion childi en s psvc ho 
social needs must beaddiessed in n (jtialilv pro- 
gramme I’svcho social needs incltide the need lor 
sectirilv and protection Ironi phvsical danger lor 
inieiac lion with a c armg adtili love and alleclion 
C hildien have a need to exploie and discover and 
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ilicy need to experience success. These needs are 
derived from whai we know about how cliildren 
acquire a sense of self and liow they learn. (Donoluie- 
Colleiia, As noted by Myers ( 1996^ "some- 

thing that responds to these markers should be in all 
programmes. Any programme that does not try to 
respond to these needs will not he a quality pro- 
gramme." (pg .^) He goes on to state: "at the same 
time, once defined, there are numerous ways to 
respond to these, determined by culture and context.' 
(pg. .^-4) What will differ from culture to culture is 
the type of experiences that are provided (or children 
in response to these needs. 

We address tlic cultural relativity of quality later in 
the article. At this point we simply want to posit that 
there are some miiikm that are universal that should he 
included in any discussion of quality and that 
researchers, or what research has contributed to our 
understanding of children’s growth and develcjpmenl 
need to be a part of setting standards in any particular 
ch i Idea re envi ronmen l . 

Having noted that the rcsftiano' is important in a 
definition of quality, it is also important not to see 
research as sacrosanct. Research results need to be pul 
into perspective In relation to a definition of qualil\'. 
Penn i |994i states, arguments are rarely resolved by 
research since the research paradigm does not usuallv 
allow for the political, historical or ecoiu^mlcal con- 
text. Research is often highly specific and decontextu- 
alized. and located within a particular theoretical 
framework, daily practice is inevitablv more complex 

(pg. 10^ 

Thus research is only of value if the research para- 
digm includes or addresses the context within which 
the research is being undertaken, hurt her research 
should stale the premises from which it is earned out 
and make explicit the values imbedded in the research 
If a programme accepts the same values that a partic- 
ular research tradition embodies, then the results of 
that research will he relevant to the programme even 
if it is not specif icallv linked to the programme. Por 
example if one of the cultural goals is for children 
who are independent, and a body of research suggests 
that independence is best achieved by giving children 
experiences to explore on their own. ask (|uestions 
etc. then it is possible to adapt the strategics identi- 
fied bv research to the goals m that context 

Contributions from 
Practitioners — 

Professionals and 
Non-professionals 

Professionals. In addition to lesean beis seeking a 
defimlion of (jiialitv among professionals involved 
in 1 C.C 1) activities theie is a concern about spc'cilv 
mg (jualitv practice 1 iere the piessure for quahtv 
mav reflect the elfecls once or twice removed of 



research as it is translated into particular kinds of 
training and standards and action. It also reflects a 
trend toward professionalization of the field of 
FiCCD. With a call lor greater professional expertise 
comes a push tor certain standards 

F.CCl) professionals arc often seeking ways to eval- 
uate their work in order to better understand the 
impact of current programming and also to determine 
ways to enhance their programmes. There is increas- 
ing recognition of the importance of monitoring chil- 
drens progress in order to provide appropriate expe- 
riences for them. Within well-established pro- 
grammes. whether it be Monlessori or High 'Scope, 
child evaluation is a key component. Therefore the 
need tor instruments to evaluate children fand pro- 
grammes) is pushing the creation of instruments 
which will help define quality. 

While some would argue that the comparatively 
recent growth of interest in measuring quality in early 
childhood ser\'iccs has not been matched by a compa- 
rable growth in tools available for this purpose 
' broph\’ and Statham 1994 pg. 65 > over the years 
F:CC]1) protessicjnals have been involved in the cre- 
ation of a number of practical tools that can be used to 
evaluate children and facilities. There are a variety of 
well-known instruments that are often giv'cn as points 
of reference in the measurement of (|uality some of 
which ba\'e been used m a \’ariet\' of cultural settings. 
Two examples include the Farly C.hildhood 
Iinvi ronmen t Rating Scale iliCF.RS' developed by 
Thelma Harms and Richard Clifford i 1980 i and 
Developmental Appropriate Practice il)AP>. an 
approach articulated b\' the National Association for 
the liducation of Young C.'hildren <NA1D'C’>. the 
largest l.C.CJ) professional organization in the LISA. 

1 he P.CJiRS has been described by the authors as 
offering a relativeb' short and efficient means of look- 
ing seriously at the (jualil\' of the learlv veais envi- 
ronment and as covering the basic aspects of all early 
childhood facilities (as cited by broiiliy and Statham 
1994 pg. (S.S ) The P.CdiRS is intended to provide a 
picture of the environment within which an early 
childhood programme operates This includes, the 
layout of space, the types of materials and experiences 
that are available to support fine and gross motor 
development language development self-help skills 
aiul social development; the organizaticui of the dav, 
the l\'pes of interactions that occur between adults 
and children.- and what is provided (or the adults in 
the setting 1 he P.C.l.RS contains seven main topic 
areas, organized into .^7 individual scales, each of 
which can be measuied on a seven-iioml lating scale 
with I being inadeciuale and 7 being excellent 1 ach 
scale offers a description o( api'M'opriate obseivations 
at points I , ^ .5 and 7 iSee I xample 5 for more 
detail ' Scoies are made after 2 - ^ hour observation 
periods supported bv information piovided bv staff 

While the PC I'RS has been widelv usc'd in the 
> ^ 





In Bucharest* Romania* this early childhood pro(;ramme encourages problem-solvinR. 
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United States, '.ts applicability in other contexts — 
even other Western countries — has been questioned. 
Brophy and Statham ( 1994) attempted to use the 
ECERS in an assessment of playgroups in the UK. 
They found the scale valuedaden and inappropriate lo 
some of the settings within which they were working. 
However, there was some value Irom having used the 
instrument. They noted, 

ilshtfj the ECERS. . .estiihlishcJ the of u theorctiail 

tnul lyrdctioil discussiou dhotit the rchitio}tship hcturni on the 
one Ihttui the (sometrhtii itehulotis) notion of <mtf its 

containment within the Jiscourse of 'experh' (wd on (/jt ol/)er, 
diverse ihiU oire services nnd the communities they serve m 
contemporury multi -cultnrtil societies. (Brophy and 
Statham. 1994. pg. 721 

Thus it became a useful starting point in a t/icdot/HC 
id’oiU inkiUoHsUfiUfs qudlity for the population being 
served and how that interfaces with what experts view 
as quality care. This is an important point in relation 
to the thesis we would like to propose in this article, 
which is that qudhty is defined ihroucjh n process 
includes (I duilo^m umonq the stakeholders involved in E( ( 1) 
proqriimminq. 

DAP is the other instrument widely used in tlie 
USA. since it has been promoted by NAF.YC!. DAP is 
based on the assumption that there are elements ol 
children s development that are universal, and that 
these can be used as a way ol judging whether or not 
a programme is meeting the child s need, dhedekamp 
1987' It supports a child-centred play-based 
approach tt) early education, with a strong emphasis 
on individuality Used cross-culturaily ‘i e outside of 
the USA. and even within the cc)untry) the DAP 
approach has been found lacking because ol its inabil- 
ity to take inU) consideration cultural clillerences. As 
summarized by Woodhead < I996i even within the 
USA. Developmentally Appropriate Practice has been 
sharply challenged. It is insensitive to the cultural 
diversity m children s family experiences and parent- 
ing practices and it risks resurrecting discredited 
judgement about deprived environments and tiie need 
for compensation ‘pg (>2i 

Any tool that is being developed to measure cjuali- 
ty must he linked to the goals and actual seiA'ice being 
provided This can only happen if there is congnience 
between the valties and beliefs which underpin the 
service and those that seive as the basis for the devel- 
opV'/t-t- V ..oeastiremeiU of fttiality 1 o achieve this 
i.; • .-j/.^^ure mtist state c IcMilv Its own valties 

v i tc'.v,<oizes and covers the objec- 

.A ■ cy vrvice dirophv and 

* / yy r :• 

i '■ > y ti/. /;• '^>.1 to assess 

''i'-i#'*'/' ***'** *)^* '9' y/:/* 

V’ ' •>. .v rio,. ol t^M.e 

^ .< tiO'; pO'O' 4’ e. 



only important to highlight the fact that there is 
increasing acknowledgment of the stdjjodieify of even 
the most instruments. 

So-called “non-professionals**. One of the 

issues within the field of ECCI3 is the fact that expe- 
rience IS often not seen as a valid source of knowledge 
about what constitutes quality in relation to pro- 
grammes for young children. The ideas and contri- 
butions of those who have years of experience work- 
ing with young children can add much to our under- 
standing of what constitutes quality care. Yet the 
contributions of so-called non-professionals fre- 
quently get lost in a more academic research-based 
search lor quality. However, there are many exciting 
and viable practices, interesting services, and grass- 
roots successes that can help to shape our ideas 
about quality. Local innovations and perceived suc- 
cesses have begun to inform regional and national 
practice, hut funds are rarely available to carry out 
the kinds of longitudinal research and validation 
required to identify the elements ol popular pro- 
grammes that constitute 'quality". These pro- 
grammes need to be examined more closely, and if 
they are used as models funds need to be made 
available to evaluate them in more long-term, sys- 
tematic ways. 

Contributions from 
the International 
Initiatives 

There is increasing interest in creating hjiipcojI quai.ty 
criteria, in line with other universals. Within recent 
years there have been a number of international move- 
ments that are pushing lor universal standards in rela- 
tion t() a variety of dimensions of childhood. There is 
the Convention on the Rights of the C.hild (C.RCJ 
which defines children s basic rights. These rights 
have been agreed upon by the maiority of the worlds 
countries. This has set an international standard by 
which governments can he judged in terms of their 
support lor children. Another international standard is 
the r.ducation for All ‘El'A' initiative, which in the 
original conference in 1990 established die goal of 
education for all At a follow-up meeting m 199.^ in 
New Delhi the theme was (,)M»di/y Education for All 
Thus not only is eveiA'one to he assured an edtication 
hut it must he <)( c|tialitv While the C'RC' is cpiite spe- 
cific m defining childrens lights those involved in the 
ETA effort have not been so definitive m ideiitifving 
what a <|uality educatuin entails 

1 here are those who argtie that there are some lini- 
\ eisal 1 ights that must be a p«ii l of a ‘tualilv pi o 
gramme. Ehev posit that there is a common set of 
core values that should he used as the basis for cleiiiv 
mg (tualiiv In paiticular ef|tialitv is a kev' loseph 'Ci 
,a' I9<).}> state- 

^ ciM(/ iiaii ealuo n (tfnalifv 






|'•l' iPOuM <h folloir> AH ihiUmt mil'll he 

Irciilcti ccjiuilly ii'> liny t/fon* /kki/hv iiitoiiii/ of tiny 

hiiinct^ ihtil im/‘C(/c /l)cn ■ inui .niy (»h/o>s llkil »/is- 

Lninnuilc than jiii/''/ /»(' k’i;.'(K’(i/ ' 

riicv base ihis siaicmciu on ilic at>»umcin ihai 
ofiiialiiv IS a fiindamciual Inmian ri^ln aiul iliai ilu‘ 
coiKcpiol human n^his shoukl lie ai ihc heai i ol am- 
dclinilion ol ciualilv. Thev ar^uc Imlhcr lhai ihc 
( onvcniion on ihe ki^his of ihc C.hilcl for example, 
can he used lo "define a un(\'ersal parameier ol ^ood 
praaice (p^. ^>4 1 The IXiy ( .o( iifiJ EiIulciIuvuiI Piorhion 
foi ) omit} ( hihltcn • j 1 ) documeni issued hv ihe 
Depai tnicm ol Heahh in ihe Ll.K also links childrens 
n^his and qualilv programmes. They assert ihai fjual 
iiy programmes he^iii \eiih ihe rij^his of ihe child 
They slate: 

( htUren l\ire cl lulhl lo tin (■MiMfoiiiiuM/ fdo/j/iilo l/un 
i/(rc/o/kM('iil ( hiUieii J\irc ihe rji/hl lo In uiieJ fot .h J\nl of 
ii lOiHJiiimify irkki’ I’tjlius ihi u/uyioio Mim/. ui/liud/ tdi./ 
/iiu/i(is|ii iJdilily of ihc ihiU ( hiUmi s <ofs( ol iJenhly 
j finuhmioiliil ihlhel of ihen i/ov/o/hmoiI ( )(/Hr (\inn/»/(s 
of tulhls uk/ii</c /riii/oiii from J:suiiiniitj|iOM.sik/t tO kktsiii of 
scxisMi irifj rujhl'^ ro lk//um/ ./iroMly ' para 6. 28 as cjuoi- 
ed in Brophy and Siaiham p^. 

Thus there is an aitempl lo define ihe uni\'eisal 
comp(nieius ol (|ualiiy The pmhlem is ihai even 
basic human rights do noi provide a solid fooimfj in 
ihe definition ol elements of a c]ualii\- programme As 
Woodhead * points oul 

Sfafruioifs of i.rilMen < ntihh iiihl iioi/s /uorii/c mi/'Oi /in:! 
m.uktK lot tiny ./(kdr <dvu/ t/ua/ily ni urly J^iLihooJ J'lO- 
</Miiiinr^ (hiMlMV lUi uaf mi/wo/>/rmalk Mi.nko s Tluy 
hori lo hi iM/if/o(li,/ cj/ ihc iinl ol /uiu/iu ii’d/ .o 
iKoiy They l\ini lo hi nilctf^uUJ in /\n'ilkd/ (umomn. 
''Oi.i.tl Kik/jok'' i(nJ tii//i('ci/ lOn/tXl /\| l/i( sijjfK (nm ihiy 
h.in fo hi inUthuliJ in /’is/(>ik4i/ lOii/ixl. iei//iin ihi/ii’Ii/im/ 
lomniimifus trcll tO al uWjoim/ inu/ Ma(ion,i/ hnl • p^ >8 ' 

Noi onlv is K m the applkaiion (>1 ihe principles lo 
a siiuaiion lhai ii is possible lo see ihe suhiecii\ il\- of 
principles it is also demonsiiaied b\' ihe lad Inal 
priiH iples change over lime The mlernaiional con 
tepl about childrens needs and it^his mav he amend 
ed or improved as new knou led^e accumulates ^lob 
al circunisiances allei and social values chanj^e 
^\\ oodhead pj^ ^8> I his does nr>i mean lhai 

\\ oodhead would ihiow oul miei naiionallv aj^ieed- 
upon priiH Iples of c bildic ns i i^his The\' seixe a pui 
pose Pia^maiiiallv thev deline the oulei boutulaiies 
of an\' debate about paibwavs lo (]ualii\' Ihe\- aie 
esseniial lonsinuenls m ihe puicess oi ne^oiiaiinj.j 
qualilv in wavs whii h aie lekiliw but noi aibiliai\- 

■ pu 
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Standards — What Is 
their Relationship to 
Quality? 

Wiien people I'lej^in lo search for a wav lo describe or 
promote (|ualiiy pro^iammm^ ihev frefiuenily lurn lo 
ihe ideniif icalion of basic ''/finc/.n js, lor example in an 
effort lo ensure a basic level of (pialiiv in all licensed 
programmes, a ^overnmeni minisuy will ideniifv spe- 
cific sianciards of preschool praciice lhai miisi be met 
I he minisiry will then commonly diciaie ihe space, 
leacher-child ratios, and scheduling standards ii leeK 
are either minimally necessary or paramouni The 
thinking is ihai if s/riMc/rO./s of cjualiiy can be estab- 
lished 111 all proj^rammes then childrens needs will 
effecii\'el\' lie mel. hiowever there are seveial ditfiuil- 
lies with lr\'in^ lo promote (jualiiy in l:CX!l) pro- 
grammes ihroujih ihe esiablishmenl of standards. 

Standards Are Too 
Often Based on 
Western Contexts 

As NX' oodhead ' notes Ideniih in^ basic sian- 

dards is too often a euphemism lor adopiinj 4 ihe f|ual- 
il\' indicauu's ihai preoccup\- proj»ramme manaj»ers m 
maierially allluenl. indiisinalizecl urban societies 
noiabb' huildin<» siandards. stall quahficaiions and 
ratios and material resources;. I hese indicators origi- 
nate from circumstances of economic affluence pio- 
lessionalized emplo\'menl patterns combined wiib 
materialistic and technological \ alues PK 48 

1 bus the b.C C.I) standards that jzovernmenls in 
de\ elopin^ countries are Ih‘iiij» shown have been 
derived from economic and hisioiKal toniexis c|uiu* 
unlike those lound in most Ntaiorilx' World countries 
In siiiN'in^ lo be modern some governments have 
taken on these standards and programmes are asked 
to compK' with them in order lo be retoj^nized Tb- 
example ol Nmvna was described in Issue No 17 of 
the ( uok/iM.i/ois i\’ouhooL‘ and it is summarized heie In 
P>87 the I edeial Minisirv ol l.ducation in Ni^eiia 
published (/Hi./dijj(s oil /’i(d‘nMiwiT /x/ikiUioM These weie 
ilie siandards of pm\'ision that had to In- met to 
achie\ e recognition bv the j^overnnieni The requiie- 
menis m terms of latiliiies encompassed such things 
as spacious well Ventilated rooms with ample sioraf^e 
fat limes and au ess to running waiei C iiven these cri- 
leiia the j.*ieai maiorii\' ol earlv childhood pio- 
j^iammes could not be rej^isiered 'Hus meant that the 
sei vices went undei j^rouncl . ihe\- opeialed wiilioul 
an\ siipci vision oi the linkages to oihei lesoim es that 
could base been pios'ided il thev were legitimate pm 
^lammes In the Nigerian case through woik wilb 
LINK 1 1 the sianckuds weie ie\ ised lo moie accu 
lateK' leflecl the realities of c hild c aie sciimps m iliat 
counlrv 1 bis .illowed pm^iamnu s Ui be lecoj^nized 
and suppo£idc| 
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TIk* adoption oi Western standards is not uni(|ue to 
Nigeria. It is a worldwide phenomenon Woodliead 
( I W6» summarizes tlie situation wlien he slates. Most 
ot the world s thildren are attending programmes that 
lail to hilfill the basic standards that would he expect- 
ed by programme planners. . ..li their perceptions of 
basic standards were to be universalK' applied the log- 
ical outcome would be to condemn ihe experience ot 
tile maiority ol the world s children 'pg. 4()-47? 
Thus the tidoption ol Western standards is inappro- 
priate and does not serve the purposes ol establishing 
or maintaining a quality programme. 

Standards as 
Static Measures of 
Quality 

When you tiy to legislate and deline quality by speci- 
K'ing standards, another dilliculty emerges. An exam- 
ination ol the standards commonly adopted by gov- 
ernments reveals that the majority ol the items includ- 
ed in these standards have to do with what can be 
called the s<<ilk dimensions ol bC.CI) programmes- the 
physical iacilities. the amount ol space, the placement 
ol toilets, the access to water, the kind ol lurniture in 
the room the ratio ol teachers to children etc These 
could be classilied as the in/)i(/5 into the programme 
And while at some point in time these inputs were 
derived Irom research demonstrating the relationship 
between these inputs and desired outcomes lor chil- 
dren (m the USA and Europe', they have lost much ol 
their meaning in their transplantation to (jther cul- 
tures. In the specilicaiion ol standards there is seldom 
any mention ol how they were derived and how they 
relate to outco nes St> the locus ot the (tuahly discus 
sion becomes increasingly limited to what is being 
provided physically and structurally. As noted h\' 
Lamer and Phillips t i0<i4!. 

\L/hii (*toft^siouith i ui L.nc (/nd/ify. d'cir ijo../ /s ly/i- 
luill)' lo ii/ciiti/y the /(’.iliiKs of (.hihi uoc sflliiit/s iirr 
ind^ /lO'iiJirf .mJ onltoiiic*; /oi iki/./un 

Tl>(ii (.OHcc/fk of (/iiiility fiK (/(Mt/M(,/ lo I>clohu(/c oli/alnv 
iin./ .|n<jMlifi(d>l(. they uiM hv u/»/»li(./ finrly lluo^s .{ iriili 
f.nu/co/ /iiO(/r,nmii(s TIuil nilacsl /1^ofr^MOJ^ll/^ (o /ou^ 
OM slnitlnnil foiliiics o/cI>i/v/uik /JiOt/niniMKs, ,ii/u/l 

nilio i/ioii/' MZc .nii/ tin((/iP(» (/iiidifiL.iliojis ihtil ,nc 
olUn ijssoci.ilfi/ iril/> sti/c. j)OMli‘Y /or JmMkm 

' pg If) I 

Fhere is little or no discussion ol what happens in 
the setting relating lo the /oou"n ol education Yet the 
work that has been done to assess the long teim 
impact ol ! .(.( 1) piogrammes cU*ai Iv points out that 
the kinds ol i/yiuinu experiences the child has in the 
setting • - with mateiials ihiough activities, and 
through interat lions with adults- are lar more impoi 
tanl in determining child outcomes than the "l.ilu indi 
catois hut since the vliilk dimensions aie e.isiei lo 
measure and assess ihev general Iv become the local 



point. As Penn i 1^)94 > notes ' .. any regulatoiy model 
based solely on minimum standards rather than on 
principles and process has the el led that many 
providers, particularly in the private sector, etpiaie 
meeting such standards with quality provision. 
Providers can claim that because they liave met the 
regulatoiy rectuirements, ihe\' are ollering a (piiilily so- 
I’kc. ' » 1 ^)P4. pg. 26) 

The results ot lliis are visible when one \isits early 
childhood programmes m all parts ot the world I he 
locus on the static' is rellecled in the kinds ol things 
that superxMSors look lor when they visit teachers — Is 
the equipment in good repair? Are the materials all 
there? Are all the lorms lilted out correctly? etc Time 
is not allocated to observing the teacher interacting 
with the children nor to obseiving the children them- 
selves since these dimensions ol a progiamme are lOt 
perceived as being important — they aren't among the 
standards, A singular locus on static standards' can 
actually get in the way ol quality programming. 

Standards as 
Control 

NX'hen governments see themselves as responsible tor 
setting the standards — in both centralized and decen- 
tralized governments — the>' are hoping to be able to 
exercise some control over the kinds ol b.CC.I) expe- 
riences that children have. There is a generalized 
beliel that the more details that can be specilied. the 
greater the control over the (|uality oi the programme 
h IS in this attempt to assure quality that in Ckiandong 
Pro\'ince m C hma. the national curriculum lor nurs- 
eries runs to IS volumes as a way ol standardizing 
provision: < Penn 1604 pg 17i ( )ne might well ques- 
tion whether such detailed standards lacililate or dis- 
courage the implementation ol quality services lor 
children. 

Standards as a 
Reflection of 
Economic 
Differences 

( )ne turiher clilliculty in developing standards that are 
culturallv appropriate lor a particular communilv. is to 
tlelcrmme which standards ol care resources and 
liicilities within that communitv mud country ' to use. 

1 he issue is summarized well bv Paul i 166.S , 

1 he sliiMi/iiii/ lof sopkcv /pi l/n- juH'i scciih /(> /»< m1 im ./ikh 
./ iiiuc iPil/> l/j(' ^^lMl/lW■c/ ol /iri.ii/ ol ihc fioof T/»h n uiluliJ 
m tiu /»/»)^k.l/ ^/^k( uriii/ii/’/i jof (Ih uu/h i/y fiki/i/io (oo 
ri./(i/ du i/kii/i( V lUii/ i/iMM(i(y p/ ctfm/<moi( thi 

i|K(i/il)' ol iIh uuIh ii’oi/v‘(i <ihi/ (hi tfii, ih(y ol tin jfioilhnwHc 
l^(// 7 />(• tfiK^lioM I^ v/»(iidi/ ihciuxhi olio •( stiniihn,i (htit i 
|(U Mi/»oioi lo ip/mI ihi ihtLI IS kuislomii/ (o m his ha home 
iiiiil uimmiuMly Foi (Xum/i/c s/ionU lln ua /u /uorii/i </ohi 
/he dmit-iii</ umIo lot lln ihihhai irfuii tIu ihihl s home uin 
H()| iilloul the lufl 1(1 /»(ii/ tiu iiMlo sii|i|)li(./ hy ih muiiiafuili 




C 



o 






ty to uhikeit ^cniifree'* . . ShoiiLI the ihiUnn he If ;ma/ (o use 
the creche toilet when tin ^oojiwulics iii the cowuitniiiy l)er- 
hiif^s hiire three f)uhlu toilets for men »nu/ 3 for ivomew?. . . Can 
quiility of the creche service he iUiijtJ without rejc'^nce to the 
ilUiility of life of the commwiit) . The Lhtilleni/e [is / <o m.illY 
the creche l^roijrumme d of vn ivui holistic devel- 

of^nieitt of the community (pg. 3 * 

Tlic danger is that if standards arc based on local 
conditions and local economy, then countries will end 
up with standards that are widely divergent from place 
to place within the countr>'. If standards arc set from a 
centralized source within the nation, it often leads to 
differentiation between 'first class ECCD programmes 
and second class' efforts, in either case, the setting of 
standards docs not fully address the question of how- 
to provide quality services to young children. 

How Do We Address 
the Issue of Quality? 

Jttci(fments hove to he muele. criifn'ti hdve to he iil^filicJ. stun- 
Jditis hdve to he d^reeti The l^oint is thdt while there die multi- 
file f)er$f)a tires. this Joes not mcdn thdt qtuility itself is tirhi- 
trdry. IJeiitifynu/ the criterid for qudlity in cdrly chilJhooJ is 
not lust d nuitter of whim or ficrsoiidl tiisU JuJijments of qiidl- 
ily dre the eyfnessioit of coiiifilex systems of belief. hnowleJije 
diiJ Vd fs. which reldte to fidrticuldr culturdl. fdmiluil iiiiJ 
institulioudl ^■0ll^fX^s jIiii/ for chilJhooJ 

dfifudisdl of context tinJ ()ers()ec tires within u (idrticuLir 
setinuj is 4I11 dll imfyortiint ()drt of the (nocess of iJeiitifyiinJ 
(jndlity — to LOuntcrhiiLnuc the tenJciicy to iiiifiose so CiillcJ 
uinrcrsdl' stdiiJdrJs (Woodhead. 19^)6. pg. 45) 

As we mentioned on pages 2-3. ample research 
exists to demonstrate there is a baseline of universal 
needs that children have which must be addressed m 
any quality service for children. These include the 
need lor safety, health supports, good nutrition posi- 
tive interactions with reliable adults, the opportunity 
to explore and exercise their bodies and minds and 
love and affection In addition research suggests that 
a child s needs are synergistic — that the physical 
intellectual social and emotional experiences all inter- 
act to support (or fail to support) healthy child devel- 
opment. Thus a quality environment for children is 
one that supports the child s w'hole development 
However what it means to support the duld s w’hole 
development is embedded w’ithm the culture, w ithin 
the specific historical and economic context w ithin 
the goals and values c)l the people designing and pro- 
viding the child s care \X'e have lound based on long 
experience, that the ol deiining fjualitv’ when it 

includes all the stakeholders in a child s hie. should in 
fact he the first step in assuimg that (|tiahtv services 
will exist 1 bus in the follow’ing pages, w’e W’ill discuss 
how' diverse stakeholders mav approach the (juestion 
ol defining (juahty and what those delmitions might 
mean in terms of practice, actual seiTices provided to 



children, and outcomes for children’s development. 

How' do wc address the issue of quality:' For us the 
process includes the follow'ing; 

1 Articulate values,- 

2 Examine the children's cultures — quality is 
embedded in cultures,- 

i. Include all stakeholders in an active process .- 
•/. Ground the discussion of quality in programme 
goals,- 

5 . 7 reat quality definition as an ongoing process. 

Articulate Values 

The primaiy difficulty in defining universal standards 
ol quality is that quality is relative, based on the val- 
ues, beliefs and knowledge of those who are attempt- 
ing to define quality. As Pence & Moss ( 1994) note, 
"quality in early childhood services is a constructed 
concept, subjective in nature and based on values, 
beliefs and interest rather than an objective and uni- 
versal reality.’ (pg. 172) This is true even w'hcn w'c 
allow I’x/inls to define quality, since among them there 
are disagreements as to a definition of quality. This 
fact w'as illustrated in an anecdote taken from the 
author's travel notes: 

fii (I recoil pisif to d senes of ciirly chiLlhooJ centres in the 
Pl.n'Iififnncs / ipti? t/ct om/i.inifi/ hy firofessioitdls from the 
Dcfhtrtmeiit of W'elfdre diiJ Socidl DeiYlo/imeiif [DSU'D i. / 
wds shown it tw'iety of (yrocjrdiiimes. incluJnuf those tinJer the 
DS'W'I) dJiJ those where the tedchcr hdJ heiii trdineJ hy 4I 
locdl iVCiO /n the DSW'D centres chilJren were seuteJ in nciit 
rows lit tdhles. fihniij the front where the tcdcher wds i/ipiiu; 4i 
lesson The shelves were full of colotful fwzzles (fdiiies iinJ 
toys, dll sdfely storiJ hehmJ clcdr fildstK. t(ukeJ Jown to fno- 
iut the shelve^ f tom Just The ftldstu dlso ftrotectui the shelves 
from heiml dccesscJ hy either the teiichcts or the ihiUren U 7 >eii 
ipe eii(iiC4/ the rocnii dll the chilJren stooJ iinJ itieetcJ ns The 
tciicher then fnilleJ that dttenttoii hiitk to her dnj the lesson 
(.ontmneJ This cliKstoom u\is shown lo ine ns 4I iHO.fel of d 
4fH4ili(y /not/MHiHie 

In d eentte (.lose hy we wdlkcJ into >1 'oom thiit iiMs fdttly 
thdotu in .i/'/if4ir4incf; chilJren wete wothiuf in siiin/l l/roI^^s 
ipilh (i.it/jer-nun/e m4i(ninls niul the noise-lercl wds hulh The 
ted(.het Wiis hiirj to fitiJ snue she Wiis on the floor workiiiif 
irith ii dtouf) of chilJtcti The (.hilJreii f\nJ little dtteiitioii to 
oin eiifMiite They tfLimeJ ufy diiJ then uvitinucJ theit work 
The hrofessioihils 4iuoiii/i.iiiyiii4/ me helieriJ this iLisstoom to 
he of iiituh lowet ifUiility thiin the fitsf Inxiiuse of thi huk of 
Uihhet (.onttol the tLissioom's ./isoii/eilinew ,mt/ the ihihitcn s 
ii('j*4mn( liitk 0/ tes/hKt fot their ehlits W'hile I. from my />io~ 
/('‘Sioii.il iMii/ni/t />oin(. ip4is t/jin/iim./ hy the tciuher s Jottii- 
lutiiuf lOnttol tiiij the Luk ol (.hiLlreit s rwolretiieiit in the fust 
v/.i^Mponi iinj ildnihtiJ hy wh.il I s,n/* tn /In /n/fu 
h’lu'it Jn/i/ien iput lU/irdy eiii/.n/i,/ m tin hd/nitid (nou^s 
1 1 AM ns IU‘)6‘ 

riuis. even ‘inon/' professionals there is hound to 
he verv diffeient sets of expectations in terms of what 
constitutes a qii.ihtv piogromme given dilleient val- 
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What do we want children to be when they grow up? 



lies and hclicls N\)w lake die quesUon of quality to a 
Nmader aiulteiKc* — parents praetiti oners policy-mak- 
ers funders — and the value bases lor defining qualitv' 
become even more diverse 

\\ bile quality is relatne to ones position in time 
and space W'oodhead makes the point that quality is 
noi arbitrary i pg 8i That is an extremeU' 

important point If all \vc could sa>' about qualitv \sas 
that It was based on beliefs and values and therefore it 
was lelative to the situation then we might iust as well 
end the discussion because nothing more could be 
said to help us reach an understanding of quality. But 
given the fact that (tualitv is not arhitraiy means that 
there is something behind peoples definition of quah- 
t\' It IS based on dimensions which aie possible to 
explore and take into consideration when addressing 
the issue W'hat are these dimensions that keep qualitv 
from lu‘ing arbitraiy" 

As alreadv noted a definition of (luality is based on 
values and beliefs Those can be artictilated. We don t 
make oui values and beliefs explicit \'erv often but we 
slnmld simplv to know the kinds of assumptions we 
bring to a satiation A task vou could do right now is 
to lake out a pencil and paper and answei the follow- 
ing questions 

U'/mI n .1 iImI / * Mill t I'iI./kh f(' l’( irivn //’ey ii/o 
\riM/ imIiks Jo I iiMiil /i>on fo 
U'ImI Jo I iiMiil ll’oH to he iihh lo Jo^ 



I hcliivc Ihiit in ordiT lo aJjicPf ihc^c lhin</s Jm/i/u ii iim/ . 

/ /ulirrt* I/mI )'oiiii(/ Jji/i/roi /rtnii hcsl irhai 
I I’ditrr I/mI |/)(- ro/r oj iiJidls in l/’ul is lo 

T/’m;fort' (or mu* a tjUidily /MOi/i iiMiiMr 

Undertaking such an exercise will help you begin to 
get a sense of the v'alues U ns that you use when view- 
ing an early childhood programme 

Examine the 
Children’s Cultures: 

Quality Is 
Embedded in 
Cultures 

Values and beliefs about quality can be personal, 
familial, communal and cultural. They can derive from 
experience education, family or religious training, as 
well as from one’s world view and practical consiciera- 
tions or limitations Unis when we say that f|ua!ity is 
emlieilded in cultures, and when we seek to discuss 
fjuality within a 'cultural parailigm’, it is important to 
realize that there is more than one cultuie that needs 
to be taken into consideration There are at least lotir 
kinds of culture that have an impact on the provess 
1 here are the local and lamiK- uiltuies within which 
the child IS living. There is the culture of eaiiv child- 
hood programmes as they exist in the world t()day. 
1 here is the emeigmg global lulttire And there is the 
tuhuretsi of the future Ixich of these has a 'claim 
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We believe in beg^inning: with the child’s own culture and building: on it. 



wilhin ilic proLCss ol dflinii^u f]Utiiil\' sciA Kfs lor 
vouiif^ cluklivn. 

■ The child’s culture of origin 

\XV Ix’licvc in beginning with ihc chikls own ail- 
Hire and huilding on il IVo^iamnu’s iciul lo I'tc inoic 
lullv ao-cplcd Iw paivnls anti Lhiklivn il iIha' arc lirm 
Iv grounded in local chiklrcarin^ hclicis anti pracliccs 
( WU(hooL\ Issue U> In manv cases this 

means building on two cullures. when loi' example a 
child miglu belong lo a religious or ethnic miiioniy 
wilhin a communilv lhai has another sel ol dominani 
praclices lor the past live years there has been (juile 
a I'Ml ol emphasis on building l.C.Cil) programmes 
within a tuluiral toniexi building on the siiengihs ol 
tamilies. and putting greater emphasis on the role ol 
parents Fhis has letl to the creation ol several inter- 
esting liC.C 1) piogrammes and motlels lor example 
iheie is a home-hased parent education programme in 
Sri l.anka that begins with the tla\‘ lo tla\' tasks ol 
adults and children using these experiences to illus 
irate lo parents what th.ldren leain through tlailv 
activities as well as helping parents see the importance 
ol their role in the process 'See Programme Proliles 
pg t2‘ Another example ol a programme created lo 
meet local needs and suppoit lot al values is the rolal 
mg chikl tare programme m Nepal in which women 
lake turns caiing lot tin- thiklien anti iht* taiegnei s 
tasks aie then shared bv the tithei women In this lai 
tei case it was iinpoilanl lo the women that thev not 
be asked lo turn ovei their responsibihtv loi their 
children lo strangers Uv sharing the task, thev weie 
able to htmor llieir sense ol tlulv but enable them 
selves to work outside the home as well Holh ol these 
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programmes were able to oiler riualily services that 
rellecled the local cultural values 

Idowever building on the k)cal culture shtmld not 
be set^n as the panacea in early childhood program- 
ming. It IS not alwavs an easy task lo adtlress quality 
issut's through a cultural paradigm As stated bv 
Cierisch ' The cultural paratligm strikes me as 

a tlouhle etlgetl sword potentially al'ile lo reveal some 
new insights but equalK' able lo tibscure issues tir lead 
in problematic tlireclions q'lg She then goes on it) 
tliscuss what stime ol the prol')lemalic directions might 
be She stales: 

mm ^ouft/ ik /kmi nii /ihiim/ on/y i hiLlhooJ /no- 
(/mimiio iii.iijo t/.niin /o lunut iii//ma//y iip/>ro/>nw(c uii/int 
k ii(ko HHiid/jjiit/ ihtil •'houhi /?( lit aitiiulh* \P( fiiay 

ntiouMi/r ihiUmi to ii/» ii’i//> a ol lOiitmnify leil/’ 
//>(ii (.n//nra/ /jntoiy aiit/ yt/ irha/ au the />attoin irt leouU 
J'ook to a//(r to /ut/o (j/hi/> J>iuinn joi ihiWiU^ W'hilc 
/’yii:./ to ui//um/ idriMikf irr ^houLi ako ht fhiyinil 

tilliiilioii to ihi hutiilc^ thill <oniiul 0 kultuu tootho n.ili/io. 

/konil aiii/ /u/uK ipg 7' 

In thtakwelopmenl ol culliirallv-based programmes 
there is a weighing ol values a shaiing ol alternatives. 
We wouki suggest that the starling point mav be lo 
begin \s lib the chiltli en s c uluire' s < ol origin, but it 
ina\‘ he netessarv lo build lioin there taking into 
attouni national global and devek»[)menial realities 
wlnth mav not be lelletlrd m liadilional k)cal prac- 
lite Mvers • pxtp suggtMs that m this changing and 
multi kKcied worltl a goal would be lo piovidt* chil- 
tlit‘n with fO(>K m their own culture and irni«p lo lake 
lht‘in on to the nc‘w and unknown 

li 
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■ The culture of early childhood 
programming: 

One ol iHc sources ol new and unknown’ experi- 
ence conies irom die culuire ol f:(!Q) pio^ianimin^ 
iiscll. As diverse elforis and experinienis have been 
carried oui around ihe planei praciiiioners and 
KC’CI) specialisis have ideinilied ceriain prauices and 
values which can also coninhuie lo ihe creation of 
(jualiiy services for youn^ children. There are some 
models ol child care and education which ha\'e been 
validated by longitudinal research, there are others 
that oiler insights into the relationship between inputs 
and outcomes. 1'his culture ol hCCl) means that a 
country region or local community setting out to cre- 
ate a high quality programme lor its children does not 
necessarily need to start Irom scratch. 

There are several principles ol programming wis- 
dom which a review ol diverse b.CCd) el forts will 
yield: 

■ that programmes need to be based on goals. 

■ that goals need to be linked to practices and orga- 
nizational strategies, 

■ that practices should reflect what is known about 
children’s development and should be sensitive to 
the realities in the children s lives, 

■ that stall or caregivers need to understand the 
goals, practices and children s development in 
order to provide consistent responsive care, 

■ that the care providers need support Irom the 
community around them if the\' are to be able to 
respond to childrens needs 

These principles, however, need to be interpreted 
and delined in terms ol the local culture and condi- 
tions What happens all too often, is that rather than 
drawing pwjuf^lcs and lessons IcjmcJ Irom the culture ol 
1:CX.D people seeking to define (luality m terms ol 
accumulated wisdom get overly focussed on the 
details and lorms ol successlul ventures in other 
places This is most evident in the tendency to think 
that preschool is the best or primary model lor eaiiv 
childhood programming. This prejudice in lavor ol 
the preschool, with its often expensi\'e equipment and 
lacilities. can deflect developing (and developed' 
countries from addressing the question ol quality care 
provision lor all their children II a government can- 
not even afford to provide primatv education lor all its 
children, the thinking goes then how is it to be able 
to add pre school mg!' 

The culture of l.C.C!l) oilers manv alternative mod 
els and experiences about how to provide qualitv care 
lor young children that include lessons learned m cen 
tie based programmes but are not limited to a centre 
based appioach. ^'et this preschool model still pie 
dominates in all parts of the world. 

The key is lor programme planners to understand 
both the benefits and the shortcomings ol the (.oilit 
/niscJ /)icscl)()i)l model They may need help m seeing 
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the alternative models — whether they he community- 
based and financed programmes, family day care, lull- 
clay child care parent education — as equally valid 
options Parents too tend to believe that preschools 
are r/ifa/ily programmes than other models 

Unfortunately it is generally the 'static dimensions 
that have an appeal — the physical strticture and the 
materials that are most evident to an observer In 
building on the culture ol it is important to 

articulate and take \ uU) account the greater impor- 
tance ol the dynamic dimensions — the quality ol 
interactions, the understanding ol how children learn, 
the ways that scheduling, tasks, and materials can be 
used to support children s clevelopmeiu — that can be 
offered in a wide variet' ol settings 

■ The g:lobaI culture 

Ciommunities and ethnic groups no longer operate 
in isolated cocoons. They are influenced and pro- 
loundly allected by the cultures that surround them. 
T hey are subject to the economic realities ol the 
country and region, they are exposed to the stresses 
and gilts ol the ‘modern’ technologically-based cul- 
ture The\' are affected by movements ol people and 
resources that often require ne\s' skills ol them and 
new childrearing techniques as well. Thus the defini- 
tion ol qualitv programming includes an element ol 
helping children to respond to adapt to prepare lor. 
and take their place m a larger global culture. 

An example ol this influence ol the larger culture 
on the definition ol (juality programming lor young 
children a lose in Kenya where \'oung Muslim chil- 
dren on the coast were found to be increasingly mar- 
ginalized economically and socially Their religious 
training and the local school structures were in con- 
!!ict I rom the age ol ,T the young Muslim children 
began their religiotis training (in the Koran • By the 
time their Koranic training was completed, they were 
too old to enter the secular schools, which haci li ■ 
ed places and reserved these places lor 5-0 year-olds 
Ibis meant that Muslim children were systematically 
growing up illiterate in secular terms Clearly , the val- 
ues about what constituted (juality education lor these 
\'oLing Muslims were impacted by the global culture as 
well as their local culture-ol -origin 

In recent years, global initiatives such as the 
C.onvention on the Rights ol the C hild and the 
l.ducation lor All initiati\e have spelled out certain 
expectations the global cominunity holds lor all chil- 
dren In addition some cotmtries have articulated 
b.arly C.hildhood Policies and Basie P.ducation goals 
lor iheir children Where these exist piogrammers 
need to take them into account, in oider to under- 
vttind the oppoitunities constraints and obligations 
ihev impose 

( )ne kev influence on carlv childhood program- 
ming <anc1 the clelmilions about what constitutes (jual- 
it\' earlv care) is the formal primary school That is the 



immcdioic kiiurc lor niosi children who arc served hy 
early childhood programmes, hor many decision-mak- 
ers and caregivers, an indicalion ol the quality ot the 
FXX'l.) programme is how well children do in the pri- 
mary' school — school readiness becomes the key mea- 
sure ot quality The importance ol this should not he 
negated. While many ol us w’orking in IX. Cl) caution 
ihal shaping early experiences to the lormal school 
expectations is not the optimum way to luster chil- 
drens ability to learn sell -esteem, leelings ol compe- 
tence etc., the bottom line tor many is that children 
need to gel into school, do well there and slay in 
school hopelully through the primary years. Tints an 
HCCI) programme's ability to prepare children lot- 
school IS generally included in any assessment ol its 
quality. 

■ The cutture(s) of the future 

One thing we know that children ol the lulure will 
need is the ability to respond to new demands The 
world ol today is not the world ol ten years ago and 
even less so the world ol lilly years ago. With the 
rapid pace ol change it is hard to imagine the chal- 
lenges to be laceci by the children ol today as they 
become adults. The changes in technology, media and 
transportation bring the cultures ol the world lace to 
lace with one another in ways nc^t previously possible. 
This has brought belter health to some pans ol the 
world, it has led to the breakdown ol traditional cul- 
tures in other parts ol the world. What we \sanl lor 
children in the lulure will determine our goals lor 
lICCI) programmes These, in turn, will pla\^ a part m 
the way we deline quality programmes today 

Include All 
Stakeholders in an 
Active Process 

W'ho are the stakeholders" W'ho are the potential ben- 
eliciaries and c)r supporters ol earl\’ childhood pro- 
grammes" These include the child, the parent the 
caregiver teacher provider the organization that is 
implementing the programme ‘including experts > 
those who are lunding the ellorls. and governments 
1 bureaucrats and (lolilicians t. h.ach ol these individu- 
als and groups has a view on what an early childhood 
programme should provide and thus they have ideas 
about what constitutes a cjualily piogramme. 

In discussing rjualilv these various stakeholders 
need to be a part ol the j-irocess Hut it is not enough 
to say that ihev should be jiail ol the process. It needs 
to be clear what the nature ol their participation will 
be taking into account personal and positional powei 
relationships The undeiivmg value should be the pio 
motion ol mutual respect 

It IS important to recognize the extent ol each per 
sons involvement When people are asketl to panic i 
pale are ihev included in the el Ion in lull partnership 
with all the others or are ihev ex|-)ecled to simplv 




rubher-siamp the work ol olhers? It is best il expecta- 
tions are clear Irom the beginning so that people can 
evaluate their potential role in the process 

What lollows IS a discussion ol the possible per- 
specliv’es on ciualil\' that would be Ivotu/ht to (he uhle il 
one were to lake into account the point ol view ol var- 
ious stakeholders; 

■ The child 

( )ne group ol stakeholders in IXX.I) seivices is the 
children themselves Taking into consideration the 
childs point ol view is what Katz « relers to as 
the hoilom-up perspective on quality She argues that 
the childrens experience ol a piogramme is a determi- 
nant ol the programmes el teds C nven this we need 
to know what il leels like to be a child m a given envi- 
K-mmenl 1'hose looking at the programme should trv 
to answc’f some ol the iollowmg fjuesiions Irom the 
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What is the child’s experience within a g^iven environment? 



ehild s (X)inl ol view 

/)o I u>iitilly led uruontcci i.il/’o uj/Wuu,/^ 

Do I fed like f hdotui 01 ij'tt / lU"/ om ol the uou\l'' Dot" (I’t 
It. k I’d i:not(’ tny M,imt '' 

Do I ii"iiMlly /( tI «ku/>((\/ iniJ(;"loot/ tiMt/ />fO(u (u/ ull’tt 
fljijii HoUtt/ Of hy the ijt/id/o 

Am I nsfiiilly «k».f/)<(i/ mIImj i/jjii I'^oldUil o» Kjttici/ hy llu 
nuiionly of my 

Am / MstMlIy xMonsly iOi,/ its/'d ((ni/y M//nf //mm 

xmiCOMf M’l>0 t" iUl( ' 

Do I |iM./ //’{ ik/ii’i/uA tj/kof/’iMi/ .nil/ t/M//di(/nii/ ' 

Do / In;./ mo"/ ol tin r^^|•(n(lh^^ m(,ninii//n/ M(/’d (/mi; /*o» 

nil/' 

Am / M"ii.j//v illtiJ lo h( heti. ttilhei //mm (Mi/d /o /t.n’f ‘ 

As Kai7 iinics cMcli qucsiion imi'ilics a uiuti.i ol 



r]ualil ‘xisccl on wliai is known aboul signilicani 
inlluciKcs on Lhilclrcn s loiig lnm i^rowili ck’vclop- 
mcnl and learning. <pg 1 • 1 1 k“sc“ cjucsiions loiik’ Ironi 
a value and belief base ibai puls emphasis on ebil- 
dren s development ol sell esieem and compeienee 
and on children being active learneis m an enviion- 
mein designed lo stipjxn i their overall development 
l.el s imagine lor a moment that ihe child came 
from a verv dillerenl culture where the collective was 
emphasized over the indiv idual Some of the fjuesiuMis 
that a child in that envii t)nmeni might be asked lo 
ansu er would be 

/\m / ilhlf lo ilo MIV JImA- M'l(/’t>H( .l//l.k/lM(/ //’( /{.k/’il ' .l//(U- 
(n*M’ 

/\iii / iihh lo tOM/d/’n/t /o //m i/fon/» iii "ik/’ .i iiMy //»,j/ my 
tOfi/n/Mi/ioH ii’f// M0( In MiM//(./ our* 
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/\fc iny iHfioiis in//i irK// 0/ iiir /’y iMy 

ll is nol always necessary lo imagine how children 
would answer fiiiesiions ahoui iheir experience 1 1 k‘\‘ 
can he asked direcily. 1 his was done in Denmark 
(l.angsied where diiougli inieiviews. five \'ear- 

old children were asked lo make an assessmeiu of 
cjualuv wiihin ihe ser\'ices pro\ ided The sUid\' 
showed ihai children had a clear undersiandi ng ol 
whai was provided and h\' whom and ihey had opin- 
ions ahom ihe value ol a \ arieiv of aciiviies ( )ne ol 
ihe ihings being assessed was ihe exieiu lo which 
children were able lo handle dilferences heiweui 
hon.e and school This had largeK’ 10 do wiih expee- 
laiions in lerms ol children s behavior Langsied 
• noies. 

ire iInIc / in -ytar-oii/s //uiinc/i’o^ a/’(>ii/ //»c di//nffiu' 

l’fli«Y(H |\iiiic and uiiPc di/ltu iko ni /tniis oj ihc do/nc ol 

sclf-tiilniniHiiliou iHiJ ihv ndcs a/^/’i^'iiii/ in (iu/i sou.d oiim- 
foimiml . i'< a/i/’cafs dial J’l/dini arc furfixtly ui/mMc ol to/’- 
iH(/ ml/’ skJ’ dj//i 70 kt‘s They tiiu/hl thnih tl\il lh( dif/nciiu' 
arc >lrant/( and l/u/ uf/aiii ndo dioii/d iu' J\ni</(.i /^ii/ they 
auc/W nWua//y all ihc di/fcrtiuo .nid many Jn/.lnn s/’oir 
tlhil liny wuin\i,nd lln rcihoio> lof tin .li/fcidkCN /ImI ii/^/*h' 
'P^- 41 • 

He goes on lo siaie ihai ii is nol accidenia! ihai 
children are able lo make ihese dillereniiaiions The 
abiliiv (^1 children lo bring coherence 10 a world ol 
dillerences depends on ihe presence of professional 
siall wiih ihe abilit\' lo guide and suppori childrens 
relaiionships with each oiher and ihe miegraiion ol 
each child s dillerent worlds inio a single eniiiy. ' pg 
41 ' The maich beiween school and home expecia- 
lions IS an even greaier issue lor main' Maiorii\- World 
h.C.C 1 ) programmes li suggesis ihai leachers care- 
gi\ers in ihose sellings mighi benefii liom naming 01 
suppori in learning how lo guide children in ihe inie 
graiion ol iheir diverse \^■o|■lds 

The parent 

haienis are anoihei sei ol siakeholders W’hile in 
some insiances parenis do nol appeal lo have a 
choice--! e ihere is onK' one seiAice a\'ailahle in ihe 
area---ihe\‘ do have concerns aboul \^'hal iheir child is 
experiencing In essence mosi paienis are concerned 
wiih loui ihings 

I Is ihe place sale and pleasanT Paienis aie nol 
necessarib' awaie ol ihe \'aiiel\' ol cuiricula lhai can 
1 h‘ provided ihiough l.C ( I) piogiammes Parenis aie 
more likeb' lo be concei neci wiih minimizing ibe pos 
sible haim ihai couki be done in a selling ihan wilh 
maximizing ihe child s de\ elopmenial expeiience 
d aiiu‘1 N Phillips Jig 47 j 

? 1 )oes n 111 wilh laniiK’ needs 1 01 example is 

ibe eaiiv c hildhood ptogiamme ollered ai a time' and 
place lhal allows ihe lamiK’ lo woik il inlo ihc* sc bed 
ulc‘ m a leahsiic wa\’ ( )ne allei nali\k- lhal has been 



ollered in somecounlnes is employer-sponsored child 
care, ai ih,e place ol emplovmeni. W'hile iniuiiively 
ihss wYkiid appear lo make sense — ihe child is nearby 
and ihe hours can maich die hours of a pareni s 
work — in fact, ihis aliernaiive is nol alwavs laken up 
bv parenis. Parenis who have 10 navel by public irans- 
pori and have 10 n avel a long lime 10 arrive ai iheir 
place ol work d() nol waiu ihe hassle ol having 10 
iranspori ihe child lo work wiih ihem. l uriher par- 
enis ol children under ?> prefer lo have ihem m more 
home -1 ike siiuaiions e g. wiih a relaiive or a neigh- 
bor (>r in a family cia\' care home. Thus employer- 
sponsored child care is nol always a goorl lit wiih 
famib' needs 

Oiher quesiions relaied lo In include Is die pro- 
gramme affordable? Is ihe seivice ollered by someone 
1 can irusi? 

In essence ihe cniical dilterence beiween pareni 
and professional perspeciives on child care is ihai par- 
enis are seeking child care arrangemenis ihai will meei 
ihe needs of iheir own child and lamily. iiiey bear no 
broader responsibiliiy lor die child care held. They 
need only find one arrangemenl. bui iheir slake in ihe 
f]Liahi\' ol lhal arrangemenl is immense, l.arnerik 
Phillips ihh 4 pg 4 o» 

i Whai \\'ill ihe child experience in lerms ol cul- 
lural suppori? Will die child s culiure be respecied? 
Are die values and beliefs ol die l!C!C 4 ) |>rograninie 
consisieni wiih ihose ol die laniilv? It nol is die stall 
willing lo work wiih paienis 10 miegraie home and 
die P.C.C.l) programme? 

I Will die programme prepare 111 v child lor 
school? This IS perhaps ihe riuesiion ol greaiesi impori 
lo main' parenis m Maiorilx' W'orld counines where 
P.C.C.l) programmes lor preschool aged children are 
seen as die enlrv pomi inlo primarx' school Tins is 
pariicularK' imporiaiu in places where ihere iseompe- 
liiion tor entrance into primarx' school In counines 
like Keiix'a where ihere are a limiied number ol places 
in PrimaiA' 1 niiemlaiice m a preschool programme 
becomes one wa\' ol assuring enirance inio primarx' 
school l.N'en when ihere are adequaie jdaces in puma- 
r\' school die preschool is perceixed bx* parenis as 
making (.hiklren n.iJy lor school In reporiing on die 
resulis ol a siudx’ of pareni |iercepiioiis ol qualiix' in 
I ntlia Paul : 1 ^^‘^5 > noies. 

a.'( (a thi c\J>u hition^ of llu laiimiiiMily Fot 
ixam/'/t tiu nuiionty ol niolhu^ i\fml iIh irofhn lo Uiuh llu 
i/mUkm //’( i/’vmio k'liiliJii/ ir/i(iHr/ iMiil .mli’iiidk 

iinil I'Ul'iiu lluni loi iitiniission lo llu TIu <lluinuy ol 

llu iuJu irado in iik/i/tti hy llu fuiunh iinotjniif lo ii'luil 
llu Juki iN id>/( /a fcihl. ii’m(( aiiil iui/( TIuy Jo nol iil/.k/i 
ii)i/»ai /.iMo la jJiiy iiJm h n ojliv lOihulmJ ,i u\i^U ol Inm 
I i»iN i\i- ,in mliintui an llu /*»ai/Mmim /•/.niiiiMil hy tiu i.nJu 
irad'ti 7 lusi uiililus uniiial lu ornlooLuJ irhih tiJinJtlnsil 

vk (/'( (|Im/|(V a/ l/u /'lai/MIHIIK 'pg ^ 

I he paieiii peispec lix e on qualiiv is summai rzed bv 



QUALITY 



( ooji/rMi/ltMs /sm<c is 



Lamer & l^hillips ( when ihey sny, "[Lirenis 

research lor arrangemenis ihey irusi and are olien 
reassured by coniinuiiies beiween home and care 
fivers. Ai ihe same lime parenis warn ihe advama^es 
of prolessional care il ii means early cliildhood educa 
lion, reliahiiiiy, a healihy and sale envimnmeni nuiri* 
lions meals, kindness, alleciion and I airness.' (pg. 57 1 
To ihis should he added ihe hi^h value placed on 
preparaiion lor lormal schooling in some couniries. 

In Kaizs model, parenis land siall ) provide ihe oui- 
side- inside perspeclive on (jualiiy. Kaiz provides a lisl 
of queslions lhai should he answered hy holh parenis 
and siall lo delermine il ihe pio^iamme is ol high 
(|ualily. 

Are my relaiionships wilh siall u)i parenis i 

■ primarily respecllul ralher lhan palronizing or 
conirolling!' 

■ accepling. open, inclusive, and lolerani. laiher 
lhan rejeciing, hlaming. or piejucliccd? 

■ marked hy conlacls ihai are ongoing and Ire- 
quenl. ralher lhan rare and distanl? 

Are my preferences lor ihe goals and values lor ihe 
children ireaied wilh respecl? 

This Iasi quesiton is frequenlly ihe area where liierc 
are signilicanl difterences helween parenis and ihose 
providing f.CXd) programmes. 

Tliere is also somelimes a discrepancy helween 
whai parenis sa\' ihey wanl and how ihev aci in rela- 
lion lo iheir child. F‘(M' example, in a siudy conducled 
m Kenya one ol ihe issues was ihal caregivers per- 
speclive on (lualiiy and whal lliey saw as necessary lo 
aiiain qualiiy was noi necessarily reliecled in iheir 
aclions. This was aiirihuied lo die consirainis ol lime 
and resources, knowledge and resourcelulness 
iKeoch. I^)^k5. pg ^iThesuidy underiaken in Kenya 
also looked ai how ihe parenis caregivers or service 
providers inlerpreled ihe el led ol iheir praclices iheir 
awareness ol how ihe practice migln ailed ihe child s 
developmenl and iheir willingness lo assume respon- 
sihiliiy lor child care decisions and praclices. I rom ihe 
resulls Keoch concluded: 

( iiro/UYis iiMil scipitc /’JoiM.lnv iwk/)' tOjisiJo the ninnooio 
/uissiMr ((/((N of ihai tU lions Foi (\iJin/>/r. molhos trhu i/iiY 
th( iHiilc ihiM ol the liithvr s lirotnn jooih irlu n he i'* 
iiiiMy l»iU no/ iphoi he i< /'jooiI uic tommnniuJ/MU/ tidlnrii/ 
roliirs ,nul Inchiuhhil fiwnly kI(J(ioms/)i/>s Do ihey heinre 
those ihiluis ,}n,i kIu/I(>msIm/js iril/ he /»(’//>/»/ iImJ k/cimiiI foi 
ihi luJuM ,l{iHl(>|)imMJ 0/ ihen ihihhun The l>itiwls mho htiely 
liilL’fil to iPid) duir tltili/Kii Jhmiii/ (i»mc of (iiJiiiiic ii’or Jin- 
u>in'iii/m(/ commuMiuihoM from d)rJ)i/Jrni it/>OHf drrti /)iiti</('r 
/mU u»(r(’ ckry diiMJc oj the elleits of lotr hiufnistu iii/niidioii 
(»M du‘ i/Mlilicri s (in’cl(>/>mni/‘* Aie (/»c uiio/ii’On irhe 

toU d’co i/ul(hcn m,niy slonrs iri/J’udf/ Jom/n 

AIiIc/chi tihosh lUiJ miiikcil ftiu ni tlu yoiaitl J>iMkii /o 
/ tnWccI tl ; MI (fom /tmni’ci/ JiMu/n ipi/nni th( tommuiii/ics 
iiiiMM'of fiiiy ol these /Oik/iu’s 011 the soeio (iiiotnniitl 

Jevelofnnent of c lnMinP Arc those irho JistoiiMj/iJ /fiiyfid 
H(ss iiihl eyftloitilion ol yoinnl ihihheii iiiihne ol Jiossthle im/>/i- 
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uilionsjol their Liter Iciiniiiu/? iKcocl). pg 4) 

Thus, somelimes whal parenis do is noi likely lo 
gel ihem ihe ouicomes ihey say ihey desire. This is 
also irue lor ihe iiexi group ol stakeholders, those who 
work Willi young children 

■ The practitioner — 
provider/caregiver/teacher 

This group ol stakeholders relers 10 all iliose who 
work directly wilh children regardless ol ihe selling 
In ihe Kaiz model, caregivers provide ihe inside per- 
speclive on quality. She argues ihai there are three 
sets ol relaiionsliips dial are imporiani here- colleague 
relaiionships, pracii li oner- parent relationships 
; assessed ilirough llie queslions asked above) and 
praclllionenmanager-'sponsor relationships 

In terms ol colleague relationships ihe questions 
lhai could be asked include-. On die whole are my 
relationships willi colleagues: supportive rallier lhan 
conieniious!' cooperative ralher ilian compelilive? 
accepting ralher lhan anlagonislic or hostile? and 
respecllul ralher lhan controlling? ipg 2) The reason 
dial relaiionsliips among caregivers are imporiani is 
dial praciiiioners cannot create a supportive eiiviron- 
meiil lor children unless die enviroiimenl is also posi- 
tive tor die adults. As Kaiz notes a good quality pro- 
gramine is one in which children and adults lind die 
quality ol iheir lives logelher saiislying.’ {pg. 2 1 

Praciilioner manager sponsor relaiionships have lo 
do wilh die naiure ol die relaiionship helween care- 
givers and those lo whom they are responsible. In 
general caregivers ireal children die way they are 
Healed Some questions caregivers teachers luiglii ask 
would he; 

Ale iiYiiiui/ tOiii/i!ioii' iii/a|iM!(' !<i ciitoHrih/i mt /(> oilMikc 

Ml)' <LiiF iinil uneir uimmi/MiorP 

/\m / nMiii//y /mi/d/ ipi/h ro/>a/ <imJ nMjcrsf.niJiMt/'’ 

Lliilorlunaiely in die Majority World die nn)sl like- 
ly response lo these iwi) questions would he. "No'. 
1 he work eondi lions are unsiahle, those providing 
care and education in h.C!C4) programmes are under- 
paid and have low sialus wiihin die society. These all 
have an impact on die caregiver's view ol her own 
worih and whal she sees as her role with in the pro- 
gramme. In die India experience, "The creche worker 
who is ai die end ol die actual ser\Mce delivery also 
inlluences quality hy her perceptions ol her role in 
h.C.l)—- whether she considers hersell merely as 
responsible lor mainiaining die sei’vice or whelher she 
t onceiv'es her role as dial ol a change agent m die 
c(»niniunily " fPaul, pg. ^ ) Thus die caregiver is 

.111 imporiani componenl in die (jualilv eciualion 

■ The org:anization/ag:ency/institutton 

1 he organizalion dial is piovidmg die I C C 1 ) pro 
giamme provides vel anolhei perspet live on (lualilv 
( )ne imporiani aspect ol iheii assessmenl ol ijualilv 







Are working^ conditions adequate to encouragpe me to enhance my knowledge, skills, and career 
commitment? 



lias U) do w'iih ilicir pcMXcivud role. Agriin. the India 
experience would suggest: 

The (jiitilily oj the f>iotfrinnim’ irill he iiifhutr c.i hy ihc ri'^ioii 
iImI the (VCfO*; hiitrfot the l'>oor irhelher they helnve m <i ircl- 
fcjir model of dn’clo/mK’iilcil moi/d of ih/oiyhIioh — ioIuIIuj 
they lulicrc m doiific/ on/ hhhc scm’ius or in nii/>oiO(Miit/ /lu 
/HiOi — lolu'/luf they thnih /Ini/ the f>oor sinndd hi (/lu/ijii/ |oi 
irini/ they rccciiY oi //ni/ /lu' />oor Inii’c /Iv n<;lw foi t/iitili/y 
^(ii’ict'^ ^nili <1^ /l>c ncl^ 'Paul pg 

Based on an NiCjOs perspectixe on its role the 
NCjO will have dillereni (.ritena lor cjualiU’ wilIuii die 
prograninie It die NCiO approaches its role troiii a 
welfare perspective then rjuality indicators are IikeK' 
to include such things as. 

lu/ni/ X iiiimlu) o| Im(/^ of food iiuu i/diroal 
On/coim X nniiil’o of fi/miliiv lani’iil iiiid ton/nuK /o 
r(ci*ip( vcmco 

A more developmental orientation would lead to 
indicators such as 

In/ni/ r laiimit/ o| iooif.’ov and /Mino^ 

l)roclo|>nirn/ of on i/oiiif; vys/rm< foi vn/mriMon 
l)cp(lo/nm"i/ of (imIkiI/ioii malnninnis 
( )n/ioim riu tonininni/'i' Ini^ /akoi on i(v/>oiiviImI»/v foi 
nitiin/iMnim/ /In E( ( I ) /no</r.nnMK . 

\\\ (IK HO loHc/o iiaddl in ihi comiinnn/y hhu 
they tin Ohhniizeii to niiit thin oirn nods 

■ Researchers Sc experts 

I hose involved m research on child) eiis dcAc lop 
nioiit and those who have conducted longitudinal 
evaluations ot l-.C 'C 1) prograiiiiiies are also signiticaiit 
siakeholdeis in the deliiiilion o! (lualitv As was noted 
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earlier, the data generated by this group provides 
leads as to what can he ermsidered uni versa Is in terms 
of quality indicators. 

In addition, including researchers as members of a 
planning team is a good stiategy lor assuring that pro- 
gram me goals measurement dcA’ices and processes arc 
integrated. As Myers i suggests 

/\ii/itifi(i/ory iCKiiuh uin he dtwtnud to nuluJc pdrcii/^.. 
/({kiln's, snjun’isois, jno</r,ijjjiut- /)|,ninos diid |*olit ynidJlTrs 
Siikc (ikli of /Ihk- <gon/is Ims ninth /o tOH/iihii/r to oni nndo- 
s/iiiidim/ of I'omn/ tl'ildmi diid tin cxfiniriius rrhith ni/>/un/ 
;'’iii </»oir/|i. 1/ Hhikcs s(ih( for E( ( I) Kscjiulnrs to dniir on 
/hem III /heir Kscjith /noia/s h'lniildrly 1/ iiiwi’cs ^cii^c for 
Ksciiithns /o iC(kl» on/ 111 n niyihid of iiMjs /o <iiid /o he 
^oiiifht out hy thise iiifliini/inl /no/dc /o iiidkc sine tluit the 
m/otoimit/ioiis lic/iraii usiwith fudity wild fHci./himiiiim/ ciic 
s/ioin; diid pi/id 'p. 22 i 

■ Government — bureaucrats and politicians 

\X'ithin government there are at least two types of 
stakeholders. There are those who are there to assure 
and niaintaiii riualitv — the bureaucrats — and those 
vs’ho have a more public role- -the politicians 

Binmikid/s tend to be concerned with maintaining 
standards manitaiiinig control and in manv cases 
iiiaintaming the status (gio In a protect in Scotland 
where a staff person was attempting to bring about 
t hange hei peiception was that the notion of c|uali- 
t\' within the education clepaitment was implicitlv tied 
to the ohseivance and continuance ol existing educa- 
tional traditions 'Penn pg N She went on 

to sa\' that obedience was a virtue and being unno- 
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liccci was a si^n ol doing your job well ipg. U) ‘ 
Needless U) say. ibis was quiie tmsiraiing lor someone 
who was ir>ong lo bring aboui a change in ibe sysiem 
As a resiili in terms of assessing her own accomplisb* 
.meins one ol her ' yardsiieks ol qualiiy became abili- 
ly U) play ilie sysiem. |and! ibc wii which people 
showed lo deal wiih and circunn'eni ihese absurd pro- 
cedures/ ipg 15' 

Since bureaucrais olien ba\'e ibe role ol mainiain- 
ing ihe svsiem and olien leel greai pressures lor 
accoLiniabiliiy. ihere can be a signiticani clillerence 
beiween wbai ihe bureaucrai sees as imporiani in a 
programme and wbai ibose being seiwed by ibe pro- 
gramme would see as indicaiors ol (jualiiy Pence 
'1^)02' working wiih ibe Meadow Lake Tribal 
Council in Saskaicbewaii C’anada made ihe lollowing 
obsoiA'aiion: hor ihe bureaucrai in charge ol regula- 
lions measurabiluy iisell is a key issue, while lor an 
nider in a Naiive communiiy whai ma\' be ol gieaiesi 
concern is ibe less langible and less measurable c\ i- 
dence ol relaiionship . and ibe survival ol language 
and culiure. pg 6* 

/VlilkiiiMs are ihe oiber group ol governmeni peoj'ile 
who may well have a slake in 1/CXd) programme qual- 
iiy. To ihem indicaiors ol (jualiiy need lo be some- 
ihmg ihai can be seen in ibe sbori-ierm ’since iheir 
lile in poliiics may be sbori-ierm i and someihing 
which gels peoples alien non. A good example is ibe 
impaci ihai ihe High Scope Perry Prescliool Siudy 
had on poliev in ihe LISA P.arly childhood care and 
clevelopmeni had been promoied ac lively b\' pracii- 
iioners lor decades Those who laughi young children 
were verv much auare ol ihe value ol ihe experience 
lor ihe child hclucaiional psvchologisis were also 
advocaies ol aiieniion lo children s cles'elopmenial 
needs during llie earlv vears Bui neiiher ihe prac- 
liiioners noi ihe iheorisis were able lo command 
naiional or iniernaiional aiieniitin. \\1iai hnally made 
a dillerence was being able lo discuss ibe heneliis ol 
qualiiy earlv childhood programming in lerms ol cosi 
savings anti raie ol reiurn on invesimeni Over ihe 
lileiimes ol ihe pariicipanis ihe preschool programme 
leiurns lo ibe public an esiimaled $7 16 lor ever\' dol- 
lar invesied 'Schweinhari ei al 16UR pg win ' 1 bis 
pronouncemeni capiured ibe aiieniion ol poliiicians 
and policymakers. A kev mdicaiorol progiamme qual- 
iiy lor ihem was reiurn on mvesimeni 

One ol ibe reasons ihai ii is imporiani lo he inclu- 
sive ol poliiicians in ihe process ol delining qua!ii\' is 
dial uliimaielv, il PC C!l) programmes are to he sus 
lamed ihere needs lo he a national I'lolit v liamewnik 
ihai piovides sLippoi i lo young children and iheii lam 
ihcs This does not mean lhal il is soleK* the lesponsi 
bihlv ol llie goveinmenl to piovide ICC!) pio 
grammes hui ii docs mean lhai there needs to he pol 
icv in plate lhal allows goveinmenl NC iC )s pnvaie 
enieipiise as well as tionor anti luiulmg agent les lo 
woik logelhei lo pi ovule appio|'>iiaie suppoil s\Mems 
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I'hus It is imporiant lo have an undersiantlmg ol 
whai hureaucrais and poliiicians see as elemenis ol 
qualiiv and lo address ihis in developing <iualiiy intli- 
caiors 

■ Funders 

Puntlers aie concerned wiih both ihe inpuis and ihe 
oLiipLiis m pi ogra mines and olien judge f|ualiiy by a 
comparison ol inpuis wiih ouipuis In general lunders 
tleiermine il ii is a (pialiiy programme when ii gives 
ibem ibe (uiicomes ihev expecietl wiihin a reasonable 
cosi, 

( )ne implicaiion ol ibis is thai ii would he usetul lo 
inclutle an itleniilicaiion ol inpuis and expecietl gains 
in any process lo define qualiiy li is valuable lo all 
siakeholdcrs lo think ihrough iheir values and lo cany 
iheir ideas ihrough lo a relaiively concreie lorm. In 
ibe nexi seciion we oiler a brie! discussion ol ihe 
process lor linking programme goals lo inpuis and 
inpuis lo possible tuiicomes. and wiibin ibe Sample 
W'orkshop lhal follows ihe lopic is explored a bii lur- 
iher. 

In sum ihere are many siakeholders in hC.Cl) — 
Irom ihose who receive ihe services, lo ihose who 
develop ihem lo ihose who fund and mandaie iheir 
implcmeniaiion. Koneiheless ihecx/uU^ are generally 
ihe only ones being called upon lo clelme qualiiy. The 
realil\' is ihal all ihe stakeholders need lo I'le involved 
m ibe process ol determining how (lualiiy should be 
tlelined. 

Ground the 
Discussion of 
Quality in 
Programme Goals 

I rcujuenily goals are only discussed when a pro- 
gramme gels siaried. Those planning ihe programme 
siaie some goals m general lerms -i.e it) prt)moie chil- 
drens cogniuw development' wiihoui linking them lo 
specific acii vines wiihin ibe programme. ^Tl research 
has tlemonsiiaiecl ibai quality programmes are those 
which are designed lo meet programme goals. W in* 
would this be irue' Because ihe piocess ol ariiculaimg 
goals and untlersianding them in concieie lerms 
helps praciiiioners. families and luntlers lo al! under 
slant! whai ihe programme is aiiempimg lo accom- 
plish and how ii proposes lo go ahoui ii Selling clear 
goals allows programme planners lo bring iheir ibmk- 
mg and actions inio clearer locus 

(<)ualiiv IS often ireaietl with ihe same vague aiien- 
iion The dimensions ol a tiuahiv prtigramme aie Ire 
fjuenilv tlelinetl withoul leletence lo < nhei pio- 
giamme goals or to tla\’ to dav realities ol the pn) 
giamme ^’el we wouKl aigiie lhal delining <iualilv is 
nol an empi\' exercise 1 here should be a clear link 
beiNtt’en piogiamme goals piogiamme aciivilies and 
the iiulitatois that deieimine whether a piogiamme is 




a quality one I'or example iwe will begin with a sim- 
ple one), if one of the goals is to promote cliildren s 
gross motor development, one ol the activities could 
be outdoor play time. A cjuality indicator related to 
the goal might he whether there is outdoor space 
where it is safe for children to run and play. 

Another (more complex) example would he to set 
the following programme goal: to develop childrens 
abilities to solve problems Activities within the pro 
gramme that could help foster this would include time 
lor children: 

■ to work with materials on their own, and bi with 
others 

■ to create solutions to problems le.g. building a 
bridge between two towers, figuring out how to 
include another child in a fantasy play, figuring 
out how to share among all the children food that 
was brought by some of the children ‘ 

1 he indicators ol ciuality associated with this goal 
would include 

■ time for children to work on their ou'n or in small 
groups with others.- 

■ materials that children could access themselves 
and 

■ adults who facilitate the problem -soh'ing. but do 
not take over An adult who presents a problem 
and dictates the answer is not going to pmdiKC- 



children who are able to solve problems for them- 
selves. 

If the programme goal is to produce a creative 
thinker, then children need time to be creative, and 
the indicator ol quality would be if such time was 
structured into the daily routine. In other words, pro- 
gramme goals and quality indicators are linked, they 
need to he looked at and developed together 

What is the process for defining goals? In the ideal 
situation. "Defining goals may suggest an open, demo- 
cratic and orderly process in which values beliefs, 
interests and needs are recognized explicitly articu- 
lated then systematically discussed and considered, all 
stakeholders receive due consideration and exercise 
influence appropriate to the size of their stake.- and 
decisions are reached by mutual agreement and con- 
sensus." i Moss, 1904. Pg. 4' 

There are few instances m which the icieal goal -set- 
ting process occurs. The reality is that goal setting is 
generally clone by those involved in one way or 
another in implementing the programme and it does 
not include the beneficiaries. Cjoals are established by 
either programme planners, funders, politicians or 
NCjQs, based on their interpretation of needs. Yet 
goals will differ, depending on tlie perspective of the 
mdiviciuals im'olved in defining the goals and their 
relationship to the programme. If goals differ, then 
criteria for quality will necessarily differ 
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Treat Quality 
Definition as an 
Ong^oing^ Process 

As lias been noted, quality is based on values and 
beliefs, and it involves a variety ol stakeholders. It is 
not soniethiny fixed in time.- it is a function of the his- 
toiy of F.CC!I) provision as well as local experience; it 
is influenced by current developments and an antici- 
pation of the future. Thus defining quality is necessar- 
ily a continuous process which takes into account new 
ideas and chan^in^ circumstances. A definition of a 
quality prograniine developed twenty years a^o would 
not suffice today. We know more about how children 
develop. We have had a considerable amount of expe- 
rience working with young children and their families. 
And we have had enough time to sec the long-term 
impact of our actions. That has changed our definition 
of quality. And since research and programming expe- 
rience continue, the process of defining quality will 
continue. 

A good example of how the definition of quality 
evolves is presented in Hxample 2 where the elements 
of quality as ciefined by Schweinhart let al i are pre- 
sented. Within that example there are 2 different lists 
of elements that contribute to quality. One was devel- 
oped in 1981 and the other in 1993 lA third set. pre- 
sented in 1995. is included on page 4 of this article i 
While there are overlaps across the three definitions 
of quality, the lists are not the same. They reflect 
additional research on the topic, they reflect an 
expanded understanding of some of the issues 
involved in liCX'l) programming and they reflect the 
fact that all three pieces were viitten for different 
audiences, hor example the Keys listing was provided 
in 1981 for teachers and administrators in the USA 
The 1993 listing is geared more toward an academic 
audience, and the 1995 definition of quality was pre- 
sented in a paper commissioned by the World Bank 
Thus even within only one organization the definition 
of (luality has been a continuous process. 

In sum. as Moss i 1994) notes; 

(Jniilify IS Huui <111 UM/Wy, fo /u‘ finid/y </istoi’(7c,/ 

(iihl iloirn hy cx/htIn II is miwiil/y suh/a /ir* unj id- 

iilipf. |i<isfd on imIik's <ni«f hdicfs. nuiy not only iMiy 
iimoin/ iifid ipil/nii soudio. hut unll ini</oidifci//y iMiy oro 
fiiiif .Any ift/im/ioii of tii<<ili/y. I/um/oic. is to <iii r\/oi/ /mii- 
siloiy , suite) iiiidns/«iMtliii(/ </iidl!ly .im/ uiiinm/ ,it i/iMlily 
iin/kdfois IS ti ,/yiMiiiit iinJ tOii(iiiiu>i/s /’iOt(ss ol laonulnul 
the emjiKises of Jiffennt iii/cks/ (/ioh/»s (jig 5 i 

In light ( )f this, it is our contention that the value ( 4 
defining (|ualiiy is in the effects the process has on 
those who participate in it The exercise and process 
of defining quality needs as mm h emphasis as the spe 
cific mdi<.ators vou ideiitifv 



How Do We Go About 
Defining: Quality 
Indicators for Our 
Progframme? 

Ciiven that quality is value-based relative and a 
process rather than a fixed product, how do you go 
about defining quality:' The argument has been made 
that a process ha'- to he undertaken which includes the 
various stakeholders. Pence and Moss ( 1994' suggest 
an inclusionary paradigm'. They describe the process 
as follows: 

The Jhilleiu/e is to dcoelof) <i iinr /)(jidi/i(/iii/or<i(/iiiiiu/ (|iMlr- 
(y hdscii on piirtu (potion hy o hrooii idntle of stdkchoUcrs. 
diiii rceocjtntion of Otilncs. beliefs <nid iiiIots/s nM</n/)iiiiiiii</ 
</ffinj/iciii; U'lllu'n l/iis <i/lcni(j|iiH' /)(mi</u;iH, the roles. proL ess- 
es principles typiciilly fotnui irithin the eyJnsiondry piird- 
liifjni lire triinsfonncii- limiteJ pdrtu ipdtion is rephncii hy 
hrodii dccess to the process of definition; poiocr concentrdtion 
i/ires iiMy to poircr (/islnhiUioii; Jcip pokes im<iH’c ip<iy for 
iiidiiy. <iH <issi(m/)|i'oM of rdtiondl ohjcctirity is chdllnufed hy 
reLOijnition of the essentidl siihicctioity of the process ond the 
role of Viilnes. beliefs iind interests; the sedivh forijudhty mii- 
iH‘is<ils /jctomcs //u‘ cxt/)<iM</(' oj </H<di/y /)(Ts/)a/iP(s Icddnu/ to 
dejinitions specific to d /)<ir!i(fdiir spiithil iind teiiipordl conteyt 
iiiid Ldpiihle of erolrnuj throiiifh d dyiidinic iind coiiliiiiums 
krou’ss. ( pgs. 1 72 - 173) 

Such an inclusionaiy paradigm would ' not attempt 
to emulate the quality ! ‘.andards treasured hy affluent 
nations, hut instead offers legitimacy for tapping local- 
ly av'ailahle human and material resources for child 
development in ways that are ecologically sustainable 
and consistent with local aspirations." iWoodhead 
1999. pg. 491 

1 he question is. where do you start widi an inclu- 
sionaiy model? Our response-, you need to start with 
the community that is to he ser\-’ed. And as Pence and 
Moss ( 1994) point out. the first thing that you need to 
cletemune is whether or not an inckisionaiy process is 
’ valued and wanted" hy the community. If the kind of 
process that is suggested in an inclusionary model is 
not a part of the culture, then you will have only lim- 
ited success. In this case, it is important to include as 
many of the other stakeholders as possible in the 
process, even if they can he included only fora limit 
ed tune, given other demands 

It IS also important to remember that the process is 
not easy As noted hy Moss ( 1994) ‘defining (|ualitv is 
a political process It involves interplay negotiation 
ami possible conflict between and sometimes among 
those stakehokler groups who are included and who 
ma\' have* tliffeient iU’rspec lives about ohiectives and 
piiorities arising fiom tliffeieni values and beliefs 
interests ami needs d'he final result will he determined 
as much h\' the exeicisc* of jyiwer and influence as hv 
othei ( onsiderations (pg si Nonetheless, it is impoi 
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iniu lo cnf»n^c in ihc process 

To work i<»wnrd n ciclinilion of r^unlily il is possiNe 
lo draw on any number ol pariicipalory lechnuiues lo 
allow for ihe inclusion oi a varieiy ol siakebolclers and 
lor llie developmeni ol a process ibai bolb serves 
immediaie needs and can be coiuinued Tbe aim o\ ibe 
process is lo help siimulale people lo define (jualiiv 
for ibemselves in as mnnv ways as piissible and then 
lo derive a shared or common delinilion t)l qualily — 
based on programme goals— d inked lo appropriaie 
indicaiors. Tbe process could be sel in moli<m 
ihrough an inilial worksboi') A possible design for dial 
workshop follows 

Workshop on 
Quality 

/ r/ioOM li’lio li'oiiU /).ii/k i/sj/i- in iIk iPoikdHi/’ In mak- 
ing die choice ibere should be an awareness of ihe 
need lo include a r<inc/y of s/<A’(^oMns, peojile wilh dil- 
lereni skills experience and poinis ol view, ll niighi 
be useful lo have educaiors. heallh people, anlhropol- 
ogisls. and sociologisis as a pari of iho icani in addi- 
lion lo parenls and communiiy members, praclilion- 
ers governmenl officials, researchers and funders. 

2 ( Im/y the (/ou/s of the inoii‘dio|> People should be 
given an opporiunily lo share whal ihey understand 
lo be ihc ouicomes of ihe workshop Thai wa\' people 
do nol have false expeciaiions in leims of whal ihe 
workshop is able lo provide. One way lo clarify goals 
IS to firsi have parlicipanls sii f|uielly and wnle down 
for themselves iheir own goals for ihe workshop ’ll 
ihere are people ihere wilhout willing skills ihcy can 
eilher diaw somelhing thal reminds ihem of what il is 
ihey wanl lo sa\* or simply rememlier il ' The secomi 
step would be for parlicipanls lo share iheir expecla- 
lions within a small group -i c u iib ihiee or lour other 
people- As ihev share iheir ideas olheis in ihe group 
can ask tjuesiions lo belji clarifv expeciaiions I he 
gioup would then liv lo pool iheir expeciaiions and 
make a presenialion ol this lo ibe larger group As 
each group reports again there would be an opporiii- 
niiv for others lo ask quesiions for clarif icaiion Al ihe 
end ol ibe reporling session the group should work 
toward consensus on w hat is to I'le accomplished in 
ihe workshop 

An example ol .ippinpriate goals lor such a woik 
shop might be 

1 0 uiitilily trh,il ii (/iJiiMy />h\/miiiiiu iiiraiu (a mi 

lo toiiK lo siHiK <i(/mifi(iil <>n l»oir ire in// i/(/iiic (I’lii/iiy lot 

f/'is /iiO(/Miimi(. 

1 0 iltUmtuK i(’/'»il m in// >• iiiJkufoo of (jiMiily 

/ <» ,/(li Miniii i/’/mI Hi/'iifs in mfiriK 

1 0 difiiK l/ic H’lihb ol (h liri/irs ,jii </ 1 x/'oii ik(s \n l/'iiik 

s/ioii/d /»( iiii/u./(</ 111 l/i<‘ /»i(>(/iiniiiiK laai/iKPi tfii.i/ily aiii/ 

(/mis (»K1 </0,}/s 

11 i’i impoilanl lo note that these goals tannol be 



achieved in a siiit//c siKmu/ W'ork can he done in relation 
lo each of these goals in an inilial workshop bul each 
of ihe pieces must be levisiied over and over again as 
iheie is additional experience broughi lo ihe topic 
i /l((/iii in(/m /'cisoiiti/ i/ifiMilioii <>f(|H(i/i(y \X'hai does 
fjuahiy mean to me^ 

I aiiier in ihe ailicle we suggested a sel of questions 
lhai could be asked as people ihink about w hal f|ualiiy 
means u> them These w'ere: 

\t'/iii( Is ll i/mI / iiMHi t/M/i/icii lo ht irhai they i/ioie i(|»’’ 

UTiil im/ik's ilo I iiMiil l/kMi lo luirC' 

\b/i<jl ilo I innil i/hhi lo h( tihlc to t/o‘‘ 

/ /u’/upc thiit III Of tier (o ik/muy i/hsc i/mim/s i/ii/dfiii nca/ 

/ In /iuH’ i/m I yoma/ ihiUtcii /rani iukl ii'/vn 
I hclicvc i/mI the role of if fii/ls iii ihot /»ioo<s is io 
Thcrefori. joi nictt t/ii<i ly |>rO(gammc 

hor ihe workshop il W'ould be useful if people first 
answer these (juesiions for themselves before sharing 
ihe answ'crs wilh ihe larger group Once recorded per- 
sonally ihe answ'ers lo ihe questions could be shared 
in small groups and then in ihe larger group. Since 
there are a number ol quesiions and a reporling on all 
oi them could be quite extensive. bcg>’> wilh reporling 
only on U'/mI /> il i/mI / hmhI J>i/</iim lo he irhcn they i/totr 
ll/)'' XX'hile ibis discussion beeins with whal we ulli- 
maieiy wanl children lo he like il works back lo ihe 
fjuesiion of what lhal means in terms of cluldrens < n 
liesl c■xperience^ since ihe eaiiv experiences have 
such an imj’iacl on long- term outcomes 

f U'oik TommiT il ( rUMi/i / )((milu>n of ( jii.i/ily ( )nce ihe 
group has determined ihe oi .tomes lor children and 
adults lhal are desirable ihe next fiuesiion lo ask is 
whal IS ihe association between those ouicomes and 
whal aciualU' hajipens wilhm a qualilv programme? 
W’llhin ihe workshop you could then have ihe group 
look al dun responses lo die sialement T/mk/ok foi me 
.1 ijiiu/.ly / lO/liiJiniiii Again the groups response lo 
this fjueslKin should lie recorded 

Where possilile linkages shouhl be made belween 
the desired ouicomes (u b.C C D programmes, and 
whal people see as the con ponenls and or activities ol 
a qualilv progiamine 1 or exanijde d one of ihe out- 
comes of a f|ualil\' programme is cliildren who have 
good self esteem then there should be dungs going 
on w'llhin ihe programme lhal promou; dial Al a veiv 
basic level, ihe kinds of (jueslions asked from the 
poinl of view of children on page I'' aie appropriate 
here loi example does the r aiegiver know die diilds 
name' 

W'heie iheie is no linkage be!w< en whal people see 
as ( ompon- >‘s of a riualilv pi ogi amine and desiied 
outroines . . item should be disuissi d lo astei lam if 

II in fad IS a good iiulitalor of a qualilv programme 
An imporl.inl print iple lo guide die definilion of qual- 
ilv mdicalors is one of a/’/'M|MM{r im/usi<Mi 1 low' nuitli 
detail IS netessaiv aiul how niut li tleiail is liiiiilmg? 



QUALITY^ 
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What does it mean to have a safe environment? 



lor example il one ol ihe sialemenis re^ardinji ciuahi\' 
is lhal a qualily early childhood programme pro\‘ides 
a safe ouidotir place lo pla>' . then u would he uset'il 
U) delermine whal people mean hy sate ouidoor 
space . However, u is noi very helpful lo spe<.ify in 
lerms of square melers child since this level ol sped- 
ficilv will hoih limii ihe number of programmes lhal 
can (jualilv rising ihese cnleria and ihere has been no 
research lo suppori ihe conneclion helween scjuare 
feel of play space and desirable child oulcomes. 

1 he lisi of qualiiv elemcnis should he reviewed 
consohdaied. rearranged, and discussed uniil ihe 
group is happy wuh iheir lisi The nexl siep in ihe 
process is lo give lhal lisi some Ku/ily Icsfriii/ h\* defin- 
ing each of ihe elemenis more precisely 

5. /)ctnmiiic yon ml/ loc ws mtlicalors— - i/m 
iinits UH.I o« .Kliritics irhklom ii junl of i/Hulily /MOi/i.njiim^ 
This involves engaging in a /moj/usmih’ (I rfiMitioH of (juali- 
ly allowing intormaiion lo unfold and using ihe 
insighls gained lo chrecl or redireU liie tlelinilion 
This also involves moving from ahsiracl concepis lo a 
t out rele lief inilion ol whal i^ meaiu 1 oi example if 
parenls say ihev wanl iheir rhildieii lo do well in 
s ool whal does ihal mean" I )o ihev havt‘ expet la 
lions lhal ihe child will complele primal v st hooi" ( lO 
lo secondaiA' school" 1 )o lhe\- havt‘ t‘X|>i'claiions ahoui 
wheie ihe t hild will place wilhin his hei class 

Al each siep of ihe wav in defining qualil\' an 
allempl should he made to make contepls tontiele 
and measuiahle hv asking the <|uesiion how would 1 
know when ihis dimension is piestni in a piogiamnu*" 

o 



I'or example if one of ihe d:!'‘'>ensiniV'. ol nnalily lhal 
was lisied \s as a mi/c nipiroHMic if ihe nexl ciuesiion i*. 
whal does ii mean lo ha\e a safe environmenl? Here 
IS where ihe conlexl is exlremelv imporianl A safe 
environmenl in a ciiy mighi require a fenced-in yard 
where cliildren can play wilhoul fear lhal ihey will 
chase halls inio iraffic. In a rural area ihere may well 
he no need lo fence in a play area for children lo have 
a safe ouidoor space 

If anolher indicaior of final ily had lo do wilh />oniIip( 
/ok /in .'L 1 m/./ iii/(Twt/u)ii il woulcl he imporiani lo define 
whal lhal means in lhal selling In some programmes 
Il may mean lhal leachers ask children ciueslions ihal 
challenge children lo ihink In anolher programme il 
may mean lhal children are ohediem «uiJ lalk only 
when addressed hv ihe leacher. There are differeni 
ouictimes for children wilh ihese iwo differeni siyles 
ol posiiive leacher'child inieraclion. wilh ihe former 
producing children who are more oulgt ing and 
infiuisiiive and ihe laller producing children vho aie 
more passive So il is imporianl lo he clear on h<»w 
lhal inieraclion would look in prat lice in lhal lelling 

n /){'/(Mimi( ir/iii/ kiMi/s of im/m(/s Mt/unol In oivlei 
lo achieve ihe tlesiretl oulcomes. ii is necessary lo 
conskier whal needs lo he mclutled in ihe tiesign ol a 
piogii.mme Uhe inpuis > lo ensuie (jualilv ( on inning 
oui woi Lshop toi mai one let himiue a I ihi > j^oini 
in ihe workshop mighl he lo do a lhainsioiim nj.' 
Session where pariicipanls simplv lisi all ihe ihings 
ihe\' ihiiik should he intiutied m piogiamme inpuls 
IniiialK' as in all hrainsiormi ng sessions all ideas 
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would he included and listed tor everyone lo see. 
Once ihe hrainslorniin^ sessit)ii was completed, then 
people could be^in to group the items into larger cat- 
egories and they could raise (|uestions abt)ut the inclu- 
sion of items. They could also make an assessment ot 
whether or not there were topics missing that no one 
had thought ot initially. This line-tuning could be 
done either as a whole group or people could break 
into smaller groups and complete the task, then share 
their results with the total group. 

It the small group discussion is the prelerrcd t)ptit)ii. 
there are ditterem ways to handle the reporting. If all 
groups cover all the topics the reporting can become 
repetitious and boring. An alternative is to have the 
lirst group report lully. Then those groups that report 
later only report on things that their group would tuLi 
to the first groups list or raise questions about items 
on the list that they might have discarded. This tech- 
nique helps people focus on what is new and how 
their thinking fits with the rest, rather than hearing 
many ideas repeated. 

In terms ot the inputs, or what is required in quali- 
ty programming, the following list provides a summa- 
ry of the kinds of inputs that are generalK' associated 
with quality programmes. It is important to note that 
these are done in very abstract terms, turning these 
into concrete inputs <o/>nij|ionw/izm(/ //inni would have 
to be done in relation to local conditions and 
resources. 

The list includes all the things that help to create 
the environment tif the programme. W'hile the major- 
itv of these are physical 'inf rastructure enduring 
dimensions, the inputs also include what the staff 
brings to the setting. Inputs include- 

TIu f^n\/ri}nunc til^f^n\ii.h — philosophical base ‘ 'r acti\'- 
ities goals for children goals for adults, role oi adult 
in relation to children breadth inclusiv'cness ol activi- 
ties undertaken 

Hwsu v(fpiu'> — the actual services and activities 
offered through the programme to help assure that 
children are healthv safe have gt)od nutrition, and 
receive stimulation and the kiu)wledge. skills and atti- 
tudes to be conveyed 

The fuii/iiics t/nJ ihoi Minoioi«/iiii/'i — location in the 
community iaecessibilitv' for children and tamiliesi 
indoor and outdoor space, access to water toilets 
washing and cooking facilities, heating, lighting ven 
tilation. and personal space forchildien ( cubbies , 
hooks, boxes etc ' personal sj>ac e foi the leachcr 

7 he a/m/'HiciU- -lurnitiire pla\' etjuipment lovs lor 
inside and outside learning materials, consumables 
(paper, paint, etc > 

Tin s/.i/l ■ fiiiahiic alums natui e of then tiainmg 
ipre- and inseiMce theoix' and piactice'. pav and con 
ditions of work, b ilance of professional paiaproles 
sional, supeivisioii. access to other agencies i health 
social seiA'ices commtinitv development! 

Akiihij/nncii/ - -organizational structuie supervision 



and monitoring, relation to funding organization 
iNCX-), government, private, community!. 

Ftmiiur — source ol funds (parent, community, 
NCjO. government other donor agency . privatei 
level of funding available, sustainability ol funding 
/\o/mTs — the community NCOs, government, 
donors and others with whom tlie programme 
works — in collaboration or cooperation. 

Within the workshop it would be important to take 
each of these dimensions and make it specific in terms 
of the context within which the F.CCl) programme is 
being developed, making it appropriate to the goals, 
setting and resources. 

7 Define the hituh of in tintioi inui fx/icnoiu's th.it you (hmk 
slion/d he nuluih’J in the luotinwnne to (n.lmvc ijunlity. twJ thus 
your tioiih These dimensions are often referred to as 
the ./yiitiHiif dimensions of a programme. They have to 
do with what actually. happens within the pro- 
gramme — whether it be a parent education effort, a 
child care centre which provides health, nutrition and 
care inputs, ora pn 'gramme for older children within 
the early years oi schooling 

In terms ot the workshop model the same process 
that was used to generate appropriate inputs ccnild he 
used to develop a listing of process variables. The list- 
ing which follows can serve as a reference point for 
the workshop leader and or it can be shared with 
workshop participants as a way of stimulating further 
discussion. It is recommended that the listing be pro- 
vided tif(ri (he group has generated their own list. 
Then the\' will not be influenced unduly in their ini- 
tial thinking by the list. 

1 he t^yiiumiL elements within a programme address 
the ev'eiyday experiences of children and adults 'staff 
and parents). They include- 

/’Limiiiii/ — the process of defining the programme 
and all its components being inclusive of all the stake- 
holders 

rfWfMiiii/ S'u|>nriMUM — pre-seiA'ice and inseiA'ice train- 
ing for those delivering seiA'ices. on-going supeiA'ision 
and support, other training to increase capacity within 
the organization 

AJult-ihiLJ inter, ution — the availabihtv ot adults to 
children their style ot responding to children the 
degree to which thev engage m discussions with the 
children, thi jir consistencv in terms ot discipline and 
responsiveness. 

TciijMih/daininit/— the appropriateness of activities 
die extent to which the lasks challenge the children 
and or parents, the wav staff support learning their 
sensiiivitv' to individual differences and the use of 
childiensand parents experiences interests 

/ )(iih’ »ii (irilics /(>! toi both (laient and 

child- foe used piogrammes — how thev aie grouped 
and lor what purposes the* choices available to them 
the extent to whic h thev initiate activities ( veisus 
teachc‘1 -initiated activities), expectations m terms ol 
independence veisus dependence the individual and 
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I lie f^nmp 

/Will/ (liiiill inU’tiUlion- ■ clay to day plaiimiii^ eoninui 
iiiCiUinn ani()n ^4 stall sharinj^ ol inlormaiion ahoiil 
eliildren, iiuitual respect, cooperation, lines of aiitlior- 
ily 

Rfl<ilu)Hsl)i/'s /m'Iiivoi uirctjivcn (inJ olhns— oppor- 

tunitK‘s to coinniunicaie about tlie pro/^ranime and the 
child nuiuial respect, cooperatum, participation 
AhmiloMHr/YiMliu/ioM — data ^atheied (on child, care- 
f^iver parent organization), use ol data lor purposes 
ol feedback planning assessing outcomes. 

s U'lim you l\irc hcai </iid u>l)cfc you i)o (rom i^tre In a 
workshop setting the linal step would be to look back 
ove r the period ^)l tune that the group was working 
together to ascertain the extent to which the work- 
shop goals were achieved The goals we stated for tliis 
sample workshop were veiy broad. The kinds ol activ- 
ities that were suggested would provide lor an nii/iVil 
discussion on each of the various topics, each one ol 
which requires on going input, experience and discus- 
sion However, such a workshop would get people 
started in the process ol working together to both 
define programme goals and link those goals to indi- 
cators ol cjuality. It would also be useful to set up a 
process wherein the kinds of activities undertaken in 
the workshop were repeated periodically. 

In sum, with llie increased demand for quality, peo- 
ple have take n on the challenge ol defining the con- 
cept Sometimes they are well aware of the fact that a 
definition of c|uality is values-bascd; at other times 
standards are provided in quite a prescriptive fashion, 
totally denying the contexts within which the stan- 
dards are expected to be applied — physically and cul- 
turally —thus bringing to despair those in the Majority 
W'orid who strive for fjuality but cannot possibly meet 
the criteria determined by Western standards. 

1 he definition of quality is a process, based very 
much on the values and experieni es of those doing 
lh<.* defining It is a process that does not yield static 
iiuiicat' *rs. rather it yields markers which must be 
updated and revisited in an ongoing way. further we 
know that 

■ ( Jualilv indicators should be linked to goals 

■ (^uahlv indicators should he inclusive of 

ipIm/ is kiiouMi tihout JcrclofuucnI. 

ih/mUs ihiil i(‘s(«j» li<e <i(»i()iis/i{j/c</ uic rcLilcil lo oii//>iifs, 

<IM</ 

f/ir imIiIks of l^cofuc s liivs iii fonis of loh.il is u'lfmn J of 

ihiUnu uulhin i/vuiI/uk .irii/ ipi/luu //u iPiJa ii'oiM 

■ (^)uahtv indicators should be viewerl as change 
able, and a process slumld be crcMled lor making 
change's 1 he piocc'ss should include the various 
siak< h( »ld( I s 

■ (Quality indicators should include an undersiand 
ing of 

im/»uN '/' leiMMdii :/|i( /»Mm«ni/y s/,j{k i/iimoisioms 

/>f(ii/Mimii(s 



o 




- /)rocrss//)r(U /uc f ihc (/yiiuiiik c/inicmioiis of lu(hptwwu's) 
(Old 

- JcsifCti OIl/cOlllfs//>lodllc/ 

Prakash ( suniinarizes the situation by stating; 
’’What is important :s that taJi coinili^ ipork ou( [or itsclj 
si rile (w M’S ip/)k/i UM' ('ssoilid/ly i ooIm/ hi I/u' cii/Ihm’ of ils /)C<)|)lc, 
{iii</ «>lik/i f(s/)oii(/ iiioM’ (/iic’clly lo l)u’ f</nc(ilioiial am/ cullimd 
MM’ds of ils chiWrni (k/fiinsl i/h' oerra)! iia/ioiial </oals Jiosni hy 
ihc iHVfilc." (Italics in original, pg. I 1 ) In multi -cultural 
societies the process ol defining quality services for 
young children and their families may need to happen 
on a micro-level in relation to specific populations, as 
well as at the national level. In ail settings the effort to 
define quality needs to be an integral, ongoing part ol 
the programming process, and needs lo include all 
stakeholders in young children’s lives. 

* I'larms and C!lilloi d also have* an Inlaiu 'Toddler 
I.nvironmem Raiing Scale — ITI-RS, and a l aniilv Day (.are 
raiing Scale — I I )C'.RS 
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EXAMPLE 1. ■ Dimensions of 
ECCD Programmes 
That Can be Assessed 
to Determine Quality 

C‘.()\is Km ( 111! I )ki M'osin I) in Vi d\ Prak \m i. 

“Baulin^ Cosis lor Quality and QuaiUiiy. L:mci>'inj 4 
Response in Karly Cliildliood ('are and P.dueaiion. 

Coniinvnls . '('hiLi f.miily ( ojumujiily . tVc> II. 
I’aris: LINF.SCX) LINICPI-. po. 

-- (/endo/) >clf-hlnilily titul sclJ-csUwi; 

— Iciini to Inr u'llh olhcr (.hiUrcn iinJ to H'>pat the oj 
of/ui '5 iis ircll tii ihilnuut that oien. 

— Ic«mi lo inorL (Mi</ fthiy iiii/i/u-ndtii//)' he ill kkc ij/jouI 
lu’iih/ fJintiy /roiii lu)mf (lilt/ ,ihlc lOtUufl hclf> tinJ ilna- 
fiOHS from Wiiidfs. 

- he Limans ({iid neh nuNiPcts fo £/iic</ioms. 

- Ih’ irctffiiY ({!!(/ iiiiin/iiiijfipf. 

- slmij/(/>cii Xjll> Msnit/ /in(/( (pi(/ ^nuill dihslIcv 

- ipidni l/u'ir hinilUiifle sL’iil both ni /is/niiiit/ aiii/ iii 
s/u'ijL'iHi/. 

-- lonh'ol ti(/(/K’ssioji (ind d(s/nic/tP(H(ss 

-iKnmc/ s/)OfiftMicoiis cnm/ics /o oriierly /n /uPiPr .nid ipojL 

~ r/rotP iiifcl/afiMlIy tiiid fiMohoHid/y 

EXAMPLE 2. ■ Standards 
of Early Childhood 
Programme Quality 

li)i M nil 1 ) ijv I. I S(H\\iiMi\ki M V H\kms \ I) I’ 

WilKAki S'u/iii/iunil /^ciirfits T/n- / /if/l^Sio/'c /\-i ry 

Preschool SlHtiy Thtoui/h A<le 2 7 ^'psilanli MI- 
Hii^IvScope IVess. 

1 he audiors deline die elenienls ol quality derived 
troni their own researeh. and that ol others, as tollows; 

- (f/et(ipc /)fO(/f(imMics iis(' cx/du ifly s/tPn/ i/('pdo/>HicM!u//y 
u/>|»io/»imI( (ii/ipc-l(wiimi{/ umiuilti ihol si(/»/u)t/ 

(/rcu's scIf-mi/id/cJ l(MrMUi(/ c/iIk'iIics. 

“ (ff('i/ip(' (ruJiim/ st,ifl kmc i’aii iMiiin/ iii c.idy ihilJhooil 
Ctiuciition <nul do not c/)<im/i' ioh\ o/lcn. 

- (//fcInT (idHiiHisUdlors jiroi’idc sys/cinulK imm’iif (uiniim/ 
on sifcdiid SH/HTPhory mi/)/)oiI of then- s/n/f^ umun/inH 



• r/fa liPc iiftinil.iiii t/iissfs o/ fcipo iImii lirenty 
K lo ■'}- yetii o/t/s for cpoy /mi/ of teiuhnui Ut/iills. 

- m lipf />/0(/i(im/iics. \tiiff Itcot //omils iJs /sol/ins dn,/ 
(■ii(Mj/c III cxICMSiPc t)ulrcdt/i to //d/ciiK, Mu/j i/s /ionic Pisifs 
ill /(Msl /M0Ml/>/y. lo lentil Iroiti /m/chIs niui to helf> them 
uMi/iisIiIiii/ I/u' tnmui/nf/1 iiiid l/uii (./ii/c/mi s i/cpclo/micnl 
po 17» 

1. I S( ll\\ llNll\k'i U'/mI AldL'cs.i C^n.dily 

Pie^'hooh, Keys lo Etirly ( hihlhooil EdiUiition Vol 2 No 
4. April I ns I 

l ()llc)\vinj 4 are seven key elements which our 
research indicates are essential to a quality preschool 
projiiamme We ieel many ol these princ iples arc also 
valid tor day care centers, kindergartens, lamily day 
care homes and other settings where adults provicle 
care lor other people s children. 

Programme well managed, well monitored. 

Supervisors must know what is ^oing on in their 
programmes on a day-to-day basis. They should he 
readily av'ailahle to provide support, give realistic 
leedhack. help solve pnihlems and reward a job well 
done 

Parents involved in significant ways in edu- 
cational development of the children. 

leaching stall should work with parents as partners. 
Vehicles lor parent involvement might include 
home visits, parent meetings with opportunities lor 
patents tt) v'olur.teer to help in the classroom. 

At least two adults in classroom to provide 
overall support and individual attention to 
children. This team approach is more important 
than class size f which olten gets more attention i a 
team has much greater Ilexihility in dealing with sit- 
uations than does a solitar>' adult. 

Significant amount of time spent in child/ 
adult interaction. Talking, sharing ideas playing 
together — these are essential, with the child initiat- 
ing much ol the activity. Cdiildren need adults to 
challenge and support them in their activities 
Teachers trained in the curriculum, able to 
work together as a team and under supervi- 
sion. It is teachers who make quality programmes 
work, training and support lor them is crucial 
Evaluation component in programme em- 
phasizing day-to-day quality maintenance. 
1 -.valuation tells administrators when a programme is 
on the right track, or when it is in trouble. 

I'.mphasizing rgialitv '\ ill encourage teacher creativ- 
itv and experimentation with new methods It should 
never he ettuated with some narrow delmition ol per- 
lection that keeps enthusiastic, com peter/, teachers 
Irom lollowing their creative* hunches ( )nlv through 
being with creative adults can voting children leain to 
express their owm creative impulses 





Forour rcddcr'i mho mid Spanish, nu'd/r 
iiiclitdiiKj the follomin^ dciinition of ipuilily 
from Peru. 

EXAMPLE 3. ■ “CHterios de Calidad” 

Ik\\( !s( () H\si!I till unhalo picpnrnclo para nre- 
sciuncloii cn cl 'll Simposio 1 nimonmct ienno sohu* 
rnnicipncion tic In Inniilin y la Cionumulntl cn la 
Aicnuoii liuc^ral nl Nino Mcnor tie Scis Anos. Lima 
Peru. Diuemhre 

l:n cl irnhnio Rnsili propone los si^uiciucs crilcrios 
tic cnlitlntl: 

1 La Aciivitlatl; incluvc la cxploraci()n lihre cl 
juc^o. la olcria tic rcpcriorios scnsorialcs. las ccrcmo- 
nias. ocupacioncs pasaiicnipos no rcglamciuatlos. 
protluccion ariisiica las ru linns, la clccci()n lihre tic 
proycclos. luz^anios que sc favorcce la aciivitlatl si cl 
anihiciUc coniicnc clcnicnlos csiimulatlorcs. si cl 
aj>cnic ctlticaiivo comhina la pcrmisi(3n con la intUic- 
cion tic aciivitlatlcs, si los nihos y ninas cotnplcnicnian 
la accion lisica con cl cnlrcniamicnlo tic prol^lcinas 
cjuc cjcrcilcn las capacidatlcs tic discriminacidn. aso- 
ciacion. rclacionamicnlo. F lcmos asociatlc) a la aclivi- 
dad las nocioncs tie dislruic. dcscubritnicnlo. tlcsarrol- 
lo y disciplina. Memos considcratlo (]uc no basia r|uc 
cl scrs'icio mismo propicic las acuvidadcs. potfjuc hacc 
ialia (]iic las intluzca cn cl lio^ar Hahlamos tie conirol 
tie aclividadcs y tie aciivitlatlcs tie conirol. cuya (inali- 
tint! cs cxpliciiar compciciicias o tlclicil tie perfor- 
mance. Hahlamos tie pro^ramaci(3n tic aciivitlatlcs 
tie liempos de improvisaci<)n tlontlc los propios mnos 
y ninas cscoMcn octipacidn, tlclcrminan cl rilmo y 
alrihuycn valor a las aciivitlatlcs. I lahlamos tic rccu 
pcracKin tic aciivitlatlcs ordinanas tie la vitla familiar y 
comunal y de las aciivitlatlcs del scrvicio como disian- 
ciamicnlos para (|uc la familia y la conninidad icIlcN- 
loncn sohre sus piopias praclicas de crianza. 

2 I. a lnlcj>ralidatl- implica la aicnci()n del coniunio 
tie aspeclos rclacionatlt)s con cl tlcsarrollo y cl hicncs- 
lar del nino y la nina. Somcramcnlc. la salutl. la nuiri- 
cidn . la sc^uritlad cl tlcsarrtdlo psicosocial Id campo 
tie la salud sc ha ampliado tonsidcrahlcmcnlc Memos 
pasatlo de una prcocupation hasica por la supcrx'ivcn- 
cia. frccuenlemcnic circunscriia a la immumzacion cl 
manc|o de tliarrcas v cnicrmcdadcs rcspiraiorias v la 
hij^icnc tie las personas, cl a^^iia y los alimcnlo^ a 
incluir aspccls (.omo la salud menial, cl ilcsairollo de 
los scnlitlos. cl dcspisialc icmpiano de Icsioncs oi<>ani 
cas de consccucncias contlut lualcs De modo similar 
cn nuincKin nos prcocupamos no s()lo poi la dicla 
adccuada intluimos tiicsiioncs tomo toslocictlivitlad 
(‘11 cl ni«iiu‘)(^ almatcnamu‘nlo. picpaiat i(')n v tlisliilni 
ci()ii de los alimcnlos, palaiahilitlatl, rclacKin cnlic 
hahilos alimcnlanos tie las lamilias y tomunitladcs. v 
sc^Liridatl alinicnlana . .l.n tuanio al tlcsarrollo psi 
cosocuil. cl campo sc ha amphatlo cNliaoithnai la 



mcnic ( )uiza los conccplos mas promisorios tie csia 
ampliacKin scan cl tie lalciuos y cl tie tlcsarmllo emo- 
cional. (]uc han llcvatlo a rcvalorar la capacidatl de los 
a^cnics tic los scrvicios para csiahlctcr rclacioncs 
presonahzadas ton tada uno do los ninos y ninas. 
Amhos conccplos parccen su^crir una peda^ogfa del 
tanho para la cual las mcras calificationcs prolcsion* 
ales potln'an resukar insulicicnics Ann cuantlo sinia- 
mos f]uc ya es hasianic amplio csic conccpio. falia 
anatlir (jiic hoy iiuc^ralidad incluyc cucsiiones de 
dcsarmllo familiar y comunuano. y tucsiioncs amhi- 
enialcs 

i ‘l.a Parlicipacioii; Hoy implica desde la del ini - 
ci(')ii tie poli'iicas sohre infantia y tlcsarrollo social, cl 
diseno tie los proyccios y tie alli' cn adclanie. la par- 
licipaci(>n cn la ^csluin. cn la programac u)n y cl tiesar- 
rollo tie las aciivitlatlcs la cv'aluacix'm. cl conirol tie 
rccLirsos propios y la hus(iuetla de I inanciamicnio 
nuevo La parlicipaci()n incluyc a los ninos y ninas. sus 
lamilias, las organizacioncs tie la communitlatl. las 
insiancias nuinicipalcs Implica al conjunlo tie los 
aj 4 cnlcs que hrindan cl sciA’icio y tie los usuarios (juc 
pLicdcn calif icarlo. Lariicipaci('»n cvoca la idea tie una 
petla^ogi'a del podcr, cs tlccir de un aprendizaje sohre 
las posihilidades (pie lencmos para inv'olucrarnos cn la 
protlucci(')n tie realidad cn la cicc'.ici(3n tie proyccios 
clc^itlos. Por cso los scrvicios dehen scr insiancias cn 
las (pic sc refuerza y rcaliza la dcmocracia." 

■I ■ La Pcrlincncia: Hoy los scrvicios tlchcn aicndci 
al cnraizamienlo cn la realidad tie las lamilias y cornu- 
nitlatlcs. pero tlchcn ahrir a la tliversidad tie los hallaz- 
^os y icnsioncs de la motlcrnidatl Llahlamos tie peril - 
ncncia tie las aclivitlatl(.‘s rcspccU) al tlcsarrollo intii- 
\'itlual tie los mnos y ninas. tie perlincncia tie los dis- 
cnos rcspccio a K;s compclcncias tie los a^cnics tie los 
scrvicios de pcrimcncia tic los propc'isiios v tie los 
usos rcspccio a las cxpcciaii\'as de las comunidadcs de 
j'lcrlmcnt la amhicnial 

EXAMPLE 4 ■ Elements of 
Quality for ECD 
Programmes for Children 
Under Three Years of Age. 

Creche Parentale, France 

.\s SIIMM \UI/I I) l\ M \\"( )( >hi II M ) P)U() In Soluh ol the 
Riiinhow P<i/|jiiM}'s /() ( in Liij/c Sui/c Pnij/fiiiiniKs for 
Yount/ l)i\tith\inl*ifjc(l ( 1 inal Rcporl lo licrnaid 

\an l.cci I'oLintlaiion. The I lai^ue Netherlands p^ 

(III nipifoimioi/ lull ()/ s|»(’(. ui//y (.(mslmdci/ /‘I’ysiuii imiJ/c- 
Mtds. (>/’;(’(. /s looR tiiiil (iL hnifi(s. It) ii’|)k /) t hiLhcn uk 
</HYH K /<llll’(/y (lee tJU CNS 

hi(/h l(•r(/^ ol ntiltruludliziil lulull ti//(Mlr(>n tJiMilai’lc l(> 
J*iii/ini. iJMi/ liiiut/ III /() iMiHK'./icifc (.(nkcnis ;|oi some 
ol llr lime til /(tisl . (( iMfK/y ol </i//(fcri/ tululh <iimiIuM( 

/(> i(s/'(mt/ lo JnU Ki|I((s/n 




rOOfJjM.llOfV /Vo/rl>0<)l‘ /nnHC is 



ibebbih 



-<ni eijalitiirum rcliiiomhil) hf/ipmi ihiull^ iiiul Lhihimi. 
foinuM on joiiil nctlofiiilwn iinJ rx/ilorwiion Jw/ leth/ for 
iOHif /)<n /s of the tidy ). 

- (!)(' iJcliPf iiiroIpcHifii/ 0 / fiilhcrs ds incll iis molhcn. (>ldynu/ 
inith their ehiUrai dtJ Ldrrynm/ out routine chiLI cure /jsIjs 
MkluJlfU/ 

-d context of (hnerse exfuriences diid offfwrlunitic^ for 
exfyloidtion. indutlnuj Jirasily iimontf uj/a/nY/s. 

((THIS of cthnic/culturitl 'rcIu/io\i> hcluf^. 0 / </n^s 
«m</ hehdPior, 

— shdrcti </odl of coiuefyludi rclyrc^cntdlion. d sy^lenuiiu 
ijenerdltzeJ ivdy of indhuu/ wnsc of ti conil^lcx f^hy^Uiil 
trorU. 

- tnhniciil nidstciy orer detirilie^. conslnaltoitdl loyy the 
ecjuifwient iiiui fnocalure^ of the enrironinenl, 

- d stroiuj enif)lhisi$ on rerhdl conwiunicdtion. drticuLlion 
of conithts dtui shdrtii inulersldtu{iiii)<. 

-curly tdtroiluction of syniholio fr/ucscfi/.i/tons throui/h 
ilrdimnjs. fyictnre hooks, stones. cU 

EXAMPLE 5. ■ Early Childhood 
Environment Rating 
Scale (ECERS) 

T. hi\kMS N R. Q iiiok!) R^8(). Nl.w Y( >kk: Tl ac 1 11 k^ 
CoilKil' Rkl Ss. Cited in I. Bropliy and I. Slatham 
l')04. "Mea«Nure for Measure; Values Quality and 
[.valuation’ , in W Moss & A IVmee ‘lids.J I'u/hihj/ 
Qiui/i/y iM Edrly (‘hiUhooJ iVrip Afyfnodi.he^ to 

Dcfinwuj (Jim/i/v New York: Teachers C!ollc^e Press, 
p^s 67-68. 

Individual Scales in the liCTTS organized In' main 
topic areas 

/ Personal care routines 

</ IVd I M(/ dt/M if Ml t/ 

HUuK^lMlkN 

iiti/)'Vrsf 

di»j/>niMc/'foilffiM(/ 

/yisoiuI tjroominij 

2 I'urnishings and display lor children 
/uniisi>im;i ooufim ■ 

(mHiv/)iiu/v. /(lumiit/ 

/nMihl)iHi/s (iclaxiifien 
loom «jni?m/cmnif 
chiLI leldtal 

i I .anguage-reasoning expei lences 
iMidnsfaiit/iiu/ Idiuludifi 
IIMH(/ Lnufudifc 
ICd^OIWUl 
inloniidl IdUtjudilc 

! l ine and gross motor activities 
/me mo/oi 

Mi/'ciPiMoii ;/riii im)foi ; 

( mosn mofoi n/uiu 
i/iosv iHo/oi ci/in/)imMf 
</10 ns Miolof flllic 



Ml/UIPiSIOM , (/loss mofoi ■ 
5 C’leative actis'ities 
(irf 

mioit.'moiYHifiif 
blocks 
yinil/'irdtn 
ilhinuitu f^Liy 
sihetlule • t icafiiY’ 

Sl(/llTI’lSlOII , (.Il’.lfllY 

0 Social development 
s/mu ;(l/oilt‘; 

Fiec pldy 
(/roK/) fime 
oi/fi(M/ (lu’umifss 
four 

OXtC/lflOHu/ /MOl’ISIOIls 

7 Adult needs 

iiiiult /htsoim/ tjifu 
tk/nll o/)/)orfMmfies 
dilult imrfi'm; tiroi 
/)(m’iif /nopisioiiv 





Example of scale from the ECERS 


Item 


1 2 3 4 5 6 7 

I I I I I I L 



Meals/snacits Meals/snacks 


Well-balanced 


Well-balanced 


Everything in 


served on a 


meals/snacks 


meals/ snacks 


5 plus time 


haphazard 


provided on 


provided 


planned as 


irregular 


a regular 


on regular 


a learning 


schedule and 


schedule but 


schedule. Staff 


experience. 


of questionable 


strict atmos- 


member(s) sits 


including: self- 


nutritional 


phere. stress 


with children 


help skills; 


value 


on conformity, 


and provides 


talking about 




meals not used 


pleasant social 


children’s inter- 




as a pleasant 


environment 


ests, events of 




social time or to 


during meals 


the day and 




build self-help 


and when possi- 


aspects of foods 




skills 


ble at snacks. 


(color, where 




(e.g. pouring 


Small group 


footlscotne 




mlk. setting 


size permits 


from, etc.) 




table, etc.) 


conversation 





EXAMPLE 6. ■ Quality in 
Services for Young 
Children — European 
Commission Childcare 
Network 

Lkt iM 1 1 m< ii’i \\ ( ( iMMissK )\ ( I III I )( \ki Ni 1 w ( utk 1 uno 
Cjn(dify III Sni’iu's /oi \'onii(/ ( hiUicii A /);scu>mom 
Brussels 

We have oiganized oui milKatois of (|ualiiv inio 10 
aieas or hlotks We stress that these areas are intn- 
related, and that theie is no hierar(.hv preference oi 
priority within them tliflerent people mav attach ilil- 
ferent piioiily to them aiul some mav i ven reiei t 



some areas alio^ciher and propose others The iiKiiea- 
tors in each arc expressed as questions are h\' no 
means exhaustive hut provide some indication of the 
kind of issues which mi^ht he explored 

A Aias>il>ili<y will/ KCit/r — This set of criteria exam- 
ines the process of entr\’ to seI^'ices and the adaptahil- 
ity and flexibility of the service to individual tamiK' 
needs 

- I low fusy 1" ii /or .1 1 »^i/j /o (/an. uio'"- tO a fMrlkii/ai 

sen'll f"* 

- U'hal Aiiiiis 0/ a«i»iiissioiis /noii./ieo an mro/rej'* 

- U'lia/ niion/ifs are im/^os(ii‘‘ 

- UTo I OH /mis ,iiimi<<ioMO 

- /\n-a/>/Hals ^ossi/’/i aj.nns/ ./tiisions io/hi/> l>ai'i Ihoi 
H iaJ('' 

- l)ot> iht l\ncnt /mix /’'o/'/inisi a/'On/ af/ofJLi/nii/y o| th( 

sOI'kCf'* 

- /? it ia>)' /o /iiift/ from I’OHie /o /Ix’ stn'ite'* 

- I< ncilothilion iihout hoiir^ a//Ou/e.i 01 a/ion/ 

jays a/Jen jej:' 

— //oil’ Of M(/iii an dv foii/inr< of thi iiin<oy' Of 

ihilikilfC stl/lfK/!' 

Ii Ennirommiil — This set of criteria examines differ- 
ent aspects of the physical environment of ser\ ices 
and covers a wide ran^e of factors from health ami 
safetv to aesthetics 

— Ate th( >!<f foufi jnJ(/«‘ iimJc afiLi onlsiJi s.i/i-* 

- Do tiny I'lOinoU Ika/f/'"' 

- I )o they (/luirJ a(/aiiis/ o/'Oious /m^lO js afii/ Janj/os' 

- /> thin- alvts^ /or i/’iIl/uii Of Lii/n/fs u‘i/|t jisa/n/i/n's" 

~/\fi ihi <imointjift(/s a//iat/ire Liiij ire/l-(/(si(/f:i j’ 

- Do tihy looh ii('>ihctiiolly I'^lohour 

•' /\n f/>( fooiH'- siif/ii iiij/ly s|\Mons /o a/loir lui Hioixino:/ 



l>uf suflu lenf/)' to^y /or ifinel ailioi/u" an./ fclaxafiofi** 

- /\fe thi kituHii /au/ifu^ ijooJ'* 

- An- tht J>i/jffii a/ioux j any aiuss to f/u /.‘ilt/ior 
• /s (Iff /oo./ iinffifioio'* 

- /s (]if foOii (itliiUtircly /»f( sen /((/■* 

- An fiita/fimo; a p/easiaeof a JMre'' 

- Are du' i/oaH’foOffi^ afij (ode/s 0/ a i/ood s/anJaf j' 

- /s du'n a(/a|na/f‘ ^(orat/e spaif'' 

- /s d’frc aj('(|iM/e sffaif /of ^/aff’’ 

- /s (hm ajet/iia/e sf aic for /m foils'' 

( Lc.miinii /\tlii’ilifs — This set of criteria refers to 
activities which develop and enhance childrens cog- 
niii\'e and sf)cial development .The criteria we pre* 
sent m this block are ver\' general and we recognize 
that they may have already been developed m much 
more sophisticated ways m different countries 

- /s dfffTa (.om/uf/H'MMOf raiu/i 0/ atlipflits for the t/fi/jini'’ 

- Aff d’fff o/'/foriiniilifs to Jcriiop ond and irnlloi Inu/uislk 

Mir 

- Afr dnri o/’pOflHiJilifs (0 dox/op l»dnu/U(d s/cdl'-'' 

- Aff dufi op/‘orliniilu's (0 dfi'ilop Immi madxmafital 

lOMtCpls? 

- /\n fiiKskid {\pn<sion afid iiii(sHal shl/s ffiiOinaWti/'' 

- Do t/fddfffi iMiY ail opporlnmly lo expn^s dH'iiinliXs 
dnoiii//’ play aiui t/fiiina f*nppfli)‘ a»:d Himu ■* 

- h nitac^t in /no/oi/iiai and sufiilifu tonupfs ouonrat/id'' 

- An then oppof inmlics lo Ja'ilol^ niWi^uLn lO-ofdniafiOfi 
and hoJily lonlfo/'' 

- /)o I /fi/./n PI inidoslan./ I»asn lOnupls 0/ hitilth afid 
/’yWioH'’ 

- Do ihii.inr. uiiJiKtonJ food pnniMsi and (ood p'Xpii- 
ralioir 

- Do JhIl/poi /mix an inii/o ?landnk; o( d»m loi.d lOPinni- 
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/VolfljOoH’. /ssuc IH 



Hi(y iiiiii the iictioities tphith </o oh hi iI? 

- Is the nursery orchiU uire setlifu^ wcll-cquil)I^C({ uuth d 
rnu^e of furnishings uiul nctirities u*J)ich l^roinotc /cdnini^? 

- ( dn chiliiren nc^otiutc sonic control orcr the struc lure iind 
l^iice of (jdn’jl/fs? 

I) Relutionshil)s — Relationships exist at a variety ol 
levels and in many permutations: between adult or 
caregiver and child, between child and child, between 
the adults themselves whose own interaction and 
comportment inevitably set standards for the children. 

- Do stuff orcure^ivers huve knoirlcii(/e, inulcrstinuJiiKl (nul 
exf^crience of chiU ilcvclolywcnt? 

- Do they intcruct unlh chiUren with wuivith und kinJncss? 

- Is there consistency of stuff with chiUren? 

- Are rclulionshif^s stuhic? 

- Do indivuluul nienihers of stuff {ieiH’lop ic/d(ions/)if)S 
fyurticulur chiUren uiul know iinJ iinJcrsUiiU their f)crso}hil 
histories? 

— How ilo stuff treut chiUren who hehure ifrituMy or imldt- 
in^ly or who ure witl.Uruwn? 

— Do stuff resf^oiui to the dewuniis, eiupiiries unJ reciuests of 
chiUren f^roni fitly ufU with resfiect? 

“ Do stuff cofic well with sfieciul erents or enien/encie'*^ 

— Do the stuff udirely fironiote leuntim/? 

~ Are there men us well us women us role iiiodeh? 

- f)o stuff cm fihusize unj Jevelop co-operutive phiy uiui sup- 
port rehitionships hetween chiUren? 

— Art’ t/jcrc ilnM-ntilidfcti tiditHlirs’ 

- Are there udecjuule opportunities for pluy uiiioiu/st chiUren 
without (Unit interruptions? 

- Are there spuces for chiUren to phiy thul uie ncU constuntly 
moiiitoreil hy uJulls? 

- ( un chiUren choo<c who they Wiint to pluy with'* 

— Are there suiiie-Ui/e peers, youiu/er chiUren {iiui oUer 
chiUren? 

- Are hrothers tiiU sisters ulloweti to he conipunions'* 

- Are relit tionships hetween chiUmi stuhle'* 

-Are frieiU ships supporial? 

- Do udults relute well to euch other? 

- Are JH htcntrchiul reliitioiiships to one iinothcw 

- Aff there frieiUships unioiu/ (Units'* 

Do the stuff workiiiif with thechiUieii enjoy their woik. feel 
pleusiU uiuI confident in if* 

E Rurents' V^jctrs — Thts set t)t criteiia explores the 
nature ol partnership between parents and those look- 
ing after their children 

-- Ate ihete wuys of meusutith/ purent's opinions or views 
uhoiil the c hiUcute setliiu/ * 

- Do purents feel welcome? 

- Do purents huoe CMoi(t;l> (imr to leure then child ut the 
hecliwniii/ und (free! their child ut the end of u duy ot 
scssicni? 

- Do purents feel they hure enoiKfh infowiutioii uhoiit the 
pro<liess oj then chiU'^ 

- Are purents uhle Uu/we inlonnution uhoiit the ptodiess of 
their child? 

-Are purents iiifoniied uhout the fumily uctivities und lou- 



tines und the rt'tisoHs/or /Iwh"* 

-C jjH purents comment on or contrihute to these uctivities 
und routines'* 

- (Un purents stay or Join in iiieultimes or sohic olho dc/tPtfy 
of the nursery or chiUcurc settiiuf? 

-Are purents involved in disciisshu/ or settnuf the curricultn}i 
or proi/rummefor the nursery' or clnUcure settnuf? 

- ( (in purents he involved in the munuefemeni of the nursery' 
or in the selection of stuff or in the finunciul control of 
resources? 

F. The ('om III unity ' — 1 his set ol criteria refers to the 
community .. The extent to which the nursery or 
childcare setting is sensitive to these external inllu- 
enccs is also a useful criteria of quality. 

Is the nursery or chiUcure settiiu/ purl of its locul 
community? 

Do uny of the stuff live locully? 

Arc the interests und /)rio»Tti>s of the locul environment reflect- 
ed in dilily uctivities? 

Do children visit locul fucililies? 

Do locul people who ure not purents und stuff huve un oppor- 
tunity to visit the nursery orchildciire 
All’ there other uctivities which tjo on in the pluce where the 
children ure heiiuj cured for und educuted? 

('{in (Ilf JiiltirfH (dkc purt in to»m(i(m'(y ePCM(s orfestivuls'* 

(i Viilunuj Diversity — This set ol criteria refers to di- 
versity, the extent to which the concept ol normality’ 
is explored and extended and heterogeneity accepted. 

- Hoip tire issues of if aider recognized und uccommoduted? 

- How do stuff und till Wren deul with rucc, epen if there ure 
not hluck children or stuff/cureijivers inmict/itilely /irescn(? 

- floiPtire the needs of children, stuff or/)tireii(s ipidi tlis.i/nlf- 
(ifs identified und met? 

- How sensitive und tolerunt ure stufj und children to iitdivid- 
uul differences? 

- Is there u conscious uttempt to understund und chulleiufe 
stereotypes, und to re/ireseiil und ullow for culturul und 
phy'sicul diversity in the mtiteritils und ecjuipmeiil which ure 
used in duily uc tivities? 

- All' fx(rti resoiirtfs tiiit/ support uvuiluhle ij necessury* 

H Assessment und Outcome Meusures — These criteria 
refer to measures ol children’s progress and the extent 
t() which specilic problems oi specific talents are rec- 
ognized and accommodated. 

- Are children ofiserpeti recftilurly? 

- Is the ptoi/ress und development of intiipitiiitil children 
monitored, recorded und disc ussed? 

- h the (lutonomy und privucy of iMtiipitimil t/iiUrni 
les/ift ted? 

- Is confidentiulity res/)ft(ed? 

- Aie (lie retords uvuiluhle to purents'* 

- Ate /i(iren(s o/iserptilioiis tiiid tomnini/s iisfil m (lie tissess- 
mniC’ 

Is spc’ciulist help uvuiluhle when necessury. either for speciul 
medic ul or psycholoc/icul ptvhlems or fot nioplim/ the devcT 
opment of purticulut skills such us music or »r( or sipim- 
miHc/"* 



o 





/ (*on/ Hi'iicfiJs “*rhis SCI i)i criicrin icftMs lo value lor 
money 

- Hoir (Iff the l 0 ^ 1 < oI the iturscry or ihiLUttrc scHnid 
ijkuhiUth 

-flotpiiri ihchcncfils lo lhinvl*< iiHiUhil<hin irciilhcih 

- ( )na' tos/s tnc mr/. <nr u//tnl(i/ioiis ni,h/( lot inil 

id/fs. jMSinwikc. t/fu/ 

- Arr (i</nmiis/JwhfY<ni./ mwinloiinkf uis/s iik/nJc./'‘ 

- //oip (Hr /lu or l^iywnil ol iho^c lookiiu/ iilUi thil- 

Mcn idltuliilcth 

- l)o uk/> nulutli tiJujiuiU fooifHO <ni«/ u/>LkOH(nl ol <.oi:- 

MtiMtiMr i/niis"' 

- Is thac lufuLii Loroiiilc lot stolf illness oi sltifl Ihininur 

- Is sttijl iunii'imM( /iiJkt/u/"* 

- Is /Ik lootl hutlifcl <iilit]iuilc loi ii hiihniLCil. r<iiuj iiiiJ 
tillitiLlirc iiicr 

- An to^/s nklui/(il lot mils iinJ (nircl of s/,jff dfi.l Jul- 
tlror"' 

- \n>o fna/> /Ik't’ tOs/s"* 

Do /nnoi/s uiff/nl>k/( '* 

- An- <omr s/«i(( mif^t/kl Iktuusi /Iky.oi [rofi’jiu/ ro/iin- 

/ars? 

- Ate lhc<>i tosls fXWMMm'i/ JH a/cj/)OH /t) l(s(f 'U/j'/.k/JllfP 
— Au tOs/s i\«/inini\l in ri'lcJ/kiii /n ,jl>'Oi/a rn/o cHuI shifl 

/nniotk’P 

— AiTtO?/*; I'xnniiMCil Ilf M'ltf/foii /o kIuU luntonr'* 

- Arc tO'/s (’X'.niiiiktl in nln/ioii /o oiikomc im<Mm’‘> lot 
t/kUniP 

.1 Elhos — The eihos a-ui regime ol li'ie mirserv or 
childcare selling is ihe balance ol all ihese qualiiv 
indicaiors ihe exleni lo which ihev are inlegraletl and 
used in a coherenl lashion 1 he more posiiive and 



cohereni ihe programme or organizaiion ihe inoie n 
IS relaied lo ihe value base ihe moie likely ii is ibai 
good qua lily will be achieved We resiaie ibose values 
here 

l)(ks /ik- iiinsny (ir thili/( (JIT s(//nit/ /noiMO/c (/ood hitillh"* 

- Docs the init'>cty ei t/nldtuu* sd/iin/ chu)hM{/( thiUmi /o 
he s/)oii/,iikOiis .nid cypress ihimsclrcs hedy'' 

Docs ihc nniscQ' oi JnUttm sd/nu/ cjismk- ihdt thildfoi 
n»( tcspulcJ (IS iiidindikds‘‘ 

- Docs thi intr^cty or Lhthhiin M(/nn/ /uonio/c all-tonfi- 
i/cikr uiid zcsl for Uiirnitur 

- Docs ihc iiinsoy Of LhiiJuirc sd/iiu/ oitOHak/t n sidhh 
lc<iivni(l iitul iiiriiitj (W'lronnicnl? 

- Docs thi nur<ctyot chiLkiirc siitnu/ nkOHnitfc soihilvlily. 
(ncihlship inul oo-opcriilion unth o/lkis"* 

- I^tk'< /hr mnvQ' or LhiUciirc scUnu} laot/inzr ct/fkil oppoi- 
tuinlu's nrcs/ia/ifk- 0/ t/oi./cr. tiUC or Ji>tihility^ 

- h Lultiiriil ,/i(k’fsi/y /filly tX/ncssob 

- Is the Miff sny Of Jnidum <d/im/ fully 'OiM/uk /o fniinly 
wn.l u)MiiMnni/y nf/lnoiu-5.'* 

- /\fc /Ik Jnlt/mi luippy'^ 

- Docs (Ik nursny 01 tlk'lduiu’ ‘;i//ni</ l\irc a </iI/ohoi/ of 
tiiiHS Wild olf|i't (ilk's irhkh >n/>/fOf/s these Otilucs? 

- Do till the duff ill/ tee trith dtul support thcsi ohm tires'* 

- Arc //kfc tifur s/ju/c^/ics foi /ni//iM</ tlnsi uun< und ohm- 
tircs into pith luc'* 

- Do the oiiJiiniZiitiou. loutiiie tiiiJ prot/riininie ol ut/iik/its 
tcfliLl the ohi(\tircs uiid s(it?lc(/us? 

- Afc there (ul tots irhuh iikuk .k/unid ckhiciMiu/ /Ikscuinis 
iiiid olko/iiks'> 

-■ / loir Utukfii/uMc IS /Ik’ ninsiiy of tlkldtua s(//iii(/ und /o 

il'IkkiP 

- U'/m/ Wft (Ik ui/ohP 
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LlNlCl'.l' support lo cnrlv Lliildliood dcNclopmciu 
‘LCD’ is based on an micr-ageiKy policy de\*cdoped 
in and receiuly updaied ai a worksliop held ai 
ibe InnoLcnii Ceiure in Morcncc in junc Tiiis 

policy stresses that L.C.l) is important both in its own 
rij^bt and — as the foundation for subsequent learning 
and education — as a major factor in the attainment of 
I'.ducation Lor All. Because of this importance it must 
be more systematically planned more effectively 
implemented and more strongly sLippoi led by part- 
nerships of governments non-go\ernment organisa- 
tions communities and donor agenc les 

In order to strengthen and broaden LINK l.L activi- 
ties m I C.l) the l.ducation C. luster m collaboration 
with the regional education adviseis from the regional 
offices m South Asia Fast Asia and the I’acific orgaiv 
ised a workshop on l-.C.l) in Asia in Bangkok 
Thailand f rom I )eeeniber 1 1 - H loii\'-fi\*e 

participants mostU- from ten South and Southeast 
Asian c ouniries ‘ Ntvanmar Bangladesh Sn l.anka 
Nepal C.amhodia. I ao LDR Thailand Viet Nam 
Philippines and Indonesia' took part in the work- 
shop I hese |\ii ticipanis included the Billowing 

■ L.( .1 ) and education of fleers from LINK 1;L 
Lountrv oflRes 

■ education and health nutrition ad\ isors from the 
LlNK.l.l Asian regional offices and headijuartei s 

■ representatives from governments and local non- 
govei nmental organizations NC i( )s < collahoiaimg 
with LINK 1 I m eaiK‘ child de\elo|'iment pro 
gi«inmu‘s and 

■ specialists m 1 C 1 ) liom uni\ eisitic^s and inlet Hii 
tional NCi( )s and networks 

I )uimg the I ouise of the woikshop se\eial diflei 
ent activities weie earned out 1 hese included desuip 
lions of how LCD iK iiviiies fit into the progianimes 
and budgets of I INK 1 1 counii\‘ off u.es iheexch.mge 
of expel lence in 1 C 1) m the ten /\sian c < umii les j'lie 
seniaiions tonceimng uoss Lulling issues in 1 C 1) 

o 



'eg. nutrition and child de\*elopmeni health promo- 
tion forl'.CT) community partnerships and global 
and regional networks'.- and the development of coun- 
try action plans aiul lecommenclaiions for regional 
cooperation related to f'.CD 

A large \arieiy of materials was distnhuied at the 
workshop including descriptions of project activities 
L.CdT training and learning materials and copies of 
notes from oral pieseniaiions In the sections that fol- 
low are presented summaries of important issues dis- 
cussed at the workshoj'i. 

The Place and 
Importance of ECD 
in UNICEF Country 
Programmes 

The scope of total LCd) cowrage roughk* seiA’ices for 
chilLlren aged S-().' in the Asian countries repiesenied 
at the LINK. L.L workshop langes from in 
M\anmar to <S‘\* m (Timhmlia lo in the 

Philippines and Vo m Viet Nam In general such 
LONcrage is pro\’ided hv private and religious organi- 
zations 

C .onsulerahle variei\‘ is shown across the region m 
leims of uheie 1 C 1) sits in LINK L.L counirv pro- 
grammes It most often appears m l.ducation units 
with full-time olficeis assigncLl to it in N\*pal 
NK anmai Banglatlesh Sn 1 anka the Philippines and 
\Tei Nam and with onl\- a |'»arl-iime officei m I ao 
PDR ' hut It also Ills with onl\ a pai l lime officer - 
into the Women in De\elopmeni I'nogiamme in 
C am hod I a and into the C hildien in Ispecialh’ 
DilfiLuli ( iiL nmsiaiKL's • C 1 D( piogiamme in 
1 hailand 1 heie is no c k*ai cut assignment of lespon 
sihiliiN' foi 1 C D in Indonesia 

In leims of UNK 1 I hudgiM allocaiions even 




jiicaUT varicly is shown hnlh al'tsnluidy anti rdaiivC' 
Iv. 1 hf amouni oi liinclin^ allcKatcd annuallv lo 1:CJ ) 
ranj^cs Irom no funds m Indonesia and $IC) 0(K) in 1'ni 
lo $75 000 in Laos $155,000 in Sn Lanka, and 
$140 000 in Bangladesh; $200,000 in Nepal- $.500 000 
in Myanmar and $525 000 in C amhodia- $077 OOO m 
ihe Philippines and $747 000 in Viel Nam In per- 
cenla^e lerms eonipared lo ihe loial eduealion hud- 
^el. ihis means Itu* example 5“n in Bangladesh. 5"n in 
Mvanmar. less ihan 10' o in Lao PDKand C!amhodia 
I l'‘.i 111 Nepal. I 5*'m in Sri Lanka up lo 1 7"-> in Viei 
Nam. and 40'-.. in ihe Philippines uhou^h a re-lnitl- 
jielm^ exeruse m li^hl of P.I A ^oal aehievemenls in 
1005 reduced ihis lo 20"i, 

1 here are ofien j*ood reasons lor such alloea lions 
In some eounlries such as Viei Nam and Sri I.anka 
I.C 1) IS a siron^ governmenl priorilv or as in llu^ 
Philippines, a locus o( siionj^ NCX) ailenlion 1 his is 
in pan Because oi hii^h percenia^es of children found 
in piimaiy eduealion and therefore ihe ahililv oi ^ov 
ernmenis and NCd )s lo locus iheii ailenlion on olhei 
levels of ecKu.aiion ■ which llNlC .ld- is willing lo sup- 
poll In other countries, such as Mvanmar the 
absence of ^overnmenl and NC.O inleresi has led 
LINICTI- lo launch a maior programme in ihe area In 







Bangladesh on ihe other hand a strong ^overnmenl 
and IIN1C!P.1- locus on ihe P.I A ^oal of pnmaiy educa- 
lion has led to neglect of P.( 1). 



Issues and Lessons 
Arising From Country 
Experiences 

New Trends of ECD 

Several new trends in ihe developmeni and provision 
of P.C I) aciiviiies need lo he taken into account Pirsi 
is l/u' sloie mornmn! in caint u>nn(nc<. o/ l/»( ut/ion loiiMiii ^(•(^^^/ 
E( Dii^ toiii/Mikory or ai leasi as strongly desirable, a 
belief already ihe case in much of l.aiin America 'and 
in siionjiilv ten nail set! stales such as DPR Korea' In a 
naiiow sense, ihis can mean that kintler^aricn 
becomes compulsoiy lor atlmission lo elite public and 
private piimarv schools hui il can also mean more 
^eneiallv lhai I.C 1) is seen as hemi4 an inlej^ial anti 
necessarv pari of basic etiucalion While some coun- 
tries in ihe region are first expantlinj4 ihe tlehnilion of 
hasit rtlut aiion i</> ihe svsiem lo include grades 7 n 
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others are at least considering the need to expand cov- 
erage down the system as well. 

Along with this trend is tin’ licsin’ lo (jire /)iJon/y (o 
E( I ) lovcniiic (ml of till lo nmi/, ifh/ii/nioiis. <ni</ 
nH/»oi’nis/n'(/ <m<o — partly as a process ol positive dis- 
crimination and allirmative action toward disadvan- 
taged areas. There is general realisation tliat the iirhan 
elites can take care ol themselves and that greaie-* 
eMorts need to be put into more efjuitahle distribution 
ol 1:(!D programmes 

Both ol these trends impK' a third l/n- iim/ for sonir 
kiH</ of (/opmimnil policy in mitud lo E( I). Though some 
governments lear that having a policy means estab- 
lishing an expensive state-supported HCD-preschool 
system, most now realise that a policy can mean many 
dillerent things, Irom providing universal TCI) cover- 
age (as in DPR Korea) to defining core curricula, pro- 
viding standardised teaching and learning materials, 
training (and perhaps paying lor) teachers, and subsi- 
dising ECd) programmes in disadvantaged areas. 

A fourth trend is ihc rcdlisdlio}! ihdl ihe iircii of E( I) />ro- 
ritlcs sfhne for iimoniilioii. a chance to move from more 
traditional institutional approaches to family- and 
community-based approaches, with new kinds of 
more child-centred, interactive pedagogy and stronger 
links between ECl) and primar\/ school, between tor- 
mal and non-lormal approaches, between the educa- 
tion of children and ol adults, and between mothers 
and fathers. 

Of particular importance is a filth trend: (he mi/isu- 
(lOJi th(fl iimoiMfioiis III ETOctiii sonu'fimrs IceJ hink iiilo /lu'pn- 
imny oliic<ifioii .sysfoii In other words, ECI) is not only 
being viewed as facilitating, through school readiness 
activities children's transition to a formal primary 
school. In addition, it is more and more being seen as 
a means, among parents, the community, and teach- 
ers, to build awareness about, and provoke the 
changes required in. the formal school system. This is 
being done, lor e.xample, through educating parents ol 
pre-school children about what to demand from pri- 
mary schools, the training ol primary school teachers 
with preschool teachers, in more interactive, child - 
friendly ways (as happens in l ifi); and a special eight- 
week transition programme added into the first grade 
ol school in the Philippines which is training teachers 
how to make the primary school more child- friendly 
and ready' lor the young child. The issue here is to 
ensure that 1:C1) programmes more positively influ- 
ence primary scliools than primary schools negatively 
influence EC.D. 

A final trend relates to ihc link kdirrcn E( I) mid 
iln/d M/;l)|s ECI) is being seen as one ol the develojv 
ni‘ nt rights of the young child, as defined in the 
C -mvention on the Rights of the (!hild, and protec- 
tion ol the young child from abttse, both inside and 
outside the family, ts becoming a more important 
rationale lor VXD activities 



o 

ERIC 



Who Needs to Be 
“Developed” and 
Who Does the 
“Development”? 

In keeping with the desired inter sectoral inter-gen- 
erational approach to ECI), there was wide-ranging 
discussion at the workshop concerning the variety ol 
actors who need to be involved in ECI) in order to 
expand it and to make it work more effectively. There 
was agreement that the /viiiiui^ (un/c/ <poii/) of E('i)tKl\v- 
ifii's (IK' im/um(s uiid yoioif/ c/jildrcii even fetuses in regard 
to pre-natal care and those 0-2 years of age iwho are 
often left out of programmes which focus on institu- 
uonal ECI) approaches), and extending to cover chil- 
dren up to eight years of age. therefore overlapping 
with the first years of school and ensuring that chil- 
dren succeed in the transition into the formal system. 
Of most importance are young children at risk'— 
those with special needs in regard to health and sur- 
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viva I. care, development, and protection, as well as 
those not receiving any available social sector services. 

In dealing with this group, a large number of actors 
need to be developed' in regard to best practices in 
the care and development of young children. These 
include: 

School i/’ili/rcM uiid oldiT siMmi(/s must be involved in 
EC. I) — as mobilisers of support for ECI), in mapping 
and gathering data in regard to issues such as child 
health, school health, and pupil absenteeism; as pro- 
clticers ol programmes for children.- as members of child 
uurlch committees,- and, through school -based child-to- 
child approaches, in teaching and caring lor yotinger 
children. 

yonfh f/i<imi(s-lo-hr], especially adolescents who will 
soon maiT*y and have children, must be given informa- 
tion and skills (e g.. throtigh family life education) 







rclniccl to ^oocl pnrcniin^ and cliild dcvdopnicin 

iromcn iind Jirir iiioZ/jns musi he provided 
knowledge and skills relaied lo pre-naial lieahh and 
earc of the ver>' young child le.g.. niaiernal niiiriiion 
hrcasileeding and weaning, growili nioniioiing) 

Alot/uT> uiHil fiithcr^ tinJ other uimfircr<>‘ niusi he laugln 
a broad range ol skills, in areas such as ihe hesi nieili* 
ods of siinuilaiing and caring (or childien and ol mon- 
iioring physical and social developnieni. In Indonesia 
ihe village-based Posyandu <heahhi cenires leach 
nioihcrs liow lo use physical and psyclio-nioior deve!- 
opnieni charis lor iheir young children, and ihe BKB 
(Bina Keluarga Baliia — cenires lor laniilies wiih i.hil- 
drcii below live years ol age', irain moihers how hesi 
lo play with and siiiiiulaie ihe menial developmeni of 
their children. 

E( I) ttiro/iiu’is iinJ />K'h/j()o/ clearly musi he 

trained in ihe knowledge skills, and aiiiiudes appro 
pwaie lo holisiic. iniegraied child developmeni aciivi- 
ties 

Atliill fcliiciilors ‘such as other teachers ol non- formal 
c'ducation programmes i can play a more active role in 
ensuring ihai child developmeni conieni is pul inio all 
aduli education and literacy programmers 

( oniniiinity .nid loctil t/Di’inimnil /oii/ns can nol only 
provide financial and maierial support lo hC.l) aciivi - 
lies, bui also help create awareness ahoui die need lor 
r.Cl) change ainiudes and mobilise ihe communiiy 
for action. 

( oimHimily. Kljinoio on/.iimuliojis. Miid iV(i^ )'* because 
ol close relaiionships with communiiies are pariiai 
laiiy well -suited lo earrv oui research on cliildrearing 
practices stiengihen liuman resource capacii\' ai the 
commumiy level, anti encourage networks ol child 
welfare and developmeni workers. U'nnioi s 
especially those dial reach dtnvn into local communi- 
iies can he mobilised lo organise h.C.l ) aciivilies 

iii/oiN ()| o(ho ^ulojv can he encouraged lo 
work closelv with l.(!l) programmes and organisers 
These include agents in healih agriculiure 'wnh a 
locus on household food procluclioiii and iniernal 
ahans < with iis often c lose link lo local go\ ernmenl ' 
/AuIcIcmiic^ iMii/ oll>o /'m/oooiiijh can encourage reseaicli 
111 areas sut.li as iradiiional childrearing praciites and 
changing risk paiierns and lamiK' siruclures 

(lOi'cMimnif o/fiu.ih ciiij />o/K)'-iiiiih»'' ai liighei levels ol 
die svsiein can he encouraged noi onlv lo pro\'ule 
gieaier financial suppori lo 1 C l) hui also lo develop 
nioie svsiemaiic 1 C I) (lolii^ies in areas such as Ian 
guage ol pre sclioo! etlucaiion m e moiher longue vs 
language ol piimarv school insiiuciioiv anti a locus on 
tlisadvaniaged regu ms 

The /wii», ilf can also gel involvetl in geneial 
liiiivl laising loi 1 ( 1 ) anti in ihe eslahlishmeni ul 1 ( 1 ) 
programmes lor c hildren of emplov'ees 

7 i>( MKilhi can he mohiliseti lo me lease demand 
built! political will anti piovitlea channel loi paienial 
etlucaiion about PC 1) The Paieni l llec iiv'c ness 



Service iPl'Si in the Philippines tor example 
includes, in addiiion lo b ne visits and group discus- 
sions. a radio programme wiili drama stmg. and a 
lalk-sliow 

Also a video-based child development pi\)gramme 
has recenily been developed by LINlCP.l- titled 
fji/Miicint/ Eiitiy ChiUhooil /)trclo/uHfiil li prtwides cssen- 
iial child developmeni know'ledge. siraiegies. anti 
resources wliich can he used by pare n is lo support 
child developmeni during ihe first six years ol life. 
|-ach ol ihe lour animated videos is accompanied by a 
laciliiaiors and parents’ guidcTtiok. The videos arc it) 
he used in ct)niunciion with country -specific live 
action, and a procluciion guidebook has been prepared 
lo suggest ways lo add couiUiy -appropriate mateiials 
The videos can he used on national television or in 
video cassette formal, in a variety t)l group settings, 
including ct)mmuniiy-hased parent discussion groups 
training ctmrses for professionals and para -profession- 
als, and in heal ill care cenires 

EE stiiff. especialK' represeniaiives. programme 
coordinators, and project officers in all relevant sec- 
it)is also need avt areness-raising in regard lo ihc 
imptiriance of hC.D lor ihe eveniual success t)l oilier 
LINlClib aciivilies and i raining in iitiw heller lo 
organise h.C.l) aciivilies. 

What Has to 
Be “Taught”, 
and How? 

hariicipanis ai ihe worksho[) also discussed whai 
neetis to lie latigbi it) v'tiung children *and it) ilieir 
earegiv'ers and leathers' in elleeiive l:C.l) pro- 
grammes One pariieiilarlv mieresimg approach lo ihe 
what and h<iw was deserihed in a Sn l.anka pro- 
gramme ii7ioc t/ii/i/uM ciM /iiiit/b/ ro)' /Viklitjl hioii’lt./wt diiil 
shi/s iiTi/r /iilv’iiii/ ih im)' Jiiy utiii’ilu'' iiieludmg eat- 
ing haihmg vwishmg eleaiiiiig and cooking During 
c(K)king lor example tbev wash rice scrape et)c< nils 
and cui vegeiahles and while seemingly plav ing ihev 
gam experience with useful work liahiis. learn skills 
such as naming ohiecis and ideniilvnng weights 
smells lasies shapes relative sizes colours anti lex- 
Hues increase iheir vocahulaiv. tievelop gross and fine 
mouir skills anti hand and eve cotirdinaiion. anti learn 
lo undersiantl maihemaiical concepts anti how lo lell 
lime 

Doing heiiei in pi imarv sc hool alihough an impoi - 
lain hv prodtii i ol 1C 1 ) shotiltl noi he iis mam con 
cein In olliei woitls ihe hI'OoI-k. i«/iiii'v hmciion ol 
1 ( D which focuses on extending ihe loimal st hool 
(. VC le ilovvnwartl anti acceleraling hool iiisiuu. non 
tliiiing, ih<- eailv s'eais ol hie shotiltl not he iis mam 
pie occupation Btii such readiness is impoiiaiii both 
in realiiv' anti in terms of atlvocacv' fori C D pro 
giammes tspeciallv' in highlv' compeiiiive etlutalion 
svsiems wheie a gootl eailv stall mav lead lo lalei 
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success, and especially lor ihe crucial, car'y sui-\*ival 
grades' during which lor one reason or another le ^ 
learning in an unknown national language rather than 
mother tongue) children often drop out of school. 

An example is the eigln-weck transition programme 
in the [Philippines, at the beginning of first grade 
which is shlls iiuJ tom/if/rucirs in l/)f of coiimm- 

Miuifioii. Miiiiinviey. 500 uI-cimo//om»// 

./fiU'lo/MJifiif. uiic/ Jodu‘fk dirdo/uncii/. via games stones 
manipulative activities and indoor and outdoor activ - 
ities In Bangladesh, throtigh preschool and continu- 
ing through two years of learning preparedness work 
in school children are inducted into the learning rou- 
tine with tlie mam common learning difficulties -‘spe- 
cially in language and maths identified and then 
focused on. Also, in Sri l.anka. a very useful instru- 
ment has been developed to measure childrens readi- 
ness for school: it consists of a series of pictures that 
are used to determine a child s understanding of space 
numbers sequence and seriation. 

For parents it is important to ensure that they 
understand the /or lifr — practices leading to g 'od 

health and nutrition =e g food supplementatit)n early 
detection of ARl treatment of diarrlK)ea' hove to care 
for simple illnesses hove to create a child-safe house 
and help children avoid accidents etc It is also impor- 
tant to teach about thiid — survival development 

protection and participation — in a way that is tinder- 
standable by pa>ents and other caregivers This 
incltides knowledge about the variotis kinds ol soeial 
ills that young children may ev'enttiallv encotinter and 
need to learn how lo cope veith 

Parents mtist also t/jui to hi hiilu umi/iiv/^ /sno:!- 
iiit/ d’f wTol( (,hiU — its physical cognitive psvehost)- 
cial and spiritual needs — bv tiving to enstire that chil- 
dren have a happv childhood with love and affection 
mtich plav and little work and the chance to diseover 
the loy ol learning 1 his means that parents nuist learn 
good parenting practices <e g how to plav- with chil- 
tlren how to pro\ ide diseiphne and h()v^■ to use the 
home and the immediate environment as the primarv 
sources ol learning and development before school 
age and appropriate eaiiv childhood care and (level- 
I'pment techniques Fhe latter recpmes knowledge 
about vaiious mdicatois of [ihv'sical grovvth and men- 
tal social development The monitoring charts devel 
opetl in Indonesia represent good examples of tools 
that can help parents and othei caregivers in this 
piocess 

1 mallv paients also need to gam ,i rd/o inrT fNldii./ind 
ol ihi lui/vdiUiu ol iiitolnu iin.l bt/'iiii/ /hoi Jijijxii (n/xvM/o 
thm in nJxvI of then own role m the educa 

tion of then thildren of how to ilisu immate betv^ cen 
g(Hul and bad te<ithing and good and bad s(.hotds 
and ol how to paiticipate activelv thnnigh the st hool 
in demanding and ai hiev mg a betli i (jtialitv edtu ati( m 
for then childien 



How Should ECD 
Be Org^anised? 

Ihe organisation of effective FC.'l) programmes 
requires both strong and supportive institutions and 
efficient processes In terms of structure, one conclu- 
sion of the workshop v as to trv' to use available organ- 
isations rather than - art every time anevv In this 
regard, the workshop looked at two levels of the sys- 
tem. national and local 

■ National 

An essential Cjuestion is- mho < 1 / /hr iM/K'^ntu’/Mu/ Kis the 
iHnocfiiuJ iiiithonty to hnnj faof^lc tOfictho orounj E( 7) i^siifs? 
\Xdio. in other veords has the political and or moral 
authority — and the resources which might flow from 
such authoritv' — to mobilise a population concerning 
liC.D? lapping such a persons authority — whether it 
be the head ol state or as is olteii the case his wife — 
may help promote the issue 

iVcifioJ'ui n;dnn;ii’H/> — laws broad policies, develop- 
ment plans — may also be important In the Philippines 
there is a legal mandate that each village must estab- 
lish a day care centre, and the Local Ciovernment 
C ode states that local governments must provide F:Cl) 
services to all constituents. Some governments are 
now developing more explicit policies in legard to 
F.C..1) although manv- are rather minimalist in nature 
and more and more national development plans are 
including chapters on women a chapter focused on 
children may also be useful 

iVa/iOMu/ Ui/niuo — sLich as the Cdiildrens Secretariat 
m Sri I anka and the National C ouncil lor the C.are 
and Protection of Children in Viet Nam — may also be 
uselul to promote especiallv to the extent that thev 
hav e some mechanisms to reach down the sx stem to 
the level of the comnninity Another option is a cooi 
dinatmg or mter-agenev committee at each level 
anujng donors government agencies and NCj()s 
■such as the Inter- Agenev C ommittee on P.C 1) m the 
Philippines 

1 mallv alst) important in the piomoiion ol stiong 
systematic infrastructures for l.C 1) are UMauh 
cHid .idrtxao’ units v\hich locus on the problems and 
solutions- related to L.C 1) new example is 
Ihailands National Institute lorC.hild and l amilv 
Development located at Mahidol llniversitv in 
Ikangkok 

■ Local 

( )i ganisations at the local level can be designed 
both to t-nhaiu e 1 C 1) serv ices and focus suppoi t tor 
1 C D lioin among various inurested jiarties In Nepal 
|oi example a proposal is iieing tlev eloped vv hic h 
v^ollld t leaie a t lusiei svstem ol Id satelht c home 
h<is( (1 1 C 1) piogiammes stalled bv lacilitatois with a 
7th glade etlucatioii' managed bv the Village 
1 )ev elo|'»ment C ommittee piovided space ,md mateii 
als bv the toinnumitv aiul situated aiotind a t luster 





centre located in a primary school and stafkrd by a 
trained teacher. Such a place can be an accessible 
resource centre and a centre ol good practice' where 
fiCl) workers can get help and view g<H)d care-giving 
and good management 

Also important is the (/n’do/uiu’ii/ diui b(mi(///>ciMii</ oj 
loctil-lcpfl of(/iiiii^<i(ioiiN iwJ ndieorks coiitcrmt/ leidi the hctjlih 
rit/|jK o| ihryoMiJ.'/ thihi Such community- 
based networks can seive to motivate the community 
around 1:C;D. operate as a kind ol village watch to 
ensure implementation ol the Convention on the 
Rights of the Child 'CRC» maximise opportunities 
and resourt - s from all potential sources, help improve 
the community s readiness lor. and environment sur- 
rounding. the child, and enhance links and exchanges 
between communities. 

This is where /nirliirohi/is/or E( f) hctonif — a 

different mix ol partners at each level, each with a 
clear definition ol tasks and responsibilities. In Nepal, 
lor example, the Primary Curriculum anci Textbook 
Development Unit develops PCD curriculum, trains 
teachers, provides guidelines and necessary materials 
and supeiviscs and evaluates programmes,- the District 
Hducation Officer motivates local communities to 
establish and run activities,- the community arranges 
tor space, teachers, and other materials.- parents pro- 
vide books and pens send children regularly to the 
programmes, ensure cleanliness ol their children, and 
share inlormation about the progress of their children, 
and teachers tr\' to be aware of the interests and l apa- 
bility ol each child give attention to the learning 
process, inform parents about the childrens progress, 
and keep evaluation records ol the children. 

■ Other principles of org:anisation 

Besides the above structural issues relating to 
the organisation ol 
ECD programmes 
at national and lo- 
cal levels, a number 
ol other principles 
related to the pro- 
cess of developing 
these programmes 
are important to 
consider. 

Integ:ration The 

integration of FiCD 
is required in sever- 
al dillerent ways. 

- Integration ipidjiii 
the Ministry ol 
Mealth itself is ob- 
viously important, 
to ensure that 
units concerned 
with mothers and 
young children 



I lor example, nutrition, breastfeeding, and immuni- 
sation) work well together. 

- The (.omhumuj of punoio E( I) |»ro</nmuMcs m om* Itinfcr 
sysicm — as in Viet Nam where the ECD programme 
includes daycare centres, parent education, growth 
monitoring, regular health check-ups lor mothers 
and children, credit schemes and savings groups lor 
women, immunisation, nutrition education, womens 
literacy programmes, home visiting, and the teach- 
ing ol agricultural skills. In one year a pilot ol such 
integrated serx'ices has led to remarkable improve- 
ment in women's and children's health status and 
household food security. The credit scheme <»l this 
programme is especially interesting. tSee Case Study 
on page 45) 

- httct/fiitcii InmiiMt/ is also important, so that all major 
actors in EC^D. at each level, are trained together. 
This includes, among others. EC. 13 workers man- 
agers. local extension agents from concerned sec- 
tors and primai'y scliool teachers. 

- The nirolmm’ut oj till [^ossihle iiicjiti in EC. I) proijrtimmhuf ow 
(jIso hell) ^rOlHolr EC'D Advocacy, mobilisation, and 
education by radio is one example, as is the use of 
sermons and other religious messages Hn churches, 
temples and mosques* to promote l:C.l) messages. 

Grounding; in local reality Another important 
organisational principle is that E( D [) rod rt mimes ^houU 
he htiseJ on lOuil nsoinco. on the ercrydtiy life of the ftmnly 
tWiI to the extent (msihle. on Init/ilionu/ ehiU rnirim/ 
uih/ fxisliiit/ kiioip/c(/<K As shown in a sttidy in Lao 
PDR, while some ol these practices may be harmful 
to the child, many more deserx'e to be encouraged 
aiul strengthened Related to this is the use of local 
culture and language — as well as local rhymes, reli- 
gious sayings, folk tales, games, festivals, puppets 
plays songs and lullabies — in EC13 programmes. 

One way to 
gain information 
on such local 
practice, among 
other important 
data, are EnouWe/r. 
ijttitude. tiuJ fyrtieUce 

(KAP) surtnys 
These can assess 
such issues as atti- 
tudes of mothers 
and lathers to- 
wards having chil- 
dren, knowledge 
about children's 
needs, child- rear- 
ing practices 
which help and 
hinder child de- 
velopment. care- 
taking piactices 




ECD prog;rammet should strive to build upon local culture, 
lanRuaffe and practices. UNICEF 93-1744 Roger Lemovne 
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ihiV help social-cmoli Hinl (IcvdopmciH. knowledge 
ahoui dangers »ind iisks around the liome, indiLaiois 
c)j plivsiial dcvclopmcm common practices lorco^ 
niiivc and lan^ua^c development, peiceptions about 
the leliUionslnp between bome based and sebool 
based activities, perceptions about school skills and 
the parents role in the development ol such skills, and 
disc riminatorv behaviour in parenting practices espe- 
cially in le^aid to j.;ii Is 

Related to this is the ikc./ lor / mi/r iNiloi)' iMcZ/itit/s 0/ 
»!((,/' /*HR;MHIHI|II(/ aili/ ll|l/>/cl(ICHlil/lOII. 

jM,/ ir. dll. Wien In other woids methods should he 
found to involve children women men. and the cdim. 
munit\’ at larjic m 1!C!1) activities, Participatoiy Rapid 
.-\ppiaisal 'PR.-\' meihods are an esample ol this, 
including the mapping of I'.C.’l) ser\ ices and families 
with voun^ diildreii 

CIa.rtty of roles and process Another important 
principle is fi>c m<./ to tl.io/y the rolc< iiiid fci/iOHMln/i/u's 0 / 
f/'( imooiin .R/of' iM E( 0 pfo</n:iiiims In order tt^ cieter- 
muie an appropriate divisitjn o\ labour amon^ the 
N'anous actors at wirious levels in f-.C!!) a matrix is 
tisefub -of who 'government NCjOs, the private 
sector does what in regard to the primary target 
^Kuip 'V(uinj 4 children at various a^es* to caregivers 
parents siblings parents-to-be and other care- 
^i\eis‘ and I C I) shareholders and interest groups 
coinmunitv leaders, trainers extension agents of 
other sectors academics and professionals govern- 
ment officials policv makers the public ‘ Once 
sui h a matrix is developed it is easier to determine 
foi example ^aps m seiAiccs where additional 
ie‘‘Ources and training* are rec|uired etc. 

It In iiho i»Wh>i/.mi/ /o le/iii/ In iiu‘,in/ hy ilooii E( I) 

f>Mi/k(N 1 his IS wheie it ;s useful to have 'e ^ . for par- 
ents ila\carc workers teachers 1 c lear manuals guide- 
books uirriculum guides recorcl formats, 'sell ' cwalu- 
aiion inaieiials and checklists of milesuines in the 
«.hihlN physical emotional social co^nitne and lin- 
guistic development 

Related to this is llu iikJ to l\ir( nvs/oh.i/k nuthoJ^ lot 
h.unitf tin, I /f.iikiih/ tiacin^ the pi ogress of children 
u-lated to various seiA ices ol h.C.l) le ^ immunisation 
and »iiowth monitoring and tiackin^ down those 
\\ho ilo not a\*ail themselves ol these seiA'ices hi anv 
^i\en c(»inmuivl\‘ it is therefore im|iortani to be able 
to list chiklien b\- a^e ^e ^ through local government 
01 c hull h I ec Ol ils Ol a spec lal c ensus or sui ve\ - 
icioid vaiious milestones in their Lle^’elopment and 
deteimine who within the comnumit\- is responsible 
fill ensiiiin^ that chihiren especiallv chiKlien at iisk 
ami with speual pioblems use the ser\ ices provuied 
’s(ii h a moniioiinjj pmci'ss can also louis on issues 
lelated to i hild piotei tion 



How Can ECD 
Success Be 
Measured? 

The first issue related to the monitoring and evalua 
turn o I l:C !1 ) success is that iiioim/omir/ aiii/ » Pdfnafioii 
/iiou'Nscs iiiiol Ih nitojhilcii Milo E( I) /MOi/MiiiimA /loiM fhni 
p(iy /’((/MiHiH./ and into the w'ays of thinking of partici- 
pants both organisers and implementers Monitoring 
and evaluation also need to he structured so that they 
look both at the more quantitative issues of coverage 
and costs and at the flavour and nature of the pio- 
grammes. They also need to be used both for system 
accountability and central planning purposes, and for 
individual project im|imvement and localised plan- 
ning 

Another issue is the need to ensure that i/hu n Jiar 
ic/uir/iik/ lo the hinnly lOiRmiiiit/ iIh fnoi/ns’i of the J’lU. This 
can serve as strong feedback to increase parental 
awareness about the usefulness of hCI) activities and 
to strengthen theii demands lor higher c|uality l.C!) 
programmes. 

A thirci issue relates to (Ik nad to loai< dscoc'iuiil /'urlk- 
idtif/y on i/)i/jiVH iiii./ /diiii/ic<. .il nsk I CI) planners, pro- 
grammers and practitioners need to know w’hether 
their programmes and activities are useful for those 
who need them most. 

A further issue given the lack of developed evalua- 
tion systems in many countries, is sc/j-nsi/iMlion tfor 
parents, caregivers and institutions < In Sn Lanka a 
self -ev aluation package called U'hoc Am / (ionu/. has 
been dcv'eloped which asks teachers to ewiluate them- 
seK c’s in areas such as free play, storytelling the use of 
the enviroiimeni. language development etc There is 
a similar checklist dcv'eloped as a chart that can be 
hung on the wall so that parents can see what should 
be happening m the programme. 

[ /oiiK* o/Kcrpulioii of piirents’ know ledge skills and 
behaviours and then impact on the child s develop- 
ment is also important. This can he labour-intensive 
ol course but can alsi' proviiie direct feedback to par- 
ents on their parenting skills and on the effectiveness 
of parent education programmes 

E( /) /‘ipi/MMimcN miPl .i|no JcP(/o/»u puirI;)' o( nuhuitOf ^ — 

phs'sical behasioural . neuiRjlogical, linguistic etc — 
U) assess ciiildren s pi ogress The important thing is to 
ensure that these are u iy mtich /'imi/i/iomo and /munf- 
(ii(iii//y 

A final issue is tin luti/ lo ./oyIo/* aiic/ ik.aly .Muk (Iu yiai 
2 noo(|oa/N. WTio will define the indicators used to mea- 
sure these goals? W'lll such indicators be onlv (|uanli- 
tative m natuie w g the percentage of children who 
aie m pies( hool or m a range of 1 C1) programmes' 
Ol nioie (}ualitaii\e the peicentage ol chiklien who 
entei school leaiK' orwilh des'elopmental delays'* 



Problems and 
Constraints 

Despite the achievements and trends related to the 
development ol 1:C!I) in the region many dilliculties 
remain. Tliese include: 

- III (’X/nindiih/ ikc(ss /o. (iiid iiH/^iopiMi/ ihc ijHiilily of 
£(7) /) nh/ Id III nus <0 ihosc irho mrj l/irm mos/ f:CD activi- 
ties usually locus on older children (a^ed 5 - 6 ) living 
in urban areas T1 k‘ preferred approach is either 
mere child minding' fa place to leave and feed chil- 
dren' or an academic, instructional approach in 
preparation lor school — rather than on integrated 
child care and child development. 

- l/n- loip stiilui of E( I) ilsclf ii\hi of i/s /mt hers uiid ipor£m 1 n 
comparison to teacliers in the formal system of edu- 
cation and to workers isuch as healtli and agnculttii - 
al extension workers) m other sectors F:CD person- 
nel are generally badly paid Hf at all) and without 
security and often little motivation This is where 
the issue of incentives becomes important — the 
problem ol losing volunteers from tCD activities 
and the need, therefore, to devise non -salary incen- 
tives such as access to income-generating activities 
field trips, free health care at local hospitals and 
appreciation from the local community 

- ripii/iifs till./ toni/>('/i6oii ipil/nn (/jc i.onmiimi/y exist despite 
myths to the contrary Thus, communities are often 
riddled with conflict, lack solidarity, and have limit- 
ed time and energy to participate in b.C I) acti\'ities. 

- /'ooi uion/jiiiifioii and iPCiik iii/ci sa lom/ /niLp/ts ii/ till Iuh/n 
V arious parts of the education system itself ulay 
care pre-school and the primaiy school i often work 
together for coordinated attention to the young 
child and concerned sectors such as health and 
social welfare, usually collaborate even less 

Thi f>oliluiZiilion of I). as m l.atm /\merica where it 
is popular with the people and therefore in the 
rhetciric ol competing political parties 1 iuis b.C 1 ) 
programmes begtin by one government ma\‘ not 
otitlast changes in government 1 o make tlu* dis- 
tinction used in 1 atm .America if a programme is not 
a commitment of the State nrrespec ti\ e of go\ ei n 
ment' it will not survne long 
• the Ictii of (/oPtiiimoifN llhtl uiiy ijipp/iuiiioi/ hi F.( !) ii’i/( 
iiiiMMti/'/y IctiJ lo extoupt i/diiimt/N for expensn e foimal 
I C D sysicins which most can ill affortl. 

- the /n CUM I me iim/ of ten viui|)/inIh. min/i lo «/(P( /p/> .nid 
./issciMiiidlc <i N|<iii./iPt/ iii(>dc/ whic h is meant to work m 
all regions and among all stiata of a given cotintu’ 

Sug^g^estions for 
Future National and 
Regional Action 

At the workshop count rv teams weic* asked to de\ c‘l 
op plans fo! short-teim action 'i e what the\‘ would 



do once they returned to their offices based on what 
they learned at the workshop' in order to expand and 
strengtlien F.CI) services 

A common theme across the teams was ihc iircd /or 
UNICEF ilsd/ to {iltiy (I hinja role in fidpouic)'. Miohi/bdlioii. 
/Mi/nns/n/>-/Mii7dni(/. tiin/ auMiciuss-Misuit/ tg ,iH hvc!> of (he 
system: international (e.g.. via donors), regional, 
national and local, village. The need here is to present 
arguments for investment in b.Cd) which include, but 
go beyond, its role in preparing children lor primary 
school into other economic, social, and psychological 
areas. In this regard, several ideas were raised; 

- the shared packaging and marketing of hC!l ) within 
a region and beyond; 

-media initiatives, again at both tlie local level 'e.g. 

through popular tlieatre) and tlie national level.- 
--fund-raising — for example, determining whicli 
donors are most willing to support b.CD activities 
and framing tlie proposal to meet donor expecta- 
tions )e g. linkages with Women in Development 
' WID'. the girl child, the eiwironment indigenous 
peotdes )■ 

- the \witing of case stLidies and demonstrations ol 
effective programme models, 

- the location of LCD in the context of child rights 
and human development.- 

- tlie use across borders of key tlecision- makers who 
ha\'e opted for strong I.C.D programmes.- and 

~ well -targeted seminars and study tours 

( )ther areas for regional exchange; 

■ Training: 

- to identify and prepare a directorv ol organisations 
mstittitions. and individtials working in b.C.D within 
the region <e g regional uni\‘ersities '■ 

-■ to prepare an in\‘entor\‘ and content analysis ol 
existing training materials m the region leading to 
the shaiing ol materials, methodologies, and 
approaches incltiding different packages vicleos. 
and tested practices. 

- disseminate how to plan and design different tiain- 
ing programmes leg for parenting or c hild-to-child 
edticaiion oi the training ol trainers'. 

address issties of certification credentialing. and 

- c‘xamine how to oi ganise trai ning in l.C .1) at the 
legional level with couiitrv teams attending per- 
hajas using global training funds e g. the Llmversitv 
ol Victoiia model implemented in the region- 

■ Curriculum/ Materials 

piepaie an inveiuorv of existing mateiials in the 
region 'curriculum support materials tovs etc lor 
both \ oiing c hiltli en anti pau ius 
ties I lop an 1 C D t ui i it iihim f i anieu oik that c tuild 
be used acioss countries within the /Cgion with a 
how to m.inual < e g comimmits' based c ui i icu 
Itim 

identify iegion.il ic-sotiice peisoiis who can assist in 
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Ros«arch needs to be made available to all— parents, community planners, practitioners, and 



policymakers. 



ECD curriculum development,- and 
-organise fora to discuss issues of particular impor- 
tance (e.g., language use in ECD curriculum) 

■ Indicators 

- identify common quantifiable indicators, e.g. the 
number of children (boys and girls), teachers, cen- 
tres, and training courses, 

- develop a set of 'core quality indicators, leaving flex- 
ibility for country-specific needs in order to measure 
impact at different levels (the child, family level, 
community); 

- address validity and reliability issues — how to devel- 
op 'built-in' processes to assure accuracy of data,- and 

- examine the various batteries of tests developed else- 
where (e.g., the International Education Association 
(lEA) study) 

■ Research 

This is a neglected area, yet it is basic to all aspects 
of ECD and needs to be central to ECD programmes. 

What to do research on 

-basic and baseline information and data for policy 
analysis, planning, and programming; 

- insight into the behaviour of children (aged 0-8 ), 
especially as these relate to gender differences, 
child-rearing practices, and socialisation processes, 

- understanding of cultural contexts, 

-studies and research demonstrating the benefits of 
ECD (including economic and social analyses),- 
-unique populations (AIDS-affected children), e.g. 
what is the extent of the problem and what arc its 
unique characteristics? 

o 



- assessments of the impact of the programme. 

How to do the research 

-explore new methodologies (e.g. action research, 
with the involvement of target groups); 

— make research available to all — parents, community, 
planners and policymakers — and as a tool for public 
education; and 

-use all possible partners in research, across sectors — 
universities, NGOs, school teachers, community 
workers, training institutes, departments of monitor- 
ing and evaluation. 

In addition, UNICEF should go beyond general 
advocacy to ^issisIdMce u’ltb national policy formulation 
ECD is an area where ill-informed policy decisions 
can go seriously wrong, with long-term consequences 
(e.g. use of national language rather than mother 
tongue.- the development of entry tests for primary 
schools); thus, the need for informed debate as such 
policies get developed. 

UNICEF can assist as well in the development of netu>orks 
u>hich combine an interest m child deiyelopmetit and child rights — 
and the media — perhaps for the purpose of multi-coun- 
try funding. This includes activities such as the Save 
the Children Fund Strong Beginnings programmes 
which attempts to integrate ECD, Women in 
Development (WID), family development, and 
preschool activities 

In sum, within the region there is a wide diversity 
of experience m ECD programming. The opportunity 
to share experiences across countries was invaluable 
and will lead to mutual support and additional sharing 
which will enhance ECD programming throughout 
the region. 
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"Here are two wonderful coconut shells, 
Now they are hung with a brown striiio. 
And some pebbles and rocks and stones 
And our fine little scale is now complete." 



ECCD in Sri Lanka 

by Judith L. Evans 

Based on oreseniations bv Ms. Amara Amarasinghe. Projec! Officer 
Early Childhood Education. UNICEF: Ms. Chintha Akuretiyagama. 
Director. Children s Secretariat. Ministry of Transport and Women s 
Affairs: Mr. P K Ariyasena. National Institute of Social Development 
at the UNICEF Regional Meeting in Bangkok. December 1995. 

Sri Lanka is a country that historically has placed 
a high value on education. Thus the government 
has consistently made the funding of education a 
priority. Children begin school at age five, and 
most of the children enroll (overall 93.1 %; urban 
93.6%; 92.6% rural) and remain at school until 
Grade 5. (There is a 91.6% completion rate for 
grades 1-5.) At that point more boys than girls 
begin to drop out, primarily to undertake work to 
earn money for the family. (The dropout rate for 
boys is 4.9% and for girls it is 3.8% — from grades 
1~9.) The repetition rate is 7.74% Grades 1-5 
and 5.04% Grades 6-8.) 

In 1979, the International Year of the Child, 
the government established the Children's 
Secretariat. In 1986. Sessional Paper no 1 1 1 on 
ECCD was submitted to the government by the 
Children's Secretariat, making ECCD a priority 
within the country. It provided a national policy 
in support of the care and education of young 
children and put forward a delivery system for 
ECCD programmes. Support centres for ECCD 
programmes were established in each division 
The plan also specified a management structure 
and staff development plans. Emphasis was given 
to the development of ECCD programmes in the 



plantations and new settlements. Resources were 
allocated to support ECCD activities at both the 
national and district levels. Also, an experimental 
ECCD project was initiated. 

In 1991, UNICEF participated in creating a 
Plan of Action (NPA) with the National Planning 
Department, Ministry of Policy Planning and 
Implementation. Within the NPA the main 
emphasis in terms of government provision is on 
home'based approaches to ECCD, with formal 
preschool and day care services being provided 
by NGOs. the private sector and religious bodies. 
Today 25% of preschool-aged (3-4 year old) 
children attend preschool. 

Two different studies have been conducted 
that guide UNICEF's work in the country. One 
was a study of the impact of preschool. The study 
measured social competency, writing and move- 
ment coordination, letter reading, terms of rela- 
tions (spatial development), sentence structure, 
language competency, counting, quantity and 
maths. Four groups of children were compared: 
those with no preschool, those who attended for 
1-6 months; those who attended for 7-12 
months and those attending for more than a year. 
Those who had some preschool experience did 
significantly better than those without preschool. 
However, it v/as also discovered that children 
attending preschool more than one year (i.e. 2 
years) did not do significantly better than those 
who went for only I year. In fact, their perfor- 
mance was essentially equivalent. The study also 
revealed that the mother's education was the best 
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predictor of children's performance m all subjects 
except quantity and maths, where the fathers 
education is a better predictor. The mothers edu- 
cation is also the best predictor of children's 
health status. 

The second study was conducted in 1988. to 
better understand the education needs within the 
country. A national study on the entry competen- 
cy of Primary 1 children was completed by the 
National Institute of Education. A sub-sample of 
children in deprived areas was included. The 
instrument used to measure children s readiness 
for school could be adapted to other cultures. It 
consists of a series of pictures that are used to 
determine children s understanding of space 
(position, distance), number, sequence and seri- 
ation. There is also a test of language develop- 
ment. The findings from the study led to curricu- 
lum reform in Primary 1 and textbook reform. 

In conducting its work in Sri Lanka, UNICEF, 
together with the Children's Secretariat, identi- 
fied a number of problems that are now being 
addressed directly. 

f. Only 25% of the 3-4 year-olds go to 
preschool. Thus there was a need to reach the 
other 75%. To do this the home-based option 
was developed. This has taken the form of home- 
based activities to strengthen parental skills in 
optimizing the home and the immediate environ- 
ment as the primary source of learning and devel- 
opment before school age. "Within this line of 
activity UNICEF has been: 

■ developing the activity booklet to be used by 
parents; 

■ supporting the development of a structure for 
the delivery of parent education through the 
government infrastructure and NGOs.- 

■ designing a model for mobilization of the 
home-based programme. (See case study 
below.) 

2. There is no uniformity in provision since a 
variety of organizations and agencies are involved 
in preschool provision Thus there was interest in 
the promotion of quality in preschool education. 
To move toward more uniformity, a set of guide- 
lines have been developed and activity books 
have been created. Within this initiative UNICEF 
IS supporting: 

■ a study on the situation of pre-school educa- 
tion,- 

■ a forum for the exchange of ideas among 
NGOs; 

■ the development of guidelines for preschools. 
m the development of activity books lor 

preschools,- (materials for preschool teachers 
have been cieveloped) 

■ the design of teacher training programs; 

® ,.e creation of self-evaluation packages for 

ERIC 



preschool teachers. 

3 There is a lack of institutional support to 
monitor and evaluate preschool programmes. In 
response, a self-evaluation package was developed 
that teachers can use to assess their own pro- 
gramme. 

The Self-evaluation package is worth dissemi- 
nating to others. It is titled. Where am I going? 
Teachers are asked to evaluate themselves in 
terms of eight content areas: free play, an under- 
standing of children's differences, storytelling, the 
use of the environment, aesthetics, health, lan- 
guage development, and maths. The tool comes 
in two forms. There is a chart that is hung on the 
wall. Parents can refer to this to see what should 
be happening within the school. Teachers also 
have this in booklet form and they use it weekly 
to check on their own programme. 

4 Tliere is a lack of co-ordination among orga- 
nizations working for early childhood develop- 
ment. In response to this need an NGO forum 
has been created where ideas and experiences can 
be shared, and for the purposes of creating a bet- 
ter system for coordinating the activities of 
NGOs. Work is also being done with NGOs to 
design appropriate preschool programmes for 
children in the rural areas. Also, a resource group 
is being created to assi*^’ the Children s 
Secretariat. 

Currently a study of preschool education is 
underway that should provide data for use in the 
pursuit of other activities. 




The mother's education is the best 
predictor of children's health status. 
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■ CASE STUDY 

The Home-Based Programme The results 
of the Grade 1 study indicated that 30% of 
urban and 60'Ki of rural children were not ready 
for school. Thus the decision was made to focus 
on home-based programmes in remote areas 
with an emphasis on mothers. 

The programme is designed to train parents tO; 

■ to be aware of developmental stages and rec- 
ognize them, 

■ to identify learning situations at home through 
daily activities, 

■ to recognize the human and material resources 
in the home environment; 

■ to stimulate children while attending to daily 
work. 

■ to recognize the difference in children's devel- 
opment over time. 

To develop the curriculum the team visited 
homes and observed the kinds of activities that 
adults and children were engaged in throughout 
the day. They got parents to talk about their chil- 
dren. what they were like and what they could 
do. This stimulated parents to pay more attention 
to what their children were doing and got them 
involved in what their children could learn. 

The resulting curriculum is based entirely on 
household activities In the booklets provided for 
parents there are pictures of common activities 
and an explanation of what the child learns while 
undertaking a given task. It also suggests ways 
parents can stimulate problem-solving skills and 
encourage the use of language while involved in 
the tasks. 

A senes of 8 activity books has been created 
for the village group to share with parents. Since 
most parents can read and write, they are given 
the materials directly. One of the booklets is on 
Cooking. Within the booklet the curriculum 
addresses six areas: 

f While getting the rice ready for cooking 
2 While washing and cooking rice 

3. While scraping coconut and extracting milk 

4. While cutting vegetables 

5. While getting curries ready for cooking 

6. While making mallun and salads 

And within each of these areas there are six 
specific activities that can be undertaken with 
children, some for children under 3 and the oth- 
ers are for children over 3 years of age. 

One of the most important impacts of the pro- 
gramme IS that It has slmiultiffri (idHlf-c/jiW mffniclioii 
Traditionally there is little communication 
between adults and children. The activities in the 
curriculum encourage and require adults to talk to 
children. This has been very positive in terms of 
children’s language development and the 



strengthening of the bond between parents and 
their children. 

The programme is introduced in a village 
through the Village Committees. iThere are 3 
Village Committees within each District 
Secretariat Division.) The programme is being 
implemented by 48 Village Committees in the 
Sinahala Area and 12 Village Committees in the 
Tamil Area, each committee consists of 10 mem- 
bers. There are 3 facilitators per village, facilita- 
tors are volunteers. Each of the three facilitators 
within the village is assigned to work with about 
6 children. 

The work of the Village Committees is sup- 
ported by Middle Level Officers, who in turn are 
supported by Divisional Secretariat and 
Divisional Planning and Education Officers. To 
begin the programme, the Village Committee 
prepares a map of the community and identifies 
families with preschool aged children. The facili- 
tators then go from house to house and invite par- 
ents to be a part of the programme. Subsequently 
the facilitator either does home visits or works 
with the parents in a group. Once a month the 
facilitators get together to share experiences and 
do planning. Neighboring villagers are invited to 
attend one of the group meetings to learn about 
the programme and determine if they want to set 
up something comparable in their village. There 
is now a high demand for the programme. As par- 
ents see what the programme has done for other 
parents and their children, more parents are 
requesting to be included. There is high competi- 
tion in terms of education, so if parents see other 
children getting ahead, they want the same for 
their children. 

Tliis programme is excellent in its use of every- 
day activities to support all aspects of children's 
growth and development. The curriculum for the 
programme is solidly grounded in ever>'day expe- 
rience, and truly builds on the activities and cul- 
ture that exists. 

For more information on the activities of 
UNICEF in Sri Lanka and the programme, con- 
tact. 

Amara Amarasinghe 
Project Officer/Early Childhood 
UNICEF, P.O. Box 143, Colombo Sri Lanka 
Tel: (94-1) 589101. 586168, 587282,- 
Fax: (94-1) 502809 
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ECCD in 
Viet Nam 

bv Judith L Evans 

Bnsj'd O' b. '*g ;.t“ T!<- Bjc- Ass.s:n'.: P'o •:: ! 

Officer Earl; Cf'iIa;.ocd Edijc.inof' f.’s hyi.,‘f-ii Tiv ugoc Cio'v 
Oeoiiiv D:it'Cioi ECOO Ovpnir’ir:]; of EdijuniiO’' .r d t'a - - g 

(UOET) !.ts Le Tb- T.i.e! D^rei'or ErCD Dep.ui'iK-u '.’0E1 .;i 
liip UiMCEF Reg f.’-f-f-iu'g in Di-a mbos 1005 

Vicl Nani is a cf)unlry with a population of 7^ 
million There arc 5^ provinces. 520 disinels and 
ethnic niinorilies. Miere are 10 million chd- 
clrcn 0-5 years ol age 2 2 million are in some 
lorm of an l-.CX I) programnu* 7 76‘t.i o( the 0-^ 
age group is in child care, and ^2 O'!,. o| the ^-5 
year-olds '05'‘.i ol five-year-olds - are in kinder- 
garten. 

in logo Viet Kams Ciovernmenl began a shift 
to a market ecomimy and began phasing out gov- 
ernment subsidies. Since then VSel Nam has 
achieved remarkable macro-economic growth 
and many state services have been privatized 
including day care. As a result, many services 
once accessible to all families are no longer within 
the means o( poor families ( )ne problem lacing 
poor lamilies is appropriate day care 

Viet Nam is moving lowaid a decentralized 
administrative siruclure There are administrative 
ollices and People’s C ommillees at the central 
provincial, disincl and commune levels The 
District level Management C ommillee is lespon- 
sible (or education at the commune level I here is 
a ( ommune Management ( (unmiuee iliat is 
responsible lor the home basetl and cenlie hasetl 
day care programmes aiul lor the kimiergartens 
Kindergartens can be fouiul in primaiw schools 
some are msiiuuion based, ami some are commu- 
nilv based. 1 he kindergartens aie usetl as the base 

o 




lor the support and training of day care childmin- 
ders. At the present time the Cjovernmeiu is 
focussing on the five-year-old group in an 
attempt to prepare them lor school. 'Ten percent 
of the government education budget is devoted if) 

PCX !) ' 

In UNK lil-'s programme they are supporting 
the development of : 

■ community- and home-based FX.C2) pro- 
grammes,- 

■ primary education — non -formal and formal. 

■ innovative programs such as credit schemes, 
and 

■ the Viet Nam National CJommillee lor the 
IVoleclion of Cdnldren. 

■ CASE STUDY 

Home Based Day Care Centres (HBDCC) 

In early LI NIC. 1. 1' began to support a local 

credit scheme that was developed in conjunc- 
tion with home-based day care centres The 
pi og ram me is being implemented in minonls' 
communities in two of Viet Nam s poorest 
provinces The project involves the Viet Nam 
W'omens Union at the local level and the l-arlv 
C hildhood Development Department lor the 
Mimsirv ol I'.ducalion and Training for training 
and supervision I he project ctirrentlv covers 
I MOO families with 7^0 children under the age 
ol ^ being served in six communes 

I he Viet Nam Womens Union ;VWU- moti- 
vates and selects women to be the dav care moth 
ei ) c hilciminder ' I hose selected ate VWU mem 
hers who aie in good health show enthusiasm 
and love tor children and are willing to lake on 
the task I hev mav be literate or not Thev are 
trained bv dav caie or kmdetgaric-n leachets in 
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ilic same* commune. Tlicy arc* provided witli cloih 
eharis wiili liealili and nuiriuon messages iliai 
ihey display in dieir cenlre', wliicli is usually dieir 
home. <The cloili cliaris are cluralde and can lu* 
washed: » One childminder looks afler 4-iO chil- 
dren. Cxnires are generally open Irom 7-1 I AM 
and again Irom 2-5 P.M., akhough die schedules 
may diller Irom village lo village depending on 
die needs oi die mothers. 

Parents bring cooked lood lo the centres lor 
the children s meal F.very parent conirihuies 
20 kg of (hiJily per year, and the community pays 
the childminder 5(^ 000 VN Dong 'about US 
$5.00' per year tor running the HBDC.C. <Tlie 
estimated annual costs tor one HBDCC! serving 
10 children is US ) 

The programme encourages taniily-hased food 
production systems, liased on traditional uses oi 
toocis. Tins can include a vegetable garden, lish 
ponds and. or the raising ot livestock — primarily 
pigs. The Womens Union encourages its iiieiii- 
hers lo provide truils lor the children; oranges are 
abundant in the area. The motto is One Iruil tree 
and one animal for the children. 

One of the unifiuc features of this programme 
IS the credit scheme with which it is connected 
All the mothers of the children in the HBDC.C,. as 
well as the childminders, are members ot the 
credit scheme. (.)n a rotating basis they receive 
US $^0 to develop inconie-generaiing activities 
within the family. 'These generalK' are linked lo 
the food production activities listed above • 
Women are eligible for the credit scheme if: 

- they have children under the age of five who 
are malnourished and attend the day care 
cenlre 

- they are pregnant, 

- they have children who have dropped out of 
Sch()ol: 

- they are illiterate, or 

- they are childminders or health workers 

There are 10 women in each savings group 
Only H of the i(* women m the group have a loan 
at a given point in time Thus there is consider- 
able pressure on the women with loans to pay 
back their loans so that other women in the group 
can lake out a loan. The hjans have to he paid 
back in o months P.ach month the woman pays 
back pan of the principle plus interest plus 
she makes a conlril'iution lo the savings fund. 
‘Tile interest is used lo cover costs ot inflation 
(15% I, risk ( 10% I, adminisiialion incen- 
tives and social welfare ‘ lO'Ju; ' Women 

are able to receive three cycles of loans 'lor $,^0, 
$40, and then $50). Their eligibility depends on 
their aliilily lo pay hack previous loans At lei the 
third loan it is assumed they will be able to con- 
tinue their income-gencM'aimg activities without 



support. If women are unable to pay back their 
loans on schedule other women in the group 
help them out. There is also a range of contin- 
gencies when animals die etc 

The savings groups are oiganized into C. lusters 
with 5-10 groups in a cluster. I'hc* (.dusters are 
overseen by the Steering Committee, consisting 
of 7 members. l*he C!hair is the C.hair of the 
W'omen s Union. The other members are select- 
ed by the Women s LImon and usually include 
one k.C'CI ) teacher 

Once a month the members of the credit 
scheme meet together. The meeting includes 
health workers, teachers and managers of the 
credit scheme who provide information on child 
care, nuiniion. safe motherhood and family plan- 
ning. and management of the credit scheme. The 
monthly meeting is also the lime lor collecting 
capital and interest and savings connected with 
the loans. In addition, a literacy programme has 
also lieen introduced. 

To dale loans have been provided lo 2^2 
women by LiNMCkf*. In U)95 ibe groups were 
able to provide an additional 154 loans Irom the 
sa\'ings already generated by the project. Thus a 
total of women ha\*c received loans. The pro- 
ject has gone from ?> communes to 29 communes 
involved in the scheme 

(Community reaction lo the project has been 
posiii\*e The enrolment of children and the use 
of the day care seiA’ices resulted in the cieation of 
effective linkages between education families and 
communities. l,(jcal teaching staff now have rela- 
tionships with families to the extent that they 
consider themselves members of the children s 
families and feel free to discuss issues of child 
care, nutrition and attitudes with mothers. 
Ckimmunily leaders are aware of the importance 





Health and nutrition mettag^et on durable cloth posters. 



of early child care and development and are sup- 
portive of the centres. Mothers are happy that 
their children are well looked after. Women are 
provided with an opportunity to meet, participate 
in group discussions, to talk and learn from one 
another. Girls are freed from taking care of 
younger siblings,- they can go to school and help 
to improve their family's quality of life. 

An evaluation of one commune after a year of 
being involved in the programme showed the fol- 
lowing results: 

■ the commune went from having no home- 
based day care centres to having eight, - 

■ they went from having two centre-based day 
care centres to having three, 

■ they went from two to three kindergartens,- 

■ there was a significant improvement in wom- 
en's health. Before the programme only 64 out 
of 300 women were healthy,- at the end of the 
year 2t 5 were healthy, 

■ children's health status also improved. At the 
beginning there were 1 45 healthy children 



among the 308; after one year this increased 
to 215 out of 308; 

■ the percentage of families without sufficient 
food for a month decreased from 96% to 
51.5%; and 

■ 1 82 women achieved literacy. 

Not all these improvements are the direct 
result of the HBDCC programme as there are 
other UNICEF initiatives in the same communes, 
such as integrated health, nutrition, and water and 
sanitation projects. However this is a good exam- 
ple of how an integrated approach to family sup- 
port can help create positive outcomes for both 
children and the community. 

For more information about the activities 
of UNICEF in Viet Nam and this programme, 
contact; 

Nguyen Thi Bich 
Assistant Proiect Officer, ECD 
UNICEF, Hanoi 

72 Ly Thuong Kiel. Hanoi. Viet Nam 
Tel: (84-42) 61170, Fax: (84-42) 626412 
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Letters to the Editor 



The m\l issue of the Coordinators Notebook inll (tiidress ihe (o/)ic 
of ( liilciiTii HI £s/urui//y /)ij/iud( (.lainnstuiia’S. We nwitc suiuiii>- 
^/oiis find toniiHUHu.i/ion iiIhui! (lus lo/ut tnii/your rcLitCii A/YmiKcs 



Botswana, January 1996 

Thank you for tlic letters once more and the hooks on early ehild- 
hood care and development. 

Tlie iBooks iiave ^iven me more st length and courage alter read- 
ing tliem. It's also interesting to know* tliat tlicre aie people who 
are illiterate in other parts of the world like main' of us. 

1 would like to hrielly share t)ur programme. We are training 
teachers from ten schools in the district, and at the same time try- 
ing to involve parents in earl>' childhood education activities. Its 
progressing slowly, since parents think school is for teachers and 
ihev think they can t take part because they are illiterate. We ve 
been running workshops to mobilize parents and holding aware- 
ness meetings As time goes on mothers have participated in vari- 
ous activities like meetings cleaning school premises. However, 
most fathers have not participated. 

We never let ourselves become discouiaged and today we are veiw 
proud to announce that at the beginning ol this vear mini-workshops 
were held in the settlements again This time fathers helped mothers 
to sew childrens clothes. We are planning lor yet another parents' 
vs’orkshop at the end ol this month and hoping for the best. 

Regards. 

h.irene Thupe. Training Stipeiwisor 

KllRU Development Trust 

PO. Hox 2 1*) CiHANZl Ikuswana 

Dominica, November, 1995 

C hristian Childrens IluuI /Vrea Ollice is taking the initiative in 
having oui C.oveinment establish National Policv on l:arly C hiltl 
Development Progi amines <1 CDP> We understand that Policv is 
t uiientlv in diali 

C urrentlv in Dominica, that programme (alls within the lesponsi 
hilitv ol some Non C lovernment ( )rganisations (NC.()s) the mam 
NC i( ) being the Social ( entie which is a C atholic C lunch organisa- 
tion I hev have been rtinnmg Pie St book and C leches on the island 




o 



very limiictl resources h is now bein^ rccojinised ihai ihcre is 
ihe need lo develop IXDP in Dominica and dial ibis proi^ramme is 
noi limiled lo ils physical aspecl i e ihe Pre-School Ixiildin^ bul il 
incorporaies ihe psvcho-soual dexelopmeni of die child wiih jiar- 
enis seiA'in^ as pariners and having a sen^e ol ownership 

Domimca has hide or no linancial resources ol iis own and ihere- 
fore leel ihai ibis f|ualilies us lor lurihei assisiance lo lomialine and 
esiablish on a Naiional le\*el l.C.I)P We wish lo be on a par uiih 
oiher de\elopinj 4 siaies In ihe meantime manv o! oin’ chiklren are 
denied ihe basic ri;^his lo eaiK- educaiional opp(.»uinities 

To help us in our developmenial programme ma\' 1 lequesi die 
lolhiWin^; 

^ ours MiKcrelv 

Mr 1 ranc IS loseph Area l'io^r«imme Dnedor 
C!hnsiian C hildiens l und Dominica Area Oil ice 
22 hHillshorou^h Si Roseau C.ommonweahh of Dcmiinica 

Bang^kok, Aug:ust, 1995 

Thank vou verv much lor. sei.dmg us The f oon/maloo iVofd’oak, 1 
am very inieresied in receivin'^ a as 1 found dial ii is realK' useful 
lor my woik and die sialls As nou might hear from die 'l>ernard 
van Leer; koundaiion we are working for an eailv childhocul care 
and educaiion programme lor borciei line cliildien along die Thai- 
(.ambodian border The work iiscil is conceniraied on leacher 
irainmg and comniuniiy panic ipaiion in child des'elopnieni How 
is II going U) be while they ha\e lo sur\i\e Irom iheir work and 
iheir siiuaiioii ol bombing can \ (;u guess' 

1 am willing lo send n'ou more inloniiaiion aboul our w(»rk in die 
near lull ire 

Sincerely vours 

Sivika Lrakobsaniisukh I laison ()llicer 
Ciroup lor l)e\‘elopmeni and L.ducaiion lorCdiildren DLC 
1 10 () Red Rose C ouri C 1 Pradiphai Rd Saphankwai 
Bangkok MMOO 1 hailand 

Lesotho, Aug:ust, 1995 

rills IS lo acknowledge receipi f)l ( ooiJum' (MWclsnu’ a publica 
lion dial has hroughi fresh perspecines on die is^ue ol cliildcare 
\W are announcing iis arrival in our hbraiv where ii can be 
accessed b\* cliildren-orieiiied organisaiions and individuals We 
hope you will accepi coninbuiions ol anicles from our coiistiiueii- 
cy as well In Uirn w’e are also happ\' U> add \'our organisation lo 
die list of die organisaiions recening our Newsleiier The NCi() 
Web so we could exchange 

This lo us means die beginning ol aiioiber nieanmgtu! parinei 
ship. Thanking vou once again 1 am 
Snicerelv Vours 

Maiebolio Ciieeii Public Relations ( )fl!cei 

l.esodio C ouiicil of Non-C lovernmeiilal ( )rganisaiions d.C N' 

Private Bag A4-4^ Maseru 100 1 .1 S( ) I H( ) Soudiern .Africa 

Haifa, April, 1995 

1 hank vou for ihe kind leiler vou did send us on .Match 1 ions 
and tor die so useful f oai.liiMletN 

My feedbtick ieg«iiding die juiblic aiion \'ou sent me 
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-TIk* maicrials arc very usctul. ^ivc iIk* reader the opporiuniiv 
U) visit the childrens worlds all over the Third World 

-It enriches our knowledge with the local valuahle experiences 
ol the peoples ol the Third World 

-Ma>’ you publish more photos ot happy laces on vour /Volt lu)ok. 

1 ha\’e the leeling that child s smiles and tears shouldn't he sepaiat* 
ed specially on puhlieaiions ahoui children 

Inlormaiicjn ahoui our aeiiviiies which can coninhuie to the /Vofdwk' 
Determined to... improve the educational status and living con- 
ditions ol Arab children in Israel a group ot concerned Arab pro- 
tessionals founded the Arab Children Friends Association In the 
live years since its esiahlishmeni, ACFA lias focused on two mam 
projeeis; the Publication ot the elhldrens magazine Al/iuyut Liltilftii 
and a program ol \'earl>' festivals LiLitjiil meai'ting "Life lor 

the children’, is published bimonthly lor the target age group ot 
7-12. Ibis magazine helps to bridge the gap between Arab chil- 
dren and their lewish counterparts by pro\'iding them with an 
o|')poriumiy to express their ariisiie and eieaiive skills h also 
explains their own unifiue Palestinian history and culture which is 
not covered in the curriculum ol Arab schools [\\‘hichi rely on 
learning b\' roie,- Alh,iyt]( LiLit/u/ emphasizes educational games and 
problem-solving aimed at promoting childrens analytical abilities 
and develf)ping their way ol thinking, Arab children are encour- 
aged to write letters to the magazine which are proliled in the nine 
pages that are devoted to childrens writings They also are asked 
to send in their an \\'ork. Alh,iy,il bhifltil responds to the lack of 
health education in Arab schools as well by including at least two 
articles on health care and medical issues m e\’ery issue. Other reg- 
ular headings include Cjames ol our Cirandlaihers" Palestinian 
['olklore Know our Villages' C.hildren Around the World 
C hiidiens Rights and The Sior\' behind the (^uoie 'which 
explains the origins ot famous (|Uoiations and idioms ^ ()\erall 
AihiiTiil LiLilhil educates explains and invoK’es Arab children. 

The Polkloric Ails and the emphasis on our ideniiiv are not pan 
ot the curriculum in the Arab Schools. ( )ur associations publishing 
nhe Alhtiyiil Lihilfiil magazine and wirious books - aims at bridging 
the existing gap through implanting morals and idenuficaiion in 
our ehildren expressed in our I olklonc Arts, . 

We hold several projects lor the Arab children but we don i 
ha\’e enough hiulgeis tor these proiecis so can vou suggest lor us 
an\' candidate donors who can he interested to be invoK’ed with 
an\’ ol our I'jroieclsr 
Meanwhile 1 remain 
^’ours sincereK' 

lladarni Mohammed .\rab C hildi' i Friends .Association 

Pleasure tor the C hildien 

P( ) Box 1 laila M to t lISRAri 
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Africa 

In Alrica. rcprcscniniivcs Ironi a variciy of 
counirics aic in ilic process ol crcaiin^* ilic 
Tiarly Ciliiklhooci I)cvclopn:ciii Neiwork 
lor Alrica •' !:.C!)NAi. As a rcsuli ol a mcci- 
iiij> in Souili Atiica in I'cbruaiy a pio- 
posal lor ilic lormaiion ol ilic or^anizaiion 
(Jraliccl in DcccMiibcr 1^)94. u'as re\'icwcd 
and cliaiikcs made Tlu: nc\e proposal was 
iben shared wiih donor agencies and ihe 
wider ECCD commumiy wiihin Africa. 
Tlie proposal was luriher refined ai a meei- 
ing in Uganda Augusi 18-22 The 

Uganda meeiing resulied in a revised pro- 
posal preseiued ai ihe Developmeni tor 
African Educaiion iDAEi Meeiing held 
Ociober lo-21 in France. Included in ihe 
proposal was a recommendaiion ihai ihe 
EC.DNA be recognized as a Working 
Cjfoup wiihin ihe DAE. 1 he proposal was 
preseiued by Margarci Kabiru and 
Barnabas Oiaala from Africa. Kailu' 
Barileii lAKl ' Ca’iII Dalais (11NK'!:F= and 
Nai Colleiia 'WB' weie iFere pro\‘iding 
suppori Irom ihe donor pt i speciive. Ii is 
hoped dial during ihe siaius ol die 

proposal will be clear and kinds will be 
made available lo suppori ihe turiher 
developmeni of die group 

South and 
Southeast Asia 

Regional aciiviiies were also underiakeii m 
Asia. The UNK.liF Regional (dfices in 
‘^oudi Asia and Soudi E.asi Asia held a ioiiu 
meeiing on I C (d) prog ra milling 'See 
Regional Ihofde b\' Sheldon Shaelfer on 
page Panic 1 pa 11 is aiiendetl from 

1 hailand ihe Philippiiu*s Indonesia 
Cambodia Viei Nam l.ao PDR. NKMiiniai 
Sn banka Bangladesh ami Ncp*il Save die 
Children USA 'C arrie Auer' and die C (i 
Mudiili I'.vansi were also reraesenied l ioiii 
each c()unii\‘ iheie was a I INK Id- and 
C lovernmeiii and or N( A ) represeiiiali\'c 
at die meeiing I he ihsee da\‘s of meelmgs 




consisied of preseiuaiions of curreiii 
EC Cl) programming in ilie couniry and 
plans lor die fuiure in reiaiion lo ihe tur- 
dier developmeni ol I:CX.I) programmes 
There was a wide range of experience 
among ihe couniries in leriiis of bC.Cd) 
progranimes Eor example h.e Philippines 
has a well developed sysieni ol E.C.C 1) pro- 
grammes and c onsi tie raid e experience in 
iniplemeiiiiiig a wide varieiy of program- 
ming siraiegies. NK'aniiiar. on ihe oilier 
hand, is iusi beginning lo develop E.CXd) 
progranimes 1 bus die sharing ol couniiv 
expel leiice was exireiiielv valuable 

Latin America 

1 eadership in bringing logeiher oiganiza 
lions and individuals working m l.C C I) in 
die balm Aniencan region has been lakeii 
bv die ( )rganizaiion ol /\nierican Siaies 
Roheri Mveis paiiicipaied in ihe annual 
meeiing m C osia Rica in Se|nenibci pre 
seining a paper and working wiili pai ik i 
pains lo lianie a reconimendauon lo lx- rai ■ 
lied to ilio ( ontereiue ol Minisleis <d 
1 ducalion laiei in die N’eai 





international 

Ok^g^anizations 




CG Secretariat 

Policy Study 

Diirmg ilic pasi live years a number ot 
eouiuries Have cle\‘eloped speeilie l'X!l) 
policies and ibere are i)liiers ihai are 
beginning die process, lielore ibv process 
gels loo tar along il is useful lo address ibe 
issue of poliCN' and ils relation lo pro- 
gramme planning and implemenlaiion and 
iben lo deveU)p some guidelines for ibose 
who anucipaie being im’olved in a policy- 
de\elopmeni process. The Secreiariai is 
coordmaling a policy projeci lo do iusi 
ihal with support from USAID and 
U\’K 1.1- A first step \eas ibe publication of 
Issue 1“ of ibe ( MoUhook wbicb 

fncusset! on polic\‘ issLies fmclosed wilb 
ibe issue was an appeal lor countries to 
submit copies of curreni polic\' related lo 

1 C C 1) 

.\i ibe piesenl time j'jobcies are being 
ciatbeied 1 bese will be analv::ed and a 
papri pn)(.!iRed desciibmg wbal cuiienllv 
(-■\isis In addiiion there will be an m deplb 
rc'View of several countries ibai ba\'e intro- 
duced new policies supporii\e of 1:C C'l) 
piogrammmg for young cbildren and ibeir 
families to belter understand ibe processes 
uiuleriaken wbicb led lo polic\' changes 
1 here Will be a W orkmg e.roup meeting in 
where ibe data will l>e shared 1 rom 
ibis a manual guidelines will he developed 
dial can be use d b\' gov einmenis inleresied 
m developing appropriate policy. 

Gender Study 

In recent vears there has been considerable 
inteinaiional interest in the plight of ibe girl 
child parlicularlv m u*rms of girls panic i 
paiion m llu foimal education system 
1 lowevcM wbal has leccived less allenlion is 
die siuialion of die girl child prior lo bei 
eiiliv iiilo die foimal svMeiii W'bat does the 
girl child bring with her as a foundation fo»- 
learning and development:' What is bei 



overall beahb her curreni nuiriiional status 
and her nuiriiional history:' Wbal type of 
psycho-social siiniulaiion lias she received 
and wbal type of socialization has she 
undergone? To wbal extent is this dilfereni 
from wliai happens for boys in the culture:' 
These issues are being explored in a projeci 
lliai will look at the situation of young cbil- 
dren in six countries, with a focus on under- 
standing the ways in wbicb current beliefs, 
values and practices affect gender develop 
iiieiil and to identify plausible points of 
inleivenlion Organizations parlicipaliiig in 
the siud\' include USAID, the Aga Khan 
louiidaiioii ld)(^ the IDb and Save The 
Children LIS.A. 

C.ouniries are IndcoKsia Bolivia 
Morocco India Mali and laniaica. 
Researchers were identified in each coun- 
irv File researchers include- Dr Seeiiia 
Agarwal India. Ms lanel Brown, laniaica.- 
Ms. Ill I Mcl arreii Av'iles and Mrs I rida 
Leon Bolivia Peru Dr Raina Megawangi. 
Indonesia Dr Aicba Belarbi Morc*cco and 
Dr clrbain Dembele Mali 

Between December I*)*) 5 and March 
fOOC) the researchers are conducling a 
review of the literature in their counirv 
that fticuses on gender developmeni for 
children before the age of formal school. 
The results will be shared at a nieeliiig in 
April 10^)0. where ihe researchers will also 
be provided with iraiiimg m a participatory 
research technique in ord(*r lo gather some 
first-hand data The conduct of that 
lesearch and the siibse(|ueni wrile-up will 
coiisliUile llie second half of the overall 
pioiccl which IS lo be completed by the 
end of I 




The Consultative 
Group Home Pagfe on 
the World Wide Web 

One ()l ihc major iiLLomplislimenis during 
was die dcvclopnicni ol a hlome 
lor iiucrnaiional early eliildliood tare and 
developmenl on ihe World Wide Web. 
Ik-iween luly 1 ebruary 19^6. die 

Home Page was designed and pul up on line 
Us address is: hup-../ www.etdgroup.toni. Hie 
goal ol ibis projeti has been lo: 

■ artbive all die dotunienis produted by 
die C'onsuiiaiive Ciroup Setrelariai over 
die pas i 1 ^ years, 

■ make PCCl) inlormalion available elct- 
ironitally lor easier iransler and clissenii- 
nalion lo prolessionals working in inler- 
naiional donor agencies, inlernalional 
NCOs and atademit sellings; 

■ creaie an PCCI ) resourtc lor siudenis 
leatbers. polilital tbange agenis. inierna- 
lional developmenl consullanls and pro- 
gramme olliters. and governmenl decision 
makers, li reatbes a new audiente wiih die 
kinds ol inlomialion tCCD prolessionals 
are living lo share wiib each oiher — in par- 
litular ibe nexi generaiioiV ol giaduale siu- 
denis. leatbers in Irani ing ai Llniveisilies 
and Olliers whose work intludes ihe World 
Wide Web as a tonimon source ol inlorma 
lion, ami 

■ lo prepare LCCl) inlorinaiitni lorevenlual 
atcess 10 people working on I'.CCl) in 
developing counlries As die leLlinolog\' 
becomes more rc*adily available in ibese 
counlries we hope lo have inlomialion 
and sirutiures ready lo make ii worib 
donors invesimenl lo help llieir granlees 
gain access lo die WWW. II ibere is 
enough uselul inlomialion on line, all 
siakebolders in hC.CJ) are more likely lo 
use die medium. As more people use il. il 
tan enable greaier tollaboraii(.*n. cross- 
gcograpbital exchange r>l ideas, and 
greaier Souib-Stiuib as well as Norili- 
Souib and Soiiib-Norib tommunitaiion 
on wbai is happening lor young tbildren 
globally 

Ibe lirsi siage ol the ellori — lo treaie a 
Ilexible outline lo ateonimodaic a wide vari- 
ety ol l!CCd) iniorniaiion , lo sel un an 
inleratlive tonlcTente room aiul lo archive 
all ol die C.Ci Setreiaihils publicalions and 
pul them on-line’ — is nearly coinplele <See 
die next issue ol die lor a copy ol 

die Home Page oudine.) 

We are planning lo make die documcnls 

o 



in die hlome Page available via e-mail and 
on lloppv' disks ;ii die near luiure, lo allow 
hCCd) proponenis who do nol have access 
lo die inlernel lo lake advantage ol ibis 
new resource. 
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Inter-American 
Development Bank 
(IDB) 

Willi ihe approval ol increased resources 
lor ihe insiiluiion in die Ciov'ernors 

ol die Inler-American Developmenl Bank 
chose /^opcr/y rfjiaJioii <ni7 <:ocitd apn/y as one 
ol die maior areas ol locus lor die Banks 
I mure work A main lever lor poverty 
reduclion and social equity over die long 
haul is increa* jd invesimenl in bumaii 
resources ibrougb die provision ol heller 
beallb nuirilion. educaiion. and related 
basic seivices dial target die poor especial- 
ly llieir children The coniunclion ol die 
IDBs emphasis on poverlv reduciion 
ibrougli human resource invesinieni and a 
growing awareness among die IDBs clienis 
dial early childhood care and developmenl 
inlei-\'enlioiis are a crucial pari ol diis sirai- 
egy has led lo increased IDH in\'oK'enieiil 
in I'.CCl) activities since ihe early 1900s 
To support die lormulalion ol a Bank 
si rale gy lor ibis sector, ihe Women in 
Developmenl Llnil iSDSWlDi in 1005 
sponsoreci die prepara lion ol a paper dial 
re \' lews l.alin American and Caribbean 
program experiences with di Herein types 
ol models and services lor allending lo 
early child care and developmenl needs 
and die implica lions ol these experiences 
lor luiure IDB polic\' and at lion. To sup- 
port operational stall in die developmenl 
ol I'.CiC.'D projects and componenls. die 
Social Programs Division iSDS'SOC.i is 
currendv overseeing die prepara lion ol a 
Resource Book on l'.CX!D which provides 
inlormalion and guidance lor die nlenlili- 
caiion, design and preparalion ol projects 
lo lurlher support project developmenl in 
diis aiea die World Bank and ihe 11 )B are co 
sponsoiinga lechnical woikshopon die costs 
and linanciiig ol I'C.Cl) aciivilies. scheduled 
lor lime 10-11, 1000 I he ohieclives are lo 
examine iiK lhods lor evalualing costs, lo 
I e view coinpai alive cosi data on l.alin 
American and Caribbean 1:C C'.l) programs 



nncl U) prepare and leview case studies ol tlie 
tost and finaru.inj^ ol programs in specific 
countries Tlie expectation is ilial the papers 
and discussion generated by tlie conlerence 
w'ill clarify unsettled issues on these topics 
and provide material to disseminate among 
specialists in the field and for training in cost 
analysis of l:(X!I) projects. 

Most of the IDBs initial activities in this 
area are centered around child care compo- 
nents within a variety of types ol opera- 
tions that responded to the need to sup- 
port working mothers and their families 
Several Bank- financed proiects currenllv in 
execution which include fiCCD compo- 
nents are: 

■ the Rio de laneiro l avelas Upgrading 
project, wliich focuses its community 
involvement strategy on the develop- 
ment ol day care centers to support 
working women, 

■ the Bolivia Regional I )evelopment and 
Sanitation project, which includes the pnj- 
vision ol child care facilities in the munici- 
pal markets.- 

■ a technical cooperation project in 
Paraguay to promote womens participa- 
tion in development which finances the 
formation ol community day care cen- 
ters. 

■ the Mexicc) Primary l.ducaiion Program, 
which has an Initial Hducalion compo- 
nent directed to parents, and 

■ a pre-school child care and nutrition 
component within the Colombia Red de 
Solidariclad project. 

In the IDB's pipeline of projects under 
preparation, there are projects which focus 
entirely on providing PCXd3 services to 
children and their families u’hich include 
the Nicaragua Harly Childhood Care and 
Development Program, the Bolivia liarly 
Childhood Development in Rural Areas 
Program, and the Kcuador At-Risk C.'hild 
and Youth Development Program Several 
other protects m the pipeline incorporate 
l.CC.D activities within more broadly 
defined commumtv development poverty 
reduction strategies These include the 
Argentina Vulnerable Croups Program and 
the CT*ara i Brazil' Support to Social 
Reform Progiam 

The IDB is also financing on a grant 
basis, technical cooperation piojecls for 
children in especially difficult circum- 
stances Several ol these projects include 
day care centers and pre- schools for chil 
dren fmm families m extreme p(n'ertv and 



some include specialized attention for sin- 
gle teen-age mothers and their children 
lechnical cooperation projects are in exe- 
cution in Argentina. Brazil C’eniral 
Ameiica. the Andean Region, and m prepa- 
ration in Mexico, Paraguay and Venezuela. 

The following IDB staff are involved m 
1 C. CD-related work and may he contacted 
for additional inform .dion- 



NAME 


MAIN AREA OF 
INVOLVEMENT 


PHONE 
& E-MAIL 


Alvaro 

Cubifios 


Project Development 
Southern Cone 


(202) 623-1592 
alvaroc@iadb.org 


Stephen 

Doherty 


Project Development 
Central America & 
Non-English Speaking 
Caribbean 


(202) 623-1369 
stephend@iadb.org 


Michelle 

Fryer 


Project Development 
English-Speaking 
Caribbean & Andean 
Region 


(202) 623-2672 
michellef@iadb.org 


Sarah 

Howden 


Project Development 
Southern Cone 


(202) 623-2079 
sarahh@iadb.org 


Heraldo 

Lagiizzi 


Project Development 
English-Speaking 
Caribbean & Andean 
Region 


(202) 623-1264 
heraldol@iadh.org 


Marta 

Mejia 


Project Development 
Central America & 
Non-English Speaking 
Caribbean 


(202)623-1794 

martam@iadb.org 


Ricardo 

Mordn 


Research, Policy, 
Project Support 
Region-wide 


(202) 623-2495 
ricardomo@iadb.org 


Charles 

Richter 


Project Devefopmeiit 
Central America & 
Non-English Speaking 
Caribbean 


(202)623-2432 

charlesr@iadb.org 


Gabriela 

Vega 


Women in Development, 
Policy, Project Support 


(202) 623-1599 
gabrielave@iadb.org 



Region-wide 



Address. In ter- American Development 
Bank. \^i)0 New York A\ 'enue. NW. 
^X'ashington. DC 20577 



UNICEF 

The 19^)5-06 Plan of Action of the 
hducation Cluster of LINICHP describes 
Parly C.hildhood Development tPCd)i as a 
major supportive strategy for quality learn- 
ing and Universal Primary Pducaiion. It 
sets out as its main objective the imple- 
mentation ol several lines ol action aimed 
at 

f improving policv development in 
favor of PC 1) as part ol the Basic liducation 
at several levels including institutional, 
regional, and national - 

2 accelerating capacity building mainly 




through training ol staff at hoih adminis- 
trative.' managerial, and at tlv: proiect exe- 
cution, grass- roots levels, 

.V leinforcing partnerships at the local 
level with parents and communities and 
among the donor community 

4 promoting research to identify better 
monitoring and evaluation procedures and 
aimed at improving child status 'health 
nutrition stimulation - as the chdd moves 
trom home to other learning sites i conven- 
tional or non-lormal ' 

Meeting: the challengfe. We are 

pleased to report that at the last count, 
August 1095 01 countries are addressing 
young child development as an importani 
feature of their educational programmes 
UN'lCKh is not working hy itself in collabo- 
rating with Governments. Twenty two 
agencies — multilateral !)i-lateral. NCOs. 
PVOs and private foundations concerned 
with young child development — are active 
in the field They are reviewing developing 
and supporting liCl) programmes aimed at 
better parenting, and at providing a better 
level of integrated services: home-based 
eommtinity-hased and in a lew cases insti- 
tution-hased 'helping mothers at work' We 
spent a total of 9^ days reviewing pro- 
grammes m the field attending training and 
orientation courses and addressing various 
fora to promote Basic b.ducation Strategies 
within I'.Cl) and Adult I'.ducation as two 
major stipportive strategies 
A basic education strategy for 
ECD. LIK’lChFs Strategies in Basic 
liducation d: lCl:h. 1995 16' adopted by the 
I'.xecutive Board m Mav 1995 acknowledges 
that learning begins at birth and continues 
through the life of an individtial It states 
that a stimulating and caring environment is 
an essential foundation for education and it 
recommends that parents and caregivers 
need to have knowledge and skills to pro- 
mote and protect the normal growth and 
development of the young child It agrees 
that support shotild he directed to improv- 
ing the skills and cajiacities of parents and 
caregivers and to communitv ainl family 
based activities w'llh attention paid to cost- 
effectiveness and programme stistamahilitv 
i his statement now suppoiis tlu- work 
already undertaken some tw^i years back 
aimed at developing a policy on l.C'l) It 
wmII also enable countiA' offices to re focus 
their prograimne strategies and enstire that 
more human, material and finaiuial 
resources are allocated to the sector of l»asic 



I'dtication of which h.C!l) is an integral 
essential part. 

Most of the programmes aie moving 
from their focus on provision of equipment 
to pre-school institutions to developing 
ways of targeting parents, providing 
knowledge skills and know-how to help 
their children themselves. LINlGld s pro- 
grammes are also working on communitv 
partnerships and on providing support to 
enable parents to assume fully their parent- 
ing responsibilities. 

Need for policy dialog^ue and 
advocacy. LlNIChl' still intends to main- 
tain the on-g(jing dialogue on policy 
development and advocacy w'uh national 
and local governments, with our partners 
at country level and w'ith donors to ensure 
that the holistic, integrated approaches to 
N'oung child de\'elopment w'ith active 
parental and community participation is 
fully understood and developed It is esti- 
mated that by early I960 most of the 9i 
Country Offices that are making 1:C() pro- 
grammes an important feature of their 
Basic I'.ducation Strategies will have inct)i- 
lioraiecl the essentials ol the Policy update 
Training and orientation courses offered in 
1996-97 will enable them to move further 
with development ol acti\‘ities that will aim 
at improving learning capacities of young 
chddren. empowering parents and mobiliz- 
ing comnninity partnership and develop- 
ing better monitoring and evaluation pro- 
cedures for their programmes. 
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Joint HDD and EDI 
Early Child 
Development 
Educational Sequence 

The World Hank’s Hutiian l.c\'elopm( m 
Dcpnrinicni and ilic liconoinic 

1 )evcl opmen i Instiuiics (j-.I)l’ Human 
Resources Division are pleased lo announce 
a len-day secpience ol I'arlv Cihild 
1 )evelopmeiu educaiional eveiUs This 
harlv Cdiild Devclopmeni tl'C!l)> educa- 
lional sequence consisls of ihe iollowing 
eveiils- 

Part I.Two ECD conferences at the 
Carter Presidential Center in 
Atlanta, Georgia (April 8-12, 1996): 
HDD’s Conference titled Etirly ChiLi 
I )(rclof^niinl /nec^/nh/ ui ihc Fiitinc (April 8-9, 
1996). hlDD invited one hundred guests 
to participate in its conference. The confer- 
ence will focus on of ihc .ir( IX'D prac- 
tices Parucipants will exchange knowledge 
w'lth leading experts in the field while exam- 
ining the importance of investing in human 
capital formation through carK' childhood 
programs 

The following issues will he examined 

■ Current scientific knowledg^e of 
the needs of young^ 
children. The long-term synergistic 
effects of nutrition health stimulation 
and early education on a childs ahilit\' to 
throe learn perform w'ell in scliool and 
become a productive adult in the woik 
force 

■ Objectives and programming options 
of early childhood 

initiatives. 1 he elements of fjualilv earl\- 
cliildhood programs and the implemen 
taiion lessons learned from existing pro- 
grams m developing countries 

■ The impact of early childhood pro- 
grams. The research on outcomes, 
costs fmaiuing aiuletonomic benefits 

■ Policy implications. I he lole of gov 
ernment non governmental oi ganiiia 
tions < NC i( )s . and ilie priwue set toi 

A hiochure with the absiuu ts of the 
p.ipeis piestmletl at the tonleience loi dis 
cussion wall be jaiepared prior lo iht‘ ton 
fereiu e «uul disiiibuled lo .ill the pailiti 
pants 
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The Task Force for Child Survival and 
Development’s Conference titled 

( iak/rni Firsi A (ilohdl Fonmi. (April 10-12, 
1996). 1 he Task Force w'ill host a forum 
on global achievements in the field ol 
health and social development. The invita- 
tional forum will include representatives 
from the six regions of the world, who cx- 
emplifv best practices and motlels of excel- 
lence that ha\e improved child physical 
anti mental health education and social de- 
velopment The follow'ing themes will he 
exj^lored: 

■ Social Development of (!hiltlren; ilie 
resources available.- what w'orks ihecosi- 
ef fee liveness, sustainability and factors 
that make programs replicable 

■ The Widening Technological Ciap 
Helw'een the Haves and the Have-nots, 
how to transfer the economic resources. 

■ 1 he Evolution From Cihilcl Suiwival lo 

C hild Development: the idenliticaiion of 
cross-cLillurally appropriate, develop- 
mental milestones for a child's w'ell- 
bemg. objectives that are doable 
1 he Forum will be a lime for partici- 
pants lO: 

-Share knowledge about what works- 
- Develop sirait‘gies for improving 
ac t ess to services 

-Reach consensus on a set c)f specific 
goals that will improN’f the health educa- 
tion and W'ell -being ol children by the \‘ear 

2noo 

Part II. Follow-up ECD Workshop at 
EDI, Washington, D.C. (April 15-17, 
1996). 

In ortlei lo maximize the potential oui- 
t( lines resulting from the delegates partici- 
pating in the iw'o LC D conferences EDI 
will host a follow’-up w'orkshop in Wash- 
ington D.C.', immediately lolh'»wing the 
EC .!) conferences in Atlanta Participants 
in the workshop w ill be encouraged lo uti- 
lize their acquired or enhanced know'ledge. 
understanding and enthusiasm in the EX'D 
tliMnain. to siucE dtw'elop policv and 
tlesign ouiieach training events and activ- 
ities in then respec li\'e counii les 

An important component ol the len-dav 
I C D etlucnlional seciuence is the set of 
('tliKaiiun.il piodiKis the p.ii tic ipants will 
receive fiom ilie Woild Hank lust pariici 
pants w’lll leceive llDl)s publication 
S/Mf((/Ks (ei the /)(p(/o/'Mu/if o( Voim</ ( hiUnn 
/\l the 1 IDD conference pailKipanls will 
be given a conference bmchure wuh print 
ed ahstiacls of submitted confcuenc e woik 

d 



in^ papers Aticr ihc eontcrcncc ihc Bank 
W'ill publish uiui disinhLUc a Conlcrenee 
Proceedings In addition hJDI) and P.Dl 
will produce a set ol '.edited) videotapes ot 
the sessions and presentations ol both the 
HDD conference and P.Dl s follow-up 
woikshop Pinally. a CD-ROM with P.( 1) 
reference information will he made a\ail- 
able These materials will support IT 1) 
naming and information needs world- 
w I cle 

Christian 
Children’s Fund 

In Piscal Year n.5 1^) of the l.atin 

.America Africa and Asia National CT.P 
( )ffices conducted a baseline sur\e\ using 
live standardized health nutrition and edu- 
cation indicators - for description see isstie 
17 ot the ( *)ac/i»MlOK \'oi(hool: h.Vtwork 
Notes -. 

The findings suggest though that sijme 
interventions may be more effectne tlian 
others m attaining clesiiecl otitcomes 

What Next? 

C.C!1* identified a group of programs that 
have been doctimented and show promise 
as models that piomote the overall devel- 
opment of children These are. 

■ Parenting Skills Training Program — 
P’ctiaclor 

■ Ntaternal-Cdiild Iraining Progiam - 
Hfjndutas 

■ C.ommtinitV'Hasecl P.ducation - -Senegal 

■ Psycho-Soe lal Needs oi k.hildren — 
Ang(da 

■ Llniversalization of Primaiv School 
Education — New Delhi. India 

While each of these programs addresses 
the overall development of children each is 
designed l(jr a particular set of communities 
within a particular cultural setting Purthei- 
more each focuses on a defined age grtnip of 
children and while o\'erlap exists, each 
emphasizes different aspects of overall de\’el- 
opmeni Por example, part of the Honduias 
program focuses on health and supporting 
the accomplishment of developmental tnile- 
stones during the lirst three vears ol life 
Meanwhile, pan of the Senegal progiam 
focuses on the (jualitv of the piimaiv school 
aged childs learning e.sperience in the exist 
mg formal education svstem In othei wools 
each program mdivicluailv might he adtliess- 
mg some part of a ciiilds development 
focusing on a specific aiea and age lange 



C!ollectively though if these ptet.es are put 
together these programs could well repre- 
sent a comprehensi v(.* programming 
approach. 

In March C!C!1 brought together 

II id i\‘ I duals representing the collecti\'e expe- 
rience of these different programs at a two- 
week long workshop with the goal of artic- 
tilating the components of this comprehen- 
si\'e approach and identifying core design 
and e\'aluation elements that might be 
applied in any programming environment 

Goat for Fiscal Year 95/96 

1 To identify program measurement indi- 
cators for assessing child development needs 
and program otitcomes I'lased on the pro- 
gram designs and collective experience ol 
the 5 models These indicators will be inte 
grated into the .Animal Impact Monitoring 
and 1 'valuation Sv'stem * Al.Mh.S' or ftinction 
as optional items as appiopriate 

2 To develop a pvogiamnimg instiument 
that enables one to assess program strengths 
and gaps when addressing holistic child 
development outcomes of specific programs 
1 his insirument or decision tre-e wcKild help 
progiam piersonnel in their efforts to design 
evaluate or otherwise assess the comprehen- 
siveness ol a progiam 'nieiveniion vis a vis 
the needs ot a commtinity 

The Bernard van 
Leer Foundation 

The Environment of the Child 
Conference 

As a conclusion to a protect on the 
h.nvironmen' of the C.hild undertaken b\ 
the Bernard van beer hoimdation over the 
last three vears a conlerence was held at 
I he loLindation Meadrtuarters m the I'lague 
from !()-12 December d he project 

was described by Dr Horae, lo Walker the 
coordinator as focusing on the fjuestion 
WT.at are the elements in a good ein’iron- 
ment for v’oung children' To find answers 
to this (piesiion the proieci had examined 
lesearch findings held vs’oikshops and con- 
ducled case -studies in four countries 
Kenwi f iance Venezuela and India 1 he 
I'Motect also had .m internal goal m that it 
soughl lo lespond to the needs of the 
1 oundation itself and those ol its piojecis 
to have research evidence on which in 
build the development ol their pio- 
grammes 

At the C onfc’ience in Decemhei the N 



o 

ERIC 



pariicipanis. representing^ the case-study 
countries and a number of interested inter- 
national organisations, discussed papers on 
each of the case -studies and a draft report 
on the proiect produced and presented by 
Dr. Martin Wood head of the Open 
University in tlie UK. The papers roused 
lively discussion on the interface of iheoiy 
and practice in ECD. the role of culture in 
I:CD programmes, the importance in pro- 
gramme development of being implicit 
about our value judgements and the ques- 
tion of Foundation decisions about 
resource allocation as ECD inevitably spills 
over into areas of adult education and sup- 
port and community development etc. 

Readers can obtain the introductory 
paper of the project, The Environment of 
the Child”, written by Terezinha Nunes 
from the Bernard van Ixer Foundation free 
of charge. The paper by Marlin Wood- 
head. ‘In Search of a Rain boss'’ will be 
available from the Foundation later this 
year 

Ruth Cohen 

Publications. Bernarcf van l.eer 

Foundation 

P.O. Box 823 34, 2508 EH The Hague 

Netherlands 

Tel: i31-7(n 351-2040, 

Fax: 131-701 350-2 373 

Update on the Joint Trainings 
Initiative 

This three-year Iniliaiis'e is no\s past its 
hall -way point and is going from sirengtli 
to strength. Alter the first training course 
lor 25 core trainers from eles'en African 
countries held m lohannesburg in Eebruary 
l‘J05. the participants returned to their 
countries and most of them carried out at 
least one training course for national train- 
ers during the year that lollovsed The mes- 
sage that training does not take place in a 
vacuum seems to ha\e been taken on board 
bv all the participants \s'ith the result that 
most of them have been catab'sts in the 
process of de\’elopmg a coherent I Cd) p(>l- 
iev in their countries. All of them have 
made contacts \s'ith organisations invoK'ed 
in f-.C.l) and \s’iih the help of local 
IINIC W oflites liave set up EC D Task 
1 oices 

As far as training is concernetl visits by 
memhers of the coordinating team to all of 
the countries have found that the experien 
lial participatory training methods adv’o 
cated hv the Initiative have been fulb' 
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internalised by the core trainers and have 
been received enthusiastically by the 
national trainers. 

The training pack £n]}<nkin<; dn- of 
Eiiily ( hiUhooJ Tuniim, published jointly by 
the Bernard van Leer Foundation and 
LINESC.O. has proved a very' useful basic 
text for the Initiative, louring this ycai a 
manual produced by the lniiiaii\e. and 
based on the training course in 
Johannesburg and the subsequent course in 
Harare, will be available. The Training 
Pack and the draft copies of the manual 
have already been translated into local lan- 
guages by some of the core trainers. The 
latter have also produced their own train- 
ing manuals based on their local training 
experiences. Several of the core trainers are 
w'orking with UNICEF offices to produce 
simple parent materials w'hich can be used 
by iiliierate parents. 

A number of instruments have also been 
developed as part of the Initiative, several 
evaluation questionnaires,- guidelines lor 
support visits, and a guide lor reporting on 
training events. 

In February of this year the second train - 
:ng course for the same group of core train- 
ers took place in Harare. The main focus of 
this second training was; the sharing of 
experiences since the lohannesburg train- 
ing analysis o! the practice undertaken, i.e 
training of national trainers and influencing 
of national LCD polic\' in order to identify 
gaps in skills and content and strengths 
and weaknesses.- and the inclusion of new 
content areas which had been identified by 
participants and the coordinating team 
during in situ support visits The outcomes 
of the training course vs'ill be inc()rporated 
in the manual referred to above. 

During the Harare training a local Media 
Trust was commissioned to videotape one of 
the five days of the course. The results will 
be edited to prov'ide a video which will 
introduce the Training Initiative and illus- 
trate experiential participatory learning m 
practice 

FinalK' the Training Iniliaiive is looking 
at wa\'s its woik can be extended to other 
African C OLiniries since demands for this 
to happen are increasing all the lime 

UNESCO 

Mam liighlighis of LINF.SC ()s planned 
actions for the coming vear include 




Early Childhood 
Education 

To assist Ntcmbcr States in order to 
i IK l ease access to l:arly C.liildliood 
nducation. to create proj^rammes linking 
the home early childhood and primary 
school environments, to generate appropri- 
ate materials LINliSCX) will amon^ oil'ier 
things: 

■ prepare loi the 2^)th Session ol ilie 

General Conlercnce in a substan- 

tive report on family and early childhood 
education in the different regions ol tlu‘ 
world with practical recommendations 
and orientations on the strategies to he 
adopted hy LINl:SC(.) and its Member 
Slates in these fields. To prepare tins 
report LINliSCO will liold several 
regional consultations to collect informa- 
tion on the situation of early childhood 
and family education. 

■ hold a liuropean Seminar on hducatm^ 
the Younj» Child in Europe at LINESCX) 
on the 24-26 October 1^*96 organized 
hy the European Section t)f the ^X\)ild 
Organization f(.)r Early C.'hildhood 
Education X)MEP' and sponsored h\' 
UNESCO 

Educating for the 
Convention on the 
Rights of the Child 

To plan and implement programmes to 
ensure that the (Convention on the Rights 
of the Child is reflected in access to ediica- 
lion school legislation management cur- 
ricula. teaching processes and the (lualiiy 
of child t)ariicipation UNE.SCCC) will 
among other things: 

H Review the Initial Reports submitted to 
the UN ( ommillee on Rights of the 
Child in terms ol the situation of chil- 
dren 111 education, culture and communi- 
cation and address issues under the fol- 
lowing topics; general situation of public 
education, access to eclucaiion,- quality of 
education cultural and leisure acli\’ilies 
for children communication and intoi 
Illation 

a Plan liainiiig programmes and modules 
for Mmistrv of 1 due ation of Ik mIs teae li 
ers and professionals working with cliil 
dicii 

■ Support distance education programmes 
lor UNI SC( ) National C .omniissions 
UNI .se ( ) C luhs and (eacln'r unions 

■ Develop pioioivpe le.Kliing materials on 
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childrens rights the publication of 
teacher manuals and clitldreii's versions 
ol the C'onvenlion 

■ Create uni versus’ chairs m C.liildrciis 
Rights — loLii are currently being (.reaied 
Ml C!liina — and support university sum- 
mer couises in childrens lights 

■ Eauncli an iiiiliaiive in the Sahel couii- 
ii ies on the Pi\) lection and I .due ai ion of 
Carls. 

Training of Early 
Childhood Personnel 

To improve the (lualiiy and outreach of 
Early Cdiildliood programmes LINliSC.O 
ss'ill provide suiipori for the training f)f 
early childhood and family education 
trainers and support regional [:arly 
Chiidhoi d C.ooperaiing Centres in partic- 
ular the aciisiiies of the .Averroes 
ho tin da lion. LINESCX) will among other 
things: 

■ Seek to translate the fhihaiiciiig the Skills 
of Earls’ Cihildhood Trainers training 
pack into other languages iEieiicli 
Poritigtiese ‘ to increase the otiireach of 
this iraiiiing method 

■ Ikiild national capacils' to train l-.aiiy 
CTildhood and family education trainers 
in pariictilar in African EDCs. the Sahel 
and 1. astern I tirope. 

■ Prepare s\’iih the I'lCdiME.A. the Ministrv 
of Social Affairs of Biirkma Paso 
LINICE-E and other partners a Regional 
Seminar on E.arly C.hildhood in 

1 raiicophone Africa on early childhood 
sei'X'ices policies and practices to he held 
in Ouagadougou in October l^>9o and 
bring together some 50 early childhood 
professionals from 15 Francophone 
African countries 

■ Launch the activities of an Earls' 
C.hildhood regional C'enire in 

( )uagadoiigou 'Burkina Lasoi for 
Lrancophone Africa 

■ F^elp create and latinch a iK’lsvoik of 
early childhood professionals m 
Liancophone Africa, that svill he part of 
the L.arlv C hildhood Develoj'mienl 
Nelsvork foi Africa 

Early Childhood 
Information and 
Documentation 

*Lo challenge decisionmakeis sviih klV's^'l 
edge from research and expeiience offei 
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ilicm an oiiilook on tlillcrciu siiaic^ics and 
approaches lo early childhood proj>rammes and 
issues, and ^ive a voice lo ihe needs ol youn^ 
children. LlNf-.SCX) will provide in((jrmaUon 
suppori lo ihose responsible lor early childhood 
activiiies. Actions will he undei iaken lo: 

■ C.olleci moniior and disseminate inlormaiion 
on ihe siaius ot youni» children and iheir eaii\' 
learning environments locussin^ on home^ 
school links school readiness parent education 

and home- 
based acii\'iiies 

■ laeiliiaie 
access to elec- 
tronic network- 
ing and intor- 
maiion 

exchange such 
as ihrc)Li^h the 

( s //()|{Sf 

Ml rjfVojfiikt 

Initiative ' 

■ Strengthen 
national 
resources and 
capacities 
needed lor 

proper inlormation on youn^ children through 
advice and traininj^ (.n methods lor collection 
analvsis and dissemination ol earl\' cliildhotjd 
inlormation through in paructilar siipj^ort lor 
the Lnly ( i^iLlhoo.l Dirilof^nunl loi 

■ Develop links between decision-makers 
lesearchers and practitioners h\* cann ing out 
national inventories ol early tdiildhood 
resotirces to determine who is doing what and 
the role they can plav m enhancing eaiK’ child ^ 
hood partnerships and ad\ocat:\ 

Education 

Development Center 
(EDO 

h.DC A^ondticted a three-month lechnical 
Assistance proiect • lantiarv-Api il to helji 

the government ol the Philippines assess its sector 
review ol larlv Childhood Development aiul to 
assist in preparing the tlesign and implemeiuai'on 
ol a national 1 C 1) program I tinded hv the /\sian 
Development P>ank a team ol eight consultants 
wlio are experts in health child development 
economic planning nuiniion and progi.im plan 
nmg ievie\\ecl the govcinineiu^ di.ill 1 C D pio 
giant worked to leline the tcommendaiions in 
C(»nsuliaiion wuih national and local oil ic mis 
he'ped to evaluate and reline kev piogiam com 
ponents including child health pi olein eiungv 
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and micronuirieni cieliciency ctmirol and early 
education interventions as well as management 
and linancing strategies which liear on program 
sustainability. 

One ol the outcomes ol the p>‘ojeci was a 
detailed implementation plan which included a 
management system lor integrated liC.D service 
delivery a policy Iratnewcjrk lor the organiza- 
tion management, and evaluation ol the project 
and recommendations to the government on 
costs and linancing ol the 1:Q) program, hor 
mure inlormation contact. 

Andrea Bosch hDC: 

12.^0 24ih St .N’ \\P W^ishington DC. 200^7 

1el -.202' 46rv054U; lax. 002^ 22V405<) 

High/Scope 
Educational Research 
Foundation 

The High Scope hducational Research 
I’oundaiion has agreed to serve as a Head Start 
(juality Research CXuner with anticipated feder- 
al lunding ot $2 4 million over live years joining 
with three other new research centers — at 
Cieorgia State University the University ol 
North CXirolina at C.'hapel Hill and the F.dti- 
caiiun Development Center in Massachusetts — 
this center will help the LI S Administration on 
C hildren ^outh and Pam i lies define and assess 
tile el fee live ness ol high-quality practices in 
Head Start programs Begun m Head Start 

IS the largest lederal presclund program lor 
voting children living in low’-income families 
ctirreniK' serving 7.^2 000 presclux.ders at an 
annual cost ol s billion. 

Research C.eniei' Director Lawrence 
Sdnvemhari noted 1 his $ 1 0 million lederal ini- 
tiative IS lUst what Idead Start needs at this time 
to lesolve an\’ dotihts ahotii its cjualiiv and enter 
the 2 1st C.enitirv’ readv’ to reach its kill poten- 
tial [he High Scope lotindaiions Perry 
Preschool siutK found that programs like Liead 
Start when ihe\’ are ol high fjtialiiv provide lax- 
pavei’s a return ol $7 I(> lor everv dollar spent 
cut in hall participants laiei crime lates and 
tletiease then need lor special edticaiion and 
social seiv’ices Atlds High Scope 1 otindaiion 
Piesideni David WVikait I bis siticlv challenges 
1 Icxul Stall to provide programs at levels ol (|tiah 
i\ ih.u aie sullic lent lo achieve similar ic*suhs 
logelhei with the <uhei ihiee centers 
1 hgh Scopes new leseaich ccniei will ex.imine 
the importance ol vaiious aspects ol 1 Icxul Stall 
such «is stall quail! ic ations oiganizaiional climate 
piogram activities patent mvolvc-meni and the 
caselo.uls ol health caie and social seiviccs 




providers. This research will reline ihc 
measurement of program quality and exam- 
ine program effects on children and fami- 
lies. Center staff will consult with Head 
Start program staff, parents, and other com- 
munity members to identify issues and 
problems for the research to address and 
will assist program staff in monitoring and 
improving the quality of the programs 
Contact: 

Center I3irector Lawremee Schweinhart 
()00 North River Street. 

Vpsilanti. Michigan 48198-2898 
Tel: (.M3 1 485-2000: 

Fax: <313.1 485-0704 

Childwatch 

Since the last report from Childwatch they 
have developed an internet data base where 
it is possible to find information about 
Childwatch and its projects. 

Childwatch is also developing the proto- 
type for the (.h/liffni's Ho»Sf in (.'yFns/>fi(.t. 
Children's House is a Childwatch initiati\e 
with the purpose of creating a meeting 
point for all professionals working with chil- 
dren at the line met. The address is 
http childhouse.uio no 

Also involved in the project are 
UNICEF. UNESCO, the International 
Save the Children Alliance, the 
Consultative Cjroup. World bank and oth- 
ers. If you have comments or suggestions 
tor the Childrens House, contact 
Childwatch. Also if vou have documents or 
databases that you think might be of inter 
est to others contact Childwatch and dis- 
cuss with them the possibility of adding 
them. Childwatch is also interested m cre- 
ating links to other Internet data bases, so 
if you have found Internet data bases of 
common interest, send Cdiilciwatch the 
Internet address and they will consider 
linking it to the Children’s House 

Save the Children 

Save the C.hildren was recently awarded 
core funding for phase two of the agency s 
'Strong Beginnings' education program 
Strong Beginnings brings logetber three 
mam areas 'a. earlv childhood develop- 
ment <b' primarv education, and <( - 
womens literacy m a mutually- reinlorcing 
cycle of lifelong and intergenerational 
lea.ning Strong Beginnings is opeiational 
in H countiies m Africa. Asia the Balkans 
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and the Americas. 

Strong Beginnings has considerable 
expertise training trainers, building local 
capacity, and working through partner- 
ships. It is a key trainer in the Africa ECl) 
Training Initiative with UNlCiEF and 
Bernard van Leer Foundation. 

Strong Beginnings projects focused on 
Early Childhood Oevelopment are being 
implemented in eleven countries 
(Bangladesh. Bolivia, Bosnia and Croatia 
El Salvador, Egypt. Jordan. Nepal, 
Philippines, Thailand. USA). The pro- 
gram's new parent and caregiver training 
program Strong Beginnings lor Parents 'a 
joint project with UNICEF) was recently 
inaugurated and in the first instance is 
being pilot tested in the USA. In the USA 
Strong Beginnings works in partnership 
with Columbia University in New York 
City, enriching the local Head Start model 
and in the Navajo Nation works to 
improve the developmental quality of child 
care programs. In the Philippines, the pro- 
gram both strengthens the quality of com- 
munity-based child care programs with 
local and national NCOs and supports 
working parents through its workplace 
child care program in Metro Manila The 
program in Thailand has seived as a pilot 
for the emerging national program of com- 
munity-based L.C!D seiAr’ing rural communi- 
ties. In Nepal pioneering work occurred 
among women's literacy and production 
groups adding a distinctive child care 
component In the Balkans, the program 
has supported children and families in war- 
torn areas of Croatia and Bosnia organiz- 
ing community groups around young chil- 
dren m the provision (’ll ECd) facilities, 
thus improving child care and community 
morale. In El Salvador, involvement with 
the World Banks El) LI CO program for the 
reform and revitalisation of basic education 
has led to the inclusion of early childhood 
components within locallv managed basic 
education facilities 
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Meetingfs in 1995 



International Forum 
for Child Welfare 
(IFCW) World Forum 

( osiij Rial, Septetuher, 1995 . 

The Consultative Croup was represented at 
tlie 1995 World Forum meeting in Costa 
Rica by Marta Arango ol CINOE. Following 
the meeting we received the following note 
from Milena Crillo from the Fundacion 
Paniamor. who organized the conference. 
"Your colleagues. Marta Arango and 
Alejandro Acosta of CINDE did a marselous 
job of organizing an infomiative and stimu- 
lating session. The delegates who panic! pat 
cd in their Symposium relayed positive com- 
ments about its program and content. . .You 
will be pleased to know that Early 
Childhood Care and Education was identi- 
fied as a priority area by participants at the 
FORLIM and by the Executive Committee 
of IFCW " 



Donors for African 
Education (DAE) 

Meeting 

Toms. Frdiicf. C)(.to/i(T ;s-22, joqs 
K athy Bartlett (AKF) and Barnabas Otaala 
iCC Field Representative Namibia) have 
been actively inv()lved in developing an 
Early Ctiildhood Working C roup within 
the DAE. Several meetings were held in 
1^)95 to develop the C()ncept of a regional 
LCCI) group lor Africa. Activities culmi- 
nated in a presentation of the concept at 
the annual DAE meeting 

International 
Children’s Day of 
Broadcasting 

f)fcOHhfr 10. /Q05 

FHillary Clinton and Dr. T Berrv BrazelU)n 
were featured in a UNICEF production, 
(iioinnu; .nij ( luiwjifUi. The program was pro- 
duced lor the 1995 International Childrens 
Dav ol Broadcasting tlCd)B\ which took 
place on 10 December 1995 This years 
IC.DB was used to lauiieb lINKd.’I s 5t)th 
Anniversar>^ celebrations The materials lor 
the broadiiist were derived from tlie videos 
being produced by lINIC'liF that were 
developed by Classic Landers 





Meeting's in 1996 



First Iberoamerican 
Symposium on 
Educational 
Research 

HaiMiM CmKi. FcFnhuy. iP96. 

The First Iberoamerican Symposium on 
Education and Research was held in 
Havana. Cuba from the 6lh to 9th of 
February. The Symposium, organized by 
the Instituto Central de Ciencias 
Pedagogicas (Central Institute for the 
Pedagogical Sciences) was attended by 
approximately K)0 researchers and practi- 
tioners from Cuba and 6 other Latin 
American countries, featured research work 
presented and discussed in seven commis- 
sions dealing, respectively with: 

1. Development of intelligence and cre- 
ativity in children and youth. 

2. Preschool education as an avenue for 
developing happy and intelligent children. 

^ Family-school -community: the trian- 
gular base for education and development 

A. The teacher: principal actor or jut.t 
one more member of the educational team? 

5 Pedagogy in the contemporary world. 

0. Directions in the process ol teaching 
and learning. 

7 Research and educational quality. 

Brief summaries of the research presented 
and the results ol the discussions are avail- 
able. 

The Symposium also leatured special pre- 
sentations dealing with. Pedagogy as a 
Science. Cdiild Development in the Tweiity- 
lirst Century. The Identification and 
Development ol Talent and A Longitudinal 
Study ol the C.uban C.'hild In addition, pan- 
els dealt with The Role ol Education and 
Research in Social Trans! ormation and A 
Project lor the Development ol Intelligence, 
Talent and C Teativity. 



UNICEF/90-014/M.Peru 



Because it is so unusual ilie longitudinal 
study presented deserves special comment 
This study began with the cfdlection of 
base-line data on a cohort ol children horn 
live throughout all ol Cuba during the lirst 
week ol March in 1973. These -4299 chil- 
dren have been lollowed up at 7 months and 
7. 1 1 and 17 years (d age l:ven at age 17 
70‘>;r ol the original sample was located The 
information collected not only provides an 
extraordinary basis tor insights into the 
development ol a cohort ol Cuban children, 
but also allows one to examine broader 
changes in the Cuban society from 1973 
onward 

ThiC address is- 

Instituto CT*ntral de Ciencias 

Pedagogicas 

Obispo 160. Havana I. Cuba 

Tel: - 53-7' 62-7605; hax: 1 53-7 j 62-25-47 



Ai />R‘ss l/mt, (he Jolloirwif (iro coiijm-jiccs 
luhl fwl yd Idhiv in/ II rr/>orl on 

l/inii III /ssiu’ 1 0 of the C.N 

Early Childhood 
Development 
Programs-Investing 
in the Future 

Al/uiiid. (uon/iti. U^orlJ Blink s-n 

See description p. 57. 

The Task Force for 
Child Survival and 
Development. 

Children First: A 
Global Forurn 

/Ai/umIu. Grort/hi. /April 9-i2. 

See description p. 57 




UNICEF,- 93- 1698> Roger Lemovne 
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11k- iiuruduuion in ihis usclul documcni suiu*s Ihis dncumcni is 
LomposLcl o( iMo pans The lirsi coinains pniKiplcs lor die ()i«»aniza' 
non and inicrnal opc-raiion ol dax' carc Leiucrs lor auual prauiec in 
diKxi eoniau Midi children 1 lie second seis oui pniKiplcs lor sen 
un^ up |iolic\' nonns and guidelines proijiams and lundin^ svsiems 
lor da\-eaie ecnieis \eliedier diey are ^overnmeni run or noi The 
details aiul lei^linieal sper ilieaiioiis recjLiired lo sei up proipanis are 
nm lo he lound here 1 he principles Mere writieii as positive stale 
menis as allirmaiions ol LcMiimiimeni hv politicians adniinisiraiois 
and ii-acheis to c]ualii\‘ seivice in an\' da\ aare center that is oriented 
to ilu- basic needs ol children The\‘ i.an he used as guidelines lor ini 
iial esiahlishmeni and evaluation ol da\ -caie centers or as a declara- 
tion ol responsihiliiy . It seems to us ri^hl now that the most uiyeiii 
ohieciive is to attain minimum f]ualiiy standards m a piaciical and 
ohieciiN’e \ea\- respecting the dij^nii\- and hasR rights ol children m 
insiiiuiions where ihe\‘ s|-)end a laivie pan ol their childhood 

The principles lor a da\ -care center that are elahotaied are ( )ur 
children ha\ e a rij^hi to 
pla\' 

iiuliN'idual aiieniion 

-a welcoming sale and stimulating ein ironment 
-contact with nattiie 
- health and lu'j^iene 
-a healiln' tliei 

■develop their curiosii\’ imagination and capacii\’ loi sell-expiesston 
nio\ e in laiLie spaces 
-protection alleciion and Irieiidship 
■ express their leelm^s 

-speeial aiieniion during the period ol adaptation to the da\ caie e enter 
"dexelop their etilitiral racial and lelij^iotis ideniii\- 
1 he doeumeiu is a\ailahle m I n^lish and I’oiiti^tiese lionv 
huntlacao C arlos C ha^as 
A\‘ IVol I raneiseo Moialo I 
15(0 Sao I’atiK) Ihazil VOiio 

lax II Sl^l(i5‘) 1 -mailmnK dpe( »o 1 k e ansp hr 
A hpamsh iianslaiion is lonheomin;^ 
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1 his liui-pajie ptihliLaiion Imm the World Hank is divided in two 
e(|ual parts dealiii}^ respec liveK' w ith the lheoi\ and piaeliee ol pio- 
Nidin^ pio^iains H iniejiiaied aiieniion to \-ounj4 ehildten hike a 
ntimher ol other inihlitaiions ol this ^enre this one also hej 4 ins with 
a laiionale loi invesimj4 m l.aiK' C hild Development 1C 1)' and sets 
out t omplemenlaiA' pioi^iam appmarhes A tiseltil seetion tilled 
desipninj^ a pio^ram deals hrit'IK’ with lar^elmp. involvini^ painiis 
and M Mnnuiini ICS delnnnp ,i cuiiuultim seleitinj^ «md uainiiik '*tall 
assessinj^ rhiklrens pioj^rc-ss and assessing a pro^iams success SoniC' 
attention is j^i\'en also to detei nninnj^ the cost ol 1 C 1 ) pio^iams and 
to dilkuenl loims ol Imancinj^ All ol this is in the* Thc-oiv section ol 
iht‘ ptihlicalion which is liherallv sjuinkletl ihmn^di<»ni with conciele 
illusiiaiions ol points made 




The Ih'aclice section provides one or two paj^e descriptions of 
different liCI) projects, j^rouped as follows: fiducating Parents. 
Training* Caregivers. Reforming Formal I:ducati(.)n Systems to 
Include Preschoolers. Educating through Mass Media 
This puhlication can he obtained from- 
World Bank 

1818 FH Street N.W', Washington, I) C. 2043 T USA 
Fax- ^202i 477-6301 E-mail: hooksC^ worldhank org 



The purpose of this practical mantial is to assist training of project 
staff, social workers, pre-school supervisors para -professionals and 
parents in caicgiving skills within the particular culture and context 
of South India. Translation of the manual into regional languages 
I the original is in English' is planned and a handbook tor parents is 
also in the works. Each chapter of the manual provides a set of key 
messages accompanied by explanations suggestions and tips for 
good care In some cases warning signs or other assessment indica- 
tors are included A chapter concludes with a set of questions to 
help check understanding of the information provided in the chap- 
ter The topics treated in the Manual are- 

Responsible Parenthood-, development of Values in the Child 
Physical [development: C.ommon Cdnldhood Physical Illnesses 
Social Development: Common C'hildhood Mental Illnesses 
Socialization through Pla>'- Environmental Factors 
Intellectual and C.ogniiive Development: linvircmmental 1 actors 
Earlv (..hildhood F.ducatioiv Role of the Ciommunity 
[-.motional Psychological Development Developmental Rhvthm 
I'amily Life Education: Rights of the C!hild 
Information about the manual and the South India program of C. Cl- 
ean he obtained from: Chiistian C.hildrens Fund 
PO Box 5054. 22 Museum Road 
Bangalore- 5600 1 Karnataka India 
Fax: '01 . (ISO. 550-4271 
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I he announcement slates. Resilience is a universal tapacits' which 
allows a person group or commup, ^ ;y\' ent minimize or over 
come the damaging effects of advei...y Kes/U' * i 4 countries that 
participated m the International HcsfUeig.e - /.e- i .'-how that fewer 
than half of the adults caring for cEj^^li.C-n pic-.t/s ,ix:yF. i7 e m them 
fhisCiUide based (in the findings -Ivclu .iiCa . aix ' y:'-^'Os 

to mtorporate the promotion o\ a;s?li,ci;c,s uu . I'Ev* ch 

dren ' 

Single copies of the puhlicat, j . 

interested individuals and organ, s /\ y; (.?F., /. ■- n ac' 6 
multiple copies to cover costs pm ii.ig vi-u* i - . 

information about this pubi,, .uye i A ai 

Sc-ttion, Beinaid van leer loihuji,.’ ‘ 

Fbe blague 1 he Nethei lands j . • , , . 
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Tins brid guide suns by stressing the need for safe and siimulaung 
oLUdooi- environmeius for all children making the point that this is a 
neglected yet vitally important area. It goes on to consider children’s 
different develoj'iment levels the needs that arise from those and the 
wavs in which outdoor play facilities can respond to them 



1 he Kushanda Project took its name from the Shona expression 
ri’m[)o. which means "what is there' or "to make what is 
there work’ — a phrase that captures the Projects spirit of self 
reliance. It also underlines the fact that, for the children of 
Zimbabwe s rural majority early childhood sei vices were only likely 
to become accessible if their parents learned how to use the material 
and human resources available in the immediate enviremment to 
make community-based preschools a reality. 

All inquiries concerning this and other foundation publications 
should be sent to: 

Communications Section 
Bernard van I.eer loundation 
PC) Box 

2508 HH The Hague. The Netherlands 
rax- 1-701 .^50-2^7^ 
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iVonns/.i (wd Nurture: World Food Proilrammc lor Ectrly 
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lol IN Hi NM IT '^'Cil- UNI-.SC ( ) Oc < \sloN\l P\n Rs Si Rll ^ No 18 

This monograph offers a definition 
and discussion of familv education, 
including parent education and fami- 
ly life education, and discusses ways 
to plan lor familv education in 
changing world contexts 

F(jr mformation on these publica- 
tions. please contact- 
The Young Child and the 1 amily 
hnvironment Project 

UNi:sc:o 

7 Place I'ontenov, 7.s^^2 Pans 07 SP 
France 

Fax: (."ITI > 40-05d)4 05 






The piomoiion sinies 'Whei'. ihe popiilaiion ol Pori Sudan leaped 
from 50.000 in 1056 u> hall a million in ihe 1080s, a small -scale 
enierprise proj^ram was iniiiaied lo aid ihe pooiesi lesidenis m sav- 
ing, expanding* and makinj^ suceesskil ihe small business ihai sup- 
polled ihem and iheir lamilies The Pori Sudan case siudv j-Mesenied 
die Slones of henna decc)raiors, lailois. and lea sellers, and ihe 
siraiegies dial enabled ihem lo oiler ^reaier services lo iheir grow- 
ing communiiy, and ai die same lime ensure iheir own livelihoods " 
"Ihe analysis ol ihis and six oilier projecis described in SEF.DS 2 
illuminaies various %Maiej 4 ies aimed ai incieasin^ women's access lo 
land, labor and credii markeis; providing child care, healih care, and 
Ollier suppori services, and or^anizin^ women lor codec live aciion 
and noliiical pariicipaiion.’ 

"SEEDS 2 also includes a siudy dial documenis UNlCIT’s elloris 
lo insiiiuie child care proj 4 rams in Ixuador, luhiopia and Nepal, wiih 
emphasis on healih and educaiion. . .STE/)S' 2 puls inio global per- 
spccllve bolh die problems and successes ol projecls dial promole 
vs'omen's economic seU-sulliciency and polilical pariicipaiion. mak- 
inj 4 promineni ihc acliviiies and prioiiiies ol ^rassroois women 
around die world. ' 

The book is av^ailablc lor USD ^).00 plus posla^e. \'ov a copy ol 
die order lorni coniacl: 
hem i nisi Press 
1 1 h.asl 4kih Si. 

New York. New York 10128-5684 
Tel: i2l2i :?60-5704.- Pax i2l2i S48-1241 
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Many readers will be familiar wiih die pui-ilicaiions of APiRTACi 
(Appropriaie Healih Resources and Technologies Ciroup). C'.hild 
Healih l)ialoj»ue is a new newsleller coniainin^ praclical inlorma- 
lion on how lo lackle die li\'e main causes of child morialily. acule 
respiratory infeclions. diarrhoea, malaria, malnuliilion and measles 
This newsleller replaces iwo lon^siandin^ AHRTAU newslellers 
Dialogue on Diarrhoea and ARl News. The lirsi issue focusses on 
whai healih workers al lirsi-level healih facilities can do for \-erv sick 
children. 
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June 10-11,1996 



( iH'.J Fn\,uhVh} oj E( ( I) / 

C.nmc-^K' Indo\vmcni lor IVnce World P^ank W'ashin^ion DC 

1 he main ohicuivc o) iliis seminar is lo examine ihe eosi and (inaiKe 
ot [-.ally C .hildliood Development Pro^'tams hoih horn a eoneepuial 
and a praeiiea! perspeeii\'e In addition the seminar should sumulaie a 
eoiuinuous sysiemaiie exehanj^e o! knouled^e on ihis suhjeei m l.aiin 
America and the C arihhean eouniries lor moie inlormaiion eoniaei 
XK'i'iam W’aiser or Donald W'lnklet 
World Hank 

l.Sl.sH St NW W'asliin^ion D CX 2( »4 ^ ^ 

1’el 2iO- A77 \2^A lax. 2U2 477-oVM 



Edikaiiafi Fni /\/i A Fd’uir 
Amman Iordan 

As ol press lime no agenda had been set kir this meeting which is a 
conunuaiion in the senes of I.I A meetings aimed at promoting riualiix* 
basic Ixlucaiicjn for All b\’ the \‘ear 20( lO lor information on this meeting 
contact' 

I rank Method USAID 

Pel '7(1^ S75-422 I email fmethoduuisaid ^ov 
Ol Kate rorktn^ton Bernard van I .eei loLmdation 
Tel. 'M -70 l ax M -70 ^^nOs7^ 



/\mui; Sioimi;/ (ni ( hiU iifui (i\ A1(./m 
Manila Philippines 

The idea tor an Asian Summit wa*. born during.; the World Summit on 
C hildi'en anti Tele\'ision held m XIarch T he Asian nmit is 

designed to examine the role of the media in harnessing f .■ support 
ot every sectoi of societ\- for the survival development and growth ol 
childien m the context of their rights The Summit seeks to biin^ 
toj^ether Ministers of Information and [ ducaiion top executives ln)m 
r.ational anci priwue broadcasting networks print and publishing 
media and the acK’eitisin^ mciustiA' to renew their commitment 
towards saleKuarclin^ the lights of children . A parallel C hildrens 
Summit \m11 be held to elicit the views of children on the media of 
ioda\’ and tomormw and on how the mass media can seive their bc‘st 
interc’sis incluciin^ those children \s'ith less access and means to nev.’ 
comivuinicatK >n tec bnolo^ies hot mote inloi mat ion c < mtac t 
1 cmv cle los Angeles- Bautista 
lei n'M <S f SU Ol 7*2 1 (i‘»S7 I ax o^2 



June 16-20,1996 



July 2-5,1996 




ERIC 



Aug^ust 6-9|1996 

VoMij^ CbiUreu; Phonties mui Ch(illeu(/es itt the 2fst ('cutiuy 
OMEP Thailand and the Faculty of Education 
Chulalongkorn University, Thailand 

OMEP Thailand, in collaboration with Chulalongkorn University is 
hosting an international conference on Young Children: Priorities and 
Challenges in the 2 1st Centur>'. The objectives of the conferences are: 

■ to exchange experiences and opinions on problems in young chil- 
drens development, 

■ to examine the current and urgent needs of young children in the 
Asia-Pacific region. 

■ to demonstrate mutual intentions for the safety and education of 
Asia-Pacific young children. 

■ to promote cooperation, collaboration and good understanding of 
early childhood professionals in the Asia-Pacific region. 

There will be a pre-conference session on Constructivist Early 
Education. This will be held July 29-August 2nd. For more informa- 
tion about the conference contact: 

Dr. Udomluck Kulapiv.hitr 

Department of Elementar>' Education, Faculty of Education 
Chulalongkorn University 
Phaya Thai Road, Bangkok, 10330 
Tel: (662)218-2600; Fax: (662) 218-2605 



September 5-8,1996 

Beyoiui 

Association for ^X'omen m Development Annual Meeting 
Washington D.C. 

The 1996 AWID Meeting takes as its theme progress toward imple- 
mentation of the Platform for Action from the United Nations Fourth 
World Conference on Women. The Program Committee is seeking 
proposals from all regions of the world to meet the following goals. 

W to provide an opportunity for participants to give status reports on 
progress toward implementation of the Platform of Action and the 
country commitments, and learn of progress worldwide. 

■ to share information about education and advocacy efforts that have 
been effective, and to learn from failures as well as successful activities, 

■ to urge practitioners, policymakers and academics to consider Uow 
they can be assisted by the perspective and apprciach of each other 
and to develop cross-disciplinaiy strategies when possible. 

■ to build skills m advocacy, fundraising, media, use oi .csearch data 
and other organization-building techniques, 

■ to strengthen collaborative relationships with other organ izations- 
regional as well as sectoral — that share AWlDs goaK and principles 

For information contact: 

Karen Mulhauser 

AWll) Forum Program C!han 

Fax ^202) 463-U182, e-mail awid(^igc ape org 










October, 1996 

Rf(/j'ofj(7/ ECCD /nsfitutf 
Windhoek. Namibia 

Alan lienee of the University of Victoria and Barnabas Otaala of the 
LIniv'ersity of Namibia will be or^anizin^ a three-week Institute at the 
University of Namibia for ECD personnel in Eastern and Southern 
Africa, with support from UNICEF. This Institute is an off-shoot of the 
Institute held in Canada in 10‘)5. The basic structure for the Institute is 
that it ( I * has a limited enrollment of 20—23 individuals, who *2 -arc 
mid-career professionals in the field of ECCD. with i3 » varied back- 
grounds in early childhood serv'ices, and who will benefit from (4' a 
highly interactive and participatoiy experience with similarlv experi- 
enced professionals from other countries. The locus of th.e 1990 
Regional Institute will be: The Eeolotjy of (TiU (\irc fnlmuitioiuil Cm- 
Studifs iImJ Afnuw Exf'mokrs Faculty for the Institute will include 
Margaret Kabiru. from Kenya and Tuntulve Mwamwenda from the 
University of the Transkei and Judith Evans m addition to Ikirnabas 
(Otaala and Alan Pence I'oi' further information contact: 

12r. Alan Pence 

Professor, Unit lor Child Care Research 
School of Cdiild and Youth C'are 
LIniversitv of Victoria 
P.O Box 1700 

Victoria B C . (Canada V<S\\' 2V2 

'IcT '()04' 72 I o3.s7; Pax. t(i(»4 * 72 I -K077 
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The CoNsuLTArivE Group on carly Childhood Care and Development (CG) is ari imcr- 
national intcraMcncv ^roup dedicated to improving the condition ot vouni' children at risk The 
CG grounds its work in a cross disciplinarv' view ol child care and development 

Launched in I ‘>84 the CG has taken as ns mam purpose the tostennM commtimcaiion amon^ 
international donor agencies and their national counterparts among decision-makers ttinders researchers pro- 
gramme providers parents and communities with the goal ot strengthening programmes henetitting votmg chil- 
dren and their families 

The Consultative Group is administered and represented hv its Secretariat The (jioup mcltides a hroad-based 
network of participating organisations and individuals who share a commitment to rostering the well-being and 
healthy development of young children Administrative backstopping is provided hv ihe High Scope Foundation 

The ( oordiM.Uors A'offFoo*; is prepared hv the Secretariat of the CG with support from the Aga Khan Fotindation the 
Bernard van Leer Foundaiujn i nterAmencan Develc-pment Bank -IDB- Save the (Children USA UNICEF 
UNESCO USAID and the \\’or\d Bank 
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To Increase the Knowledge Base The CG gathers synthesizes and disseminates information on 
childrens development drawing trom field experiences traditional wisdom and scientiiic research 

To Serve as a Catalyst The CG works to increase awareness of issties affecting children develop- 
ing materials and strategies to help move communities organisations and governments trom rhetoric 
to practice, from policy to programming. 

To Build Bridges The CG itJstcrs networking among those with common concerns and interests, 
working across sectoral divisions, putting people in touch with the work of others by organising meet- 
ings by disseminating information through publications, and by sersung as a communications point 

To Serve as a Sounding Board The CG engages m dialogue with funders and decision-makers 
about developments in the field providing the base for policy formulation planning, programming 
and implementation 

Members of the Secretariat occasionally provide technical assistance to individual organisations in 
programme design, implementation and evaluation, and m the writing ot technical papers and reports. 

The ( oorJmalors Notebook is produced twice annually h is one of our networking tools Each issue fo- 
cusses on a particular issue or topic, as well as offering network news VC'c tr\' to provide information 
on the most appropriate research field experience and practices to benefit individuats working with 
young children and their families We encourage you to share this information with the other net- 
works you take part in Feel free to copy portions of this rVotrFooi: and disseminate the information to 
those who could benefit from it. Please let us know about any programmes or efforts benefitting young 
children and their families in which you may be involved 
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The Consultative Group can also be reached through: 



)r knhert C I NU ers 
Insurgentcs Sur 44 1 I 
Ed 25-. 304 
Tlalcoligia 

1) r 144 30 MF:XK:0 
Tel/Fax i52-5f 573-0924 
e-mail imvers(« lancta ape org 



C.C.J Set retariat 
LINKTF House. I)H-40C. 
Three United Nations Plaza 
New York. New York 10017 
Tel (212)702-7233 
tax <212) 702-7149 
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